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 Historical Literacy Project 2 Unit 
 
Unit Title:  A Changing Nation: Immigration, Industrialization, and Urbanization  
 
Designed by:  Elizabeth Cole, John Dunn, Brent Freccia, Dennis Leizear, and Nicole Perry 
 
Districts: Capital SD, Ferris School, Christina SD, Padua Academy, and Red Clay SD  
 
Content Area:  United States History 
 
Grade Level(s):  Secondary (9-12) 
 
 
Summary of Unit:  This unit will be examining immigration as a historical trend from 
1880-1924 and comparing it to what is occurring during the modern era.  Issues discussed 
will include push/pull factors, the challenges of entry, problems encountered when 
assimilating into American society, and resistance to immigration. 
  


Stage 1 – Desired Results 
What students will know, do, and understand 


 
Delaware Content Standards 
 
History Standard One 9-12a: Students will analyze historical materials to trace the 
development of an idea or trend across space or over a prolonged period of time in 
order to explain patterns of historical continuity and change.     
 
Big Idea(s) 
• Who came at what time periods? 
• Where did they come from?  Where did they go?  Why did they go there? 
• What did they find when they arrived?  How was it different from what they 


expected? 
• What trends with immigration have remained the same over time?  What trends 


have differed over time? 
• What limits have existed in history regarding immigration?  What social and 


economic trends existed that resulted in those limits? 
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Unit Enduring Understanding(s)  
 
Students will understand that…  


• Impact of immigration on existing American society. 
• How immigration has modified and changed American society. 
• The more things change, the more they stay the same (compare nativist attitudes 


of the past and present) 
 


Unit Essential Questions(s)  
1. Were contemporary issues also problematic for past societies?  Why are those 


issues difficult?  Is there a pattern of continuity or change? 
2. To what extent can we learn from studying historical responses to societal 


problems? 
 
Knowledge and Skills  


 
Students will know… 


• Types of immigration in American History 
• What factors motivate immigration and migration 
• Social/economic purpose of immigration for the “host” country and movement up 


the socio-economic ladder over time (the idea of the American Dream) 
• How the existing society reacts to these challenges 


 
Students will be able to… 


• Identify trends in immigration and predict future issues 
• Argue the pros and cons to the immigration debate from a cultural, economic, and 


political point of view 
 


Stage 2 – Assessment Evidence 
(Design Assessments To Guide Instruction) 


 
Suggested Performance/Transfer Task(s): 


• Letter to a person in authority from a different given prospective 
• Think-Pair-Share debate from a given prospective 


 
Essential Question Addressed  


3. Were contemporary issues also problematic for past societies?  Why are those 
issues difficult?  Is there a pattern of continuity or change? 


4. To what extent can we learn from studying historical responses to societal 
problems? 
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Prior Knowledge 
• Reasons behind the movement and migration of peoples across space and time 
• Social, economic and political ramifications of immigration in American history 
• Pros and cons of what immigration brings to the United States 


 
Scenario 


• The introduction of a new (Hispanic) population to Sussex County, Delaware is 
quickly changing the social, economic and political fabric of the area. 


• The student assignment will be based around making predictions “in a vacuum” 
and then examining data that deals with the scenario mentioned above. 


• Key questions: 
o Why is Sussex County, Delaware a major spot for immigration? 
o What will be the positive and negative social ramifications of this influx 


(housing, education, crime, religion)? 
o What will be the positive and negative economic ramifications of this 


influx (professional jobs, blue collar jobs, low-skill jobs, farming, where 
money is spent, how money is spent)? 


o What will be the positive and negative political ramifications of this influx 
(event planning, money/resource allocation, voting)? 


o What group will be most welcoming of the immigrants?  Why? 
o What group will be least welcoming of the immigrants?  Why? 


• Data will be provided from the article “Hola, Delaware!” from the Weekly 
Standard (8/14/06) 
(http://www.weeklystandard.com/Utilities/printer_preview.asp?idArticle=12558&R=ED8521B) 


• Students will then clarify their previous predictions with actual examples and 
information provided from the article. 


 
Requirements 


• Standards based instruction and content knowledge provided by unit 
• A copy of the article for each student 
• A way for students to formulate a response (in class writing, homework, etc) 


 
Final Product 


• Six predictions of varying length depending on the type of student or class being 
taught.  Recommendation of 2-3 sentences for CP, 4-6 sentences for Honors. 


• Six result reflections based off of what the student predicted vs. the material 
provided in the Weekly Standard article.  Should be roughly double the prediction 
in length and should utilize at least two examples from the reading. 


 
Rubric 


• Example rubric is found on the following page. 
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Rubric for Assessment 
 Reasoned 


Persuasion 
Skills & Processes 


Content Evidence 
& Support 


Communication & 
Presentation 


Conceptual 
Understanding 


1 A pattern of deductive or 
inductive reasoning supporting 
the persuasive effort is not 
evident. 
 
• The position is not evident, 


or is unreasonable or 
unsubstantiated. 


• Most points are not 
logically supported. 


 


Minimal information is provided to 
support the topic. 


 
• Information may be 


irrelevant 
to the topic. 


• Most information is 
inaccurate, non-credible, or 
unverifiable. 


• The content and scope of 
information are inadequate 
for the topic. 


• Sources of information are 
not communicated. 


The presentation is not effective. 
 
• The presentation is not 


appropriate for the purpose 
or topic. 


• Ideas are poorly developed 
and disorganized. 


• Errors in sentence 
structure, grammar, 
mechanics, word choice, or 
usage seriously interfere 
with the clarity and 
effectiveness of the 
communication. 


Minimal conceptual understanding of 
the topic is demonstrated. 
 
• Concepts and important ideas 


pertinent to the topic are seldom 
or never used. 


• Little or no logic or language 
appropriate to the topic is 
evident. 


• Few, if any, examples are used 
to illustrate the concepts 
presented. 


• Conclusions, if offered, are 
largely illogical or inaccurate. 


2 


 


A pattern of deductive or 
inductive reasoning supporting 
the persuasive effort is 
somewhat evident. 
 
• The position may not be 


clear, or is somewhat 
unreasonable or 
unsubstantiated. 


• Some points are logically 
supported. 


 


Some information is provided to 
support the topic, but it is 
inadequate. 
 
• Some information relevant 


to the task is employed. 
• Some information is 


inaccurate, non-credible, or 
unverifiable. 


• The content and scope of 
information are somewhat 
inadequate for the purpose. 


• Sources of information may 
be inadequately 
communicated. 


The presentation is somewhat 
effective. 
 
• The presentation is 


somewhat appropriate for 
the purpose and topic. 


• Ideas are partially 
developed but somewhat 
disorganized. 


• Errors in sentence 
structure, grammar, 
mechanics, word choice, or 
usage may sometimes 
interfere with the clarity and 
effectiveness of the 
communication. 


Some conceptual understanding of the 
topic is demonstrated. 
 
• Some concepts and important 


ideas pertinent to the topic are 
used. 


• Some use of logic and language 
appropriate to the topic is 
evident. 


• Some examples are used to 
illustrate the concepts 
presented. 


• Conclusions may be somewhat 
illogical or inaccurate. 


3 A pattern of deductive or 
inductive reasoning supporting 
the persuasive effort is evident. 
 
• The position is clear and 


substantiated. 
• Most points are logically 


supported. 
 
 


Adequate information is provided 
to support the topic. 
 
• Information relevant to the 


topic is provided. 
• Although minor 


inaccuracies may be 
present, most information is 
accurate, credible, and 
verifiable. 


• The content and scope of 
information are adequate 
for the topic. 


• Most sources of information 
are adequately 
communicated. 


The presentation is effective. 
 
• The presentation is 


appropriate for the purpose 
and topic. 


• Ideas are adequately 
developed and generally 
well organized. 


• Errors in sentence 
structure, grammar, 
mechanics, word choice, or 
usage seldom interfere with 
the clarity and effectiveness 
of the communication. 


Adequate conceptual understanding of 
the topic is demonstrated. 
 
• Concepts and important ideas 


pertinent to the topic are 
accurately used. 


• Logic and language appropriate 
to the topic are evident. 


• Examples are used to 
adequately illustrate the 
concepts presented. 


• Conclusions are generally 
logical and accurate. 


4 A clear pattern of deductive or 
inductive reasoning enhancing 
the persuasive effort is evident. 
 
• The position is clear and 


well substantiated. 
• All points are logically 


supported. 
 


Information to support the topic is 
carefully selected and skillfully 
utilized. 
 
• Information highly relevant 


to the topic is provided. 
• Information is detailed, 


accurate, credible, and 
verifiable. 


• The content and scope of 
information fully support the 
topic. 


• Sources of information are 
fully and clearly 
communicated. 


The presentation is highly 
effective. 
 
• The presentation is highly 


appropriate for the purpose 
and topic. 


• Ideas are thoroughly 
developed and well 
organized. 


• Sentence structure, 
grammar, mechanics, word 
choice, and usage enhance 
the clarity and effectiveness 
of the communication. 


Superior conceptual understanding of 
the topic is demonstrated. 
 
• Concepts and important ideas 


pertinent to the topic are 
skillfully applied. 


• Logic and language appropriate 
to the topic are present 
throughout. 


• Examples used enhance 
understanding of the concepts 
presented. 


• Conclusions are logical and 
accurate, and may be insightful. 


Other Evidence 
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• See the individual lessons for additional examples of assessments in this unit. 
 
Student Self-Assessment and Reflection 


• The second part of this assessment provides this opportunity for students. 
• Additional discussion about this reading and assessment is at the teacher’s 


discression. 
 


Stage 3 – Learning Plan 
(Design learning activities to align with Stage 1 and Stage 2 expectations) 


 
Lesson # 1 


Introduction 


Dennis Leizear, Padua Academy 
 
Lesson Description:  In this first unit, students will be introduced to the phenomenon of the late 
nineteenth and early twentieth century immigration patterns and how these influenced American  
society and culture. By examining current trends, as well as myths regarding contemporary 
immigration, students may better understand the changing character of the historically heterogeneous 
American population as well as new definitions of what it means “to be an American.” This lesson 
provides numerous resources for teachers to introduce the complexities of immigration. 
 
Time Required:  The lesson should take about 45 minutes per chosen procedure (no more than 
three days).  Please note: lesson examples found in the procedures heading could be used instead 
during the following units as well. 
 
Essential Questions: 


• Who came at what time periods? Where did they come from?  Where did they go?   
• Why did they go there?  What did they find when they arrived?  
• How was it different from what they expected? 
• What trends with immigration have remained the same over time?   
• What trends have differed over time? 


 
Enduring Understanding: Students should understand the historical roots of American 
population and identity and how changing patterns in immigration continues to shape American 
culture. In addition, students will ideally respect the contributions of immigrants to the uniquely 
complex and fluid nature of the American identity.  
 
Basic Goals: 


1. Students will examine the changing patterns of immigration from the 19th through the 20th 
centuries.  


2. Students will consider the challenges and contributions of immigrants 
3. Students will analyze the “push” and “pull” influences of immigration (i.e. economic 


factors, advertising, political oppression, belief in social mobility) 
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Materials:  For an introductory lesson, it may be necessary to refer to published websites that 
have images, graphs, and interviews as part of the documents to illustrate lesson objectives.  For 
this reason, the lesson refers to websites that may be integrated into PowerPoint lessons.  
 
Procedures:  Most students are the product of immigrants and have some idea of their ethnic 
roots. For those who are unsure, they may be aware of immigrants in the area and illustrations of 
the contributions immigrants have brought to this country.  The most enduring lesson in any 
discussion of immigration to America is to cultivate a respect for the uniquely multicultural 
nature of United States population and culture and to ensure that current debates on immigration 
policy are understood in both their contemporary implications and historical context.  
 
Introductory lessons usually begin with what students already know (or think that they know) 
about topics and then having the teacher help students make connections with information or 
skills that are new to them. Students may begin the lesson by answering introductory questions 
which will be revisited after they have examined documents.  
 
Introductory History (provided for teacher background):  Fueled by the postwar industrial 
boom after the Civil War, the US enjoyed an unprecedented surge in immigration mainly in the 
northeast urban centers of the country. More than four times as many immigrants as in the 
previous half century sought a new life in the United States between 1865 and l915.  
Traditionally, most immigrants came from Ireland, England, and other areas of northern Europe. 
But by the l870s and l880s, the majority of newcomers came from southern and eastern regions of 
Europe, Italians, fleeing drought and poverty, Russian Jews escaping the anti-Semitic pogroms 
(state sponsored terrorism), Greeks, Slavs, and Poles. They sought asylum from political 
oppression and relief from grinding poverty or were lured by the stories of wealth and 
opportunity. While the term the “American Dream” had not yet worked its way into the American 
lexicon, belief in the possibilities of financial and social advancement unimagined in Europe 
lured (or created the “push” for ) many from their homelands. By l892, Ellis Island became the 
main port of entry. Most of the immigrants who arrived on American shores at this time were 
processed though this center, known as the “isle of hope, the isle of tears.”  
 
Of course, not all hopes were realized. Although America’s great rail network, land availability 
and expanding industry offered opportunities for immigrants and certainly created an immense 
labor force in this country, conditions were often less than expected. In addition to the hardships 
of steerage travel, language barriers and strange customs alone made immigration a test of will 
and forbearance. Squalid tenements, harsh weather, brutal labor conditions, and nativist 
sentiments could be unbearable. But still, immigrants came and contributed to the pluralistic 
American culture, language and “face” of this nation. Many assimilated into what was 
popularized as the “great American melting pot.” In less than forty years since the American Civil 
War nearly dissolved the nation we know today, the immigration of the late l9th and twentieth 
centuries helped to create the most robust labor force and industrial power in the world.   
 
Immigration has always been a controversial issue. While eager for the promise of political 
freedom and economic success, immigrants were accused of stealing jobs from Americans or, 
more recently, draining American social services. The current debate about immigration policies, 
including restrictions and what to do about those who come to this country illegally is very 
emotional, especially since most Americans today are the products of the same “dream” held by 
their immigrant ancestors. Having students examine the history of immigration and then consider 
how current trends affect the political agenda on issues such as English as a Second Language 
classes, amnesty laws for illegal “aliens,” guest worker programs, border fences, guest worker 
passes, visas and social services is worthy of ongoing discussion and debate.  







 7 


Contemporary Photograph:  Covering up the source of a photo, such as one of the Friendship 
Arch in Philadelphia, might be one way to introduce the multicultural flavor of the US as 
constructed by immigrants.  Ask students to guess the location of the image. Students might be 
able to contribute other examples. 
  
http://jim-frizzell.com/philadelphia_chinatown.htm 
 
Introductory Questions: Students answer the following before examining documents and then 
revisit the questions to see if their hypotheses were correct.  


 
A. When are the highest levels of immigration?  
B. What might account for these spikes? Why would people come here? (i.e. What is the 


“pull” of America?”) 
C. What factors would “push” people to leave their country? 
D. What about the lowest levels?  What might account for those drops? 
E. Who knows something about their own immigrant roots and can point out when family 


members came to this country? 
 
Reading Graphs and Images:  Images from reputable websites may provide information to help 
students draw conclusions. The graph allows the teacher to pose questions to the students which 
can help bridge the historical context to contemporary discussions on immigration and set the 
stage for later lessons that examine the role of Ellis Island, the “melting pot” phenomenon, 
immigration restrictions.  
  


Graph 1: Immigration to the United States 
Source: Georgia Southern University  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
http://students.georgiasouthern.edu/multicultural/immigration.html 
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Graph 2:  Farmland Advertising from Harpers Weekly 
Source: Harpweek  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
http://advertising.harpweek.com/ 
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Graph 3: Where did immigrants come from? 
http://teacher.scholastic.com/activities/immigration/pdfs/immig_country.pdf 
This comprehensive site provides countries of origin from 1820-2007 and can be adapted 
for use in a discussion of immigration in the period for this unit.  


 
Graph 4:  Illustrated Maps: Where did immigrants go? 
http://faculty.umf.maine.edu/~walters/web%20104/immigration%20map.jpg 
This site shows the regions. 


 
Graph 5: Rural vs. Urban Immigration 
http://www.dce.k12.wi.us/srhigh/socialstudies/wpe1.gif 
This site shows the breakdown between rural and urban centers. 


 
Activity: Interactive Map:  Students should select a foreign-born group to see how they settled 
across the United States.  
http://www.nytimes.com/interactive/2009/03/10/us/20090310-immigration-explorer.html 
 
Analysis of Photograph:  


A. Using the Photograph Analysis Worksheet below, have students analyze the 
following images. 


Photograph Analysis Worksheet: 
http://www.archives.gov/education/lessons/worksheets/photo.html 


 
Background:  http://college.cengage.com/english/heath/harris.htm 
Image 1:  http://www.metmuseum.org/toah/hd/stgp/ho_33.43.419.htm 


 
B. Using the Photograph Analysis Worksheet, have students compare the following 


images. 
Image 2: Home of the Italian Rag Picker by Jacob Riis (1894) 
http://www.authentichistory.com/postcivilwar/riis/45.html 


 
Image 3: Painting: Mother and Child (l905) by American artist, Mary Cassatt 
http://www.nga.gov/collection/gallery/ggcassattptg/ggcassattptg-46573.html 


 
1. What are the contrasts in the images? 
2. How do these contrasts reflect the society that immigrants 


encountered in the late 19th and early 20th centuries? 
 
Stories of Immigrants:  You may want to introduce your students to stories of immigrants. One 
example is Seymore Rechtzeit who left his native Poland for the US when he was eight years old.  
Rechtzeit recalls his journey some eighty years later. The Scholastic site also offers stories about 
contemporary immigrant children. 
http://teacher.scholastic.com/ACTIVITIES/immigration/index.htm 


 
(Audio) Stories about immigrants today:  Storycorps, a site sponsored by National Public 
Radio has short audio interviews about the immigrant experience in more recent times that can 
lend themselves to comparison. In examining notions of national identity, assimilation and 
hardships, these interviews may be used to spark discussion about the immigrant experience that 
could begin with the prompt: “Suppose you were new to this country. What experiences might 
seem strange in terms of language, customs, and adjustments?” What do these stories teach you 
about those experiences?” 







 10 


Story 1:  Topic: Identity 
“By the time I was in the second grade, everyone was calling me Raymond.” 
Ramón "Chunky" Sanchez remembers how teachers changed the names of Mexican-
American students during the 1950s.   Recorded in San Diego, CA 
http://www.storycorps.org/listen/stories/category/identity 


  
Story 2: Topic: Assimilation 
“I had heard all these horror stories about crooks and gangsters...” 
Juliet Jegasothy, who is originally from Sri Lanka, tells her friend Sheena Jacob about 
adjusting to life in the United States. 
http://www.storycorps.org/listen/stories/juliet-jegasothy-and-sheena-jacob 


 
Story 3: Topic: Hardships 
He said, 'When the border patrol changes shifts, you're going to run.'” 
Blanca Alvarez tells her daughter, Connie, about illegally crossing the border from 
Mexico to the United States. 
http://www.storycorps.org/listen/stories/blanca-and-connie-alvarez 


 
Cartoon Analysis:  How Were Immigrants Received?  Using the Cartoon Analysis Worksheet 
below, have students analyze the following images. 


 
Cartoon Analysis Worksheet  
http://www.archives.gov/education/lessons/worksheets/cartoon.html 
 
Cartoon 1: Anti-Immigration Cartoon 
http://faculty.umf.maine.edu/~walters/web%20104/anti-
Immigrant%20cartoon%201896.jpeg 
 
Cartoon 2: Close the Gate 
http://newman.baruch.cuny.edu/digital/redscare/htmlcode/CHRON/RS018.HTM 
 
Cartoon 3: The Patriotic American 
http://newman.baruch.cuny.edu/digital/redscare/IMAGES_LG/Patriotic_American.gif 
 
Cartoon 4: Crowds Breed Contagion – Lifebuoy Soap Advertisement 
http://www1.assumption.edu/users/McClymer/his394/CrowdsBreed.jpeg 
 
Cartoon 5: If You Handle Money – Lifebuoy Soap Advertisement 
http://www1.assumption.edu/users/McClymer/his394/IfYOuHandleMoney.jpeg 
 
Cartoon 6: Giovanni, Rossano American – Ivory Soap Advertisement 
http://www1.assumption.edu/users/McClymer/his394/GiovanniRossano.jpeg 
 


Debrief: The teacher may wish to introduce some information after students examine documents 
and decide whether their hypotheses were correct. 
 
Formative Assessment (“Check for Understanding”): After the examination of documents, 
students should offer validating sentences (facts) to a generalization (thesis statement) which may 
be found in the students’ text.  
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Lesson # 2 
Ellis Island 


Nicole Perry, Red Clay Consolidated School District 
 
Lesson Description: Students will embark on a virtual field trip to the Statue of Liberty and Ellis 
Island.  Through the use of pictures, students will gain an understanding of the process used to 
either welcome or deport immigrants through America’s doors.  
 
Time Required: 50 minutes (1 class period) 
 
Essential Question Addressed: To what extent can we learn from studying historical responses 
to societal problems?  (How did immigrants become Americans?  What was the process?) 
 
Enduring Understanding: Students must understand how to explain cause and effect.  What 
caused these immigrants to come to America?  How were they affected as a result of this process? 
  
Materials: Handout 1: Blank Index Card 
                  Statue of Liberty & Ellis Island 15 slide Power Point Presentation (attached in  


      separate document) 
 
Procedures:  


1. Begin class by distributing Handout 1: Blank Index Card.  Instruct the students to think 
about no more than five items that they cannot live without on a daily basis.  Tell them to 
imagine that these five items must be able to fit into a small piece of luggage.  Continue 
to paint a picture for your students…These items should be of incredible value to you!  
They should be able to withstand a long journey, and they are the only possessions that 
you will have to remember your past life experiences.  Then instruct the students to write 
those five items on their index cards.  During this time, it would be valuable to share their 
responses with the class and analyze whether they are items of great importance. 


2. Next, instruct students to turn over their index cards and choose three terms from the 
Immigrant word splash (prior to class-teacher should post about 15-20 immigration 
content specific vocabulary words on the board) written on the board.  Tell students that 
all of these words will be recognized during the power point presentation, and they must 
define the three that they chose prior to its delivery. 


3. Teacher should deliver the Statue of Liberty & Ellis Island Power Point Presentation.  
This presentation consists of 15 slides and should be viewed by the teacher prior to 
delivering it in class.  If the teacher is not familiar with, or has not physically taken this 
tour in NYC, then they might need to conduct a little research prior to explaining its 
content.  This power point should take about 15 minutes to deliver.  It’s intended to spark 
thought provoking questions and inspire conversation amongst the class. (Why did 
immigrants come to America?  What was the process?  What is deportation?  Why did 
most travel in steerage?  How were immigrants treated once they came to America?  
Where did the live? etc.) 


4. Teacher should ask a few of the students to share their terms from their index cards.  The 
teacher could even ask…Were any of your terms not answered during the presentation?  
If not, then further define the terms for the students. 


5. Teacher should collect Handout 1: Index Card 
 
Debrief: Refer to step 3 of lesson procedures. 
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Formative Assessment (“Check for Understanding”): After class, the teacher should review 
the students’ index cards.  All terms should be answered correctly.  The teacher could assign a 
small weight to this task as an in class assignment. 


 
Lesson # 3 


Tenement Living 


Brent J. Freccia, Christina School District 
 
Lesson Description: Upon arriving in the United States, immigrants at the turn-of-the-century 
faced many challenges.  Many immigrants were faced with a transition not only in language and 
culture but also in necessary skills and economic possibilities.  How they balanced their old ways 
to the “American ideal” helped create ethnic neighborhoods and how they lived helped inspire 
movement up the economic and social ladders for their children. 
 
Time Required:  Three to four 45-minute class periods. 
 
Essential Question Addressed:  How did/do the living and working conditions for immigrants 
create a drive for people not to settle for the status quo? 
 
Enduring Understanding:  Students should see how “the other half lives” before passing 
judgment on the worth of immigration and how that inspires trends in the succeeding generations 
to loose traditional characteristics in order to acclimate to the society (for social or economic 
advantages). 
 
Materials:  


• Manifest, Tenement Assignment and Chicago Questions handouts 
• Access to computer lab/library 
• Reading: Angelo’s Saturdays (from the Chicago History Museum) 
• Acrobat Files:  Picturing Chicago – Ethnic Neighborhoods, Picturing Chicago – Hull 


House (.pdfs from a defunct website) 
• If available: New York: A Documentary Film – Episode 4: The Power and the People 


 
Procedures:  


1. Day 1:  Start with a open ended question – where did immigrants go?  Show students a 
sample of a manifest (Lesson III, Document A) and talk through with them the things that 
new immigrants needed (jobs, place to stay, protection) and what problems they faced 
(couldn’t speak language, strange place, strange customs, etc.).  Where would you go if 
you knew nothing of the city you moved to? 


2. From there distribute the two Acrobat Files on Ethnic Neighborhoods and Hull House.  
Have students answer the questions (Lesson III, Document B) and turn in prior to leaving 
the classroom for the day. 


3. Day 2:  Ask the students to walk through what Ethnic Neighborhoods offered the 
immigrants.  Develop it into a debate based around the statement:  Ethnic Neighborhoods 
and institutions like Hull House were unnecessary given how past immigrant groups 
succeeded without assistance.  Randomly assign a third of the class into three roles: Pro, 
Con, and Jury.  Give the pro and con positions about 15 minutes to develop a position to 
debate using the debate format outlined Lesson III, Document C. 
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4. Have both sides present their arguments for and against the statement and then have the 
jury vote on the winning side.  If time permits, discuss the good and bad of the debate and 
ask for jury members to explain their point of view. 


5. Day 3:  Have students go to the Tenement Museum’s website to take a virtual tour of the 
Museum in order to see how people lived upon arrival to New York City at the turn of the 
century (http://www.tenement.org/Virtual_Tour/index_virtual.html).  Have the students 
then “walk around” the museum and view the living conditions while answering 
questions about the individuals that lived there. (Lesson III, Document D) 


6. Before going to the computer lab, make sure that the computers have Quicktime loaded 
on them in order to access the virtual tour capabilities of the website. 


7. Day 4:  Show them clips from New York: A Documentary Film – Episode 4: The Power 
and the People to wrap-up the lesson (the movie is available in the NCCo Library System 
for check-out).  From an immigration/urban life view of the time period, here are 
highlights to view in class (green indicates segment to fast forward at given time): 


a. 0:00 - :06  Emma Lazarus and the Statue of Liberty 
b. 0:06 - :10  Actualities – Capturing City Life in Motion 
c. 0:10 - :15  Tired Masses 
d. 0:15 - :22  Ellis Island (the Golden Doors) 
e. 0:33 - :40  “Whirlpool of the World” 
f. 0:40 - :47  Assimilation on the Lower East Side 
g. 1:17 - 1:30  Tammany Hall and the Female Garment Workers 
h. 1:30 – 1:44 Triangle Fire and results 


8. Letters g and h focus on the Triangle Shirtwaist Fire, which is a good way to transition 
and talk about the dangers of the industrial revolution.  Use the story of the fire and 
aftermath to discuss how immigrants children “escaped” from tenements and sweatshops.  
Additional resources and questions are available on pages 10 and 11 of the 
documentary’s teacher companion website located at: 
http://www.pbs.org/wnet/newyork/series/resources/NY_Guide.pdf. 


9. If the film isn’t available, use this story from the Chicago Historical Society 
(http://greatchicagostories.com/pdf/story/Angelos_Saturdays_%20by_Katherine_San_Fra
tello.pdf) talking about the ways immigrants escaped the cycle of poverty they faced in 
the major cities of the United States. 


10. Questions and a story map are also available on the tabs at the top of this website: 
http://greatchicagostories.com/angelo/story.php. 


 
Debrief:  Have students reflect about what type of people the immigrants were – coming from 
nothing, often with nothing, to make a better life for themselves and their families.  Is this a group 
that makes a country better or worse?  Why or why not? 
 
Formative Assessment (“Check for Understanding”): Have students respond to the debrief 
prompt in the guise of an opinion writer for a local newspaper.  Give them a word limit 
(depending on the level of student learner) to express their opinion on the matter. 


 
Lesson # 4 


Melting Pot vs. Cultural Exchange 


Elizabeth Cole, Capital School District 
 
Lesson Description: Students will be examining various primary and secondary documents 
regarding the immigrant experience once they settled in the United States to determine if our 
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country truly is the “melting pot” that it has the reputation of being or whether it was a situation 
in which cultural exchange was taking place.  They will do so by creating immigration journals of 
their assigned immigrants 
 
Time Required: Five 45 minute class periods 
 
Essential Question Addressed: Did immigrants entering the United States during the height of 
immigration in the late 1800s and early 1900s assimilate into the culture of the United States or 
did they retain the characteristics of the culture which they came from? 
 
Enduring Understanding: Students should understand that different people had different 
experiences and that some assimilated into the prevalent culture while others retained strong 
cultural ties to their homelands. 
 
Materials:  


• US History Textbooks 
• Internet Access (if impossible, students should be given research time in the library) 
• Poster Paper, Markers…etc.  


 
Procedures:  


1. Place the following question on the board to serve as a warm-up activity:  
 


“The United States has the reputation of being a ‘melting pot’ of cultures from 
around the world.  What does that term imply about the immigrant experience?” 
 


2. Day 1 
a. Students will be randomly assigned a “culture” and will be acting as a 


representative of that culture for the remainder of the lesson.   
b. Suggested groups for the time period include:  Chinese, Irish, Russian, Italian, 


Polish, German, Mexican, Jewish…etc.  The number of groups can be adjusted 
depending on class size and desired group sizes. 


 
c. Using prior knowledge gained from this unit and information obtained from the 


US History textbook, students should answer the “Activating Prior Knowledge 
Questions” on the Information Gathering Worksheet. (Lesson IV, Document A) 


 
3. Day 2 


a. As a class, the various groups will start off the period reporting back on their 
findings from Part 1 of the Info Gathering. 


 
b. Students will then be given time to research and discover answers to the “Life in 


the US” questions presented as Part 2 of the Info Gathering worksheet.  (Lesson 
IV, Document B) 


 
c. They should be given access to the computer lab so that they can consult various 


scholarly websites on their own.  Note:  If there is no internet access available 
students should be given time in the library to consult resources. 


 
4. Day 3 and 4 
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a. Students will take the findings that they gathered during their research period and 
transform them into “immigration journals” using the Immigration Journal 
Guidelines and the Immigration Journal Rubric. (Lesson IV, Document C) 


 
b. Teacher will act as a facilitator, helping groups as needed 


 
5. Day 5 


a. Students will report their findings/journals to the class, electing a speaker from 
their group. 


 
b. Students will complete the cumulative writing activity “Answering the Essential 


Question.” (Lesson IV, Document D) 
 
Debrief:  Did immigrants entering the United States during the height of immigration in the late 
1800s and early 1900s assimilate into the culture of the United States or did they retain the 
characteristics of the culture which they came from?  Students will engage in presentations and 
discussions addressing this point.   
 
Formative Assessment (“Check for Understanding”): Students will complete a cumulative 
writing activity.  See: Answering the Essential Question worksheet referenced in Day 5. 
 


Lesson # 5 
Immigration Restrictions 


John Dunn, Ferris School 
 
Lesson Description: Students will examine 1920s legislation that restricted immigration to the 
United States, analyzing statistics to see if it had its desired effect.. 
 
Time Required: Approximately three to four days  
 
Essential Question Addressed: History 1 [Chronology]: Is there a pattern of continuity or 
change?  How did legislation in the 1920s restrict immigration? Did this reflect a pattern of 
continuity or change? 
 
Enduring Understanding: History 1 [Chronology]: Students will understand that historical 
materials reveal patterns of continuity and change that might be used to inform present-day 
decisions. 
 
Materials: (may be used as overheads) 
Handout 1:   Immigration to the United States: leading countries (1820s-1970s) 
Handout 2:   A brief guide to reasons behind anti-immigrant feelings in the 1920s 
Handout 3:   Immigration to the United States: Top Ten Countries (1880s, 1900s) 
Handout 4:   Immigration Act of 1924 Congressional debate (Smith, Clancy) 
Handout 5:   Annual immigration Quotas: Immigration Act of 1924 
Handout 6:   Immigration Act of 1924: impact 
Handout 7:   Total immigrant population of the United States (1990, 2000) 
    
Specific websites of assistance listed under "Resources" 
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Procedures:  
Day 1:   Spend the first few minutes of class briefly summing up what has been covered so far in 
the unit and refresh some memories. Put the overhead "Immigration to the United States: leading 
countries of origin per decade" on the screen only uncovering through the 1880s. (You can use 
the questions provided for class wide discussion.). Then uncover though the 1910s. Students 
should see the obvious change. (Use questions #2 and 3 here.) Students might suggest wars / 
famines / economic disaster or some of the push-pull factors discussed in previous lessons. Then 
uncover the remainder of the decades. Ask students reasons why there was another sudden shift. 
Save those reasons for use later on. 
 
Distribute the "A brief guide..." to students to work in pairs or small groups. Have students select 
what they believe were the three biggest factors that would cause the United States to limit 
immigration. See if the class can reach a consensus. 
 
Distribute "Immigration: Top Ten Countries" for homework. You might need to review a little 
brief geography of Europe so students know what's where. 
 
Day 2:   Check and discuss the answers from the previous night's homework. Students should 
notice in #3 that the countries in northern Europe experienced a decline in immigration while for 
#4, those in southern and eastern Europe saw a huge increase. The key here is #5: a lowering of 
percentage to an earlier date would greatly lower the number of immigrants allowed in. The 
countries affected the most would be the countries that had seen the greatest increase in growth, 
those in southern and eastern Europe. Hold that thought. 
 
Distribute the Immigration Act of 1924 with have the class receiving the views of Senator Smith, 
the other those of Congressman Clancy. Allow time for students to read the documents and 
answer the questions. Ask students for their responses and put them on the board. Briefly review 
the "Brief Guide to factors" from yesterday. Which factors do the two sides utilize in supporting 
their positions? (Smith: focuses on nativism and the views in Grant's book; Clancy: refutes 
nativism and the Klan). Ask students that based on these two excerpts, would the bill, which 
would limit immigration, be passed. It should be a resounding no. Then tell students the vote: 
overwhelmingly in favor (94 Senators and over 400 Congressmen.) When the shock/comments 
are over, explain that this was not the first immigration restriction of the decade: The Quota Act 
of 1921 limited immigration from each nation to 3% of the nationality's population in the 1910 
census. The Immigration Act of 1924 limited immigration to 2% of the 1890 census. A total of 
165,000 immigrants would be allowed to enter annually. There were some exceptions for 
professionals (scientists, doctors, etc.) and same family members of citizens.  
 
Have students look at their homework and discuss these two questions: How would the change 
from 3% in 1910 to 2% in 1890 affect the total number of immigrants allowed in? (it would 
greatly lower it). Which countries would be impacted the most by the change in criteria? (those in 
southern and eastern Europe, particularly the top three in 1910). 
 
For homework, (or save for Day 3) provide students with "Annual Immigration Quotas" and have 
them answer the questions provided.  
    
Day 3:     Before you check/discuss the homework, explain that this was a brief overview of the 
quota system which covered all the countries in the world. Based on the questions, students 
should identify that the total number of immigrants allowed to enter was drastically reduced. 
Clearly Northwest Europe was favored over the rest of the world. The two main areas missing 
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were Latin America (which had no limiting quotas) and Asia (which was not allowed to have a 
quota, they were banned). 
 
Explain to students that with some minor variations, this quota system remained unchanged until 
1952. return to the "Brief Guide..." from Day 1. Ask students which of these factors seemed to 
have had the greatest impact upon the passage of the legislation. (Probably nativism will be the 
top choice.) 
 
Handout/overhead "Immigration Act: impact".  As you go over student responses to the 
questions, focus on #5 and 6. Were restrictions on quotas effective in achieving the goals of 
restricting immigration? Have effective were Would such a system be effective today? Lead into 
"Total immigrant population -1990, 2000". As you discuss the questions, there will certainly be 
some student comments. Ask them how effective a quota system would be today? If they were to 
design a system for the present day, what would they use for a benchmark on who would be 
allowed in? Since someone will bring up illegal immigration, mention that over 80% of the 
immigrants in America today came here illegally. Of the estimated 12-15 million illegal 
immigrants in the U.S. today, over 60% are from Mexico. How effective would quotas be in this 
case? 
 
Go back to the Brief Guide" from day 1. How many of arguments similar to these factors are used 
today when the topic of immigration is discussed? Is terrorism the new "Red Scare"? Are there 
still concerns about jobs in tough economic times? Students should realize that the more things 
change, the more things stay the same. 
    
Debrief: How did the legislation in the 1920s restrict immigration? Ask students was everything 
resolved? Did this reflect a pattern of continuity or change? How can immigration to the United 
States be restricted? Is it possible to prevent people from seeking a better life from entering? With 
300 million people are we too full? 
 
Formative Assessment (“Check for Understanding”):  Students are to write a constituent letter 
to their Congressman. In it, they should state their position on the effectiveness of quotas in 
limiting immigration. They should draw upon the lessons of the 1920s as evidence to support 
their position.  


 
Resources and Teaching Tips 
 
What text/print/media/kit/web resources best support this unit?   You can send students as 
deep as you want into analyzing statistics. 
 
The complete quotas of the 1924 law are available at: 


• www.civics-online.org/library/formatted/texts/immigration1924.htm 
 


The full texts of the speeches used: 
• http://historymatters.gmu.edu/d/5079 


 
Lower Eastside Tenement Museum provides a nice overview: 


• www.tenement.org/encyclopedia/immigration_administration.htm 
 


U.S. Department of Homeland Security immigration page: 
• www.dhs.gov/files/immigration.shtm 
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U.S. Citizenship and Immigration Services: 
• www.uscis.gov 


 
Center for Immigration Studies: 


• www.cis.org 
 
What tips to teachers of the unit can you offer about likely rough spots/student 
misunderstandings and performance weaknesses, and how to troubleshoot those issues? Be 
especially mindful to identify any misconceptions that students are likely to have as they 
enter this unit and that might interfere with their learning.  
It might depend how you want to utilize this lesson as part of the unit. You might want to break it 
apart from an Immigration unit and incorporate it as part of a unit covering the 1920s. Biggest 
problem might be students' understanding of geography. You might want to have a world map of 
the 1920s available for students to consult. ("Free City of Danzig"? Where did Austria-
Hungary?...) 
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Lesson III, Document B:  Chicago Questions  
 


“Immigrant Patterns” Questions 
 
1. Why did immigrants immigrate to places like Chicago?  How did immigrants help cities 


they moved to? 
 
 
2. What purpose did ethnic neighborhoods serve in cities across the country?  What danger 


did nativists see in such clusters? 
 
 
3. How did those communities “transition” into the life of the city (transforming the people 


who lived there in the process from immigrants into Americans)? 
 
 
4. What social meeting spot did immigrants socialize at?  Why did they meet there? 
 
 
5. Do you think this socialization pattern led to some conflict with nativist groups?  Where 


had their ancestors “gathered” when arriving in America? 
 
 


“Labor and Reform:  Hull House and Reform” Questions 
 
 
6. What was the ultimate purpose of Settlement Houses?   What were these reformers 


responding to? 
 
 
7. What did Hull House provide to recent immigrants?  Although attacked at the time by 


nativist groups, how did it prevent the fears of those groups from coming true? 
 
 
8. How did Hull House transition Jane Adams into a social reformer? 
 
 
9. Do you think programs like this should exist or not?  Explain. 
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Lesson III, Document C – NCSS Formal Debate Format 
 


The debate will last approximately 40 minutes. The schematic is designed to ensure the 
participation of all team members. Each team will have four minutes of prep time. 
 


 
 
Useful debate tips: 
1. Use your four minutes of prep time, especially during difficult cross examinations. 
2. Support your team even when you’re not speaking. Pass notes to the current/next 


speaker. Help during prep time. 
3. Cross-examiners should pay special attention during constructive speeches. 
4. When cross examining, do not allow the constructive to delay or ask questions. 
5. Don’t be afraid to use metaphors. 
6. Citing your evidence will earn bonus points. 
7. Points are rewarded when points are made and not rebutted. The teacher will act as 


the impartial judge. 
 
Roles: 
1. Opener: Introduce team members. Provide a brief overview of the 


affirmative/negative position. (given 2 minutes) 
2. Constructive: Lay out two arguments in support of your position. (given 90 seconds) 
3. Cross-examiner: question a constructive to reveal weaknesses in his/her arguments 


[Example: Cross-examiner6 questions only Constructive6] (given 2 minutes) 
4. Closer: Highlight the team’s strongest arguments and bring attention to opposing 


team’s weakest arguments. May not introduce new evidence. 
 
Preparation: 
Openers and constructive arguers will write a one-two page statement. Cross-examiners 
should write one page of possible questions and have statistics to challenge constructive 
arguers. 
 
Closers should write a half-page summary of team’s strongest points. The rest of their 
speaking time will have to be written as the debate progresses. 
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Lesson III, Document D:  Tenement Assignment 
 


It was easy to overlook 97 Orchard Street. The building was but one of the thousands of tenements that sprouted up 
on the Lower East Side of NYC during the nineteenth century.  However, for Lukas Glockner, 97 Orchard Street wasn't 
just another tenement – it was his ticket to prosperity.  When the German immigrant opened his tenement in 1863, he 
was hoping to turn a profit by providing cheap homes to the immigrants who were flooding into Manhattan.  The 
tenement fulfilled Glockner's dreams:  people filled the building and swelled his pocketbook.  Indeed, between 1863 and 
1935, 7000 tenants lived in 97 Orchard Street.  


 
The lives of some of these residents are preserved and on display at the Lower East Side Tenement Museum in 


downtown Manhattan. The Virtual Tour of the museum can be found at…  
http://www.tenement.org/Virtual_Tour/index_virtual.html. 


 
 
 
 
 
 
 
 
 
 


 
Like other early tenements, 97 Orchard Street was a sparsely appointed building. It lacked gas for light and heat, indoor 
toilets and running water.  But, in 1867, New York City began passing legislation to improve conditions in tenements. 
The ensuing wave of housing laws prompted the landlord of 97 Orchard Street to install gas lines, running water and 
interior flush toilets. By the early 1900s, he had also transformed the building's entryway, dressing it up with tile floors, 
burlap wall coverings, pressed metal ceilings and oil paintings. Housing laws also called for increased air and light in 
the apartments. Landlords blanched at this provision, but eventually complied by cutting windows in the walls that 
connected rooms in the apartments.   


 
1. Why do you think landowners resisted “improving the tenements”?  Why do you think the government intervened? 


 


 


 


 
 
 
 
 


2. Economically, how are the Gumpertz’s doing?  Why do you say that? 
3. What do you think happened to Julius Gumpertz? 
4. Who lived in the apartment with Nathalie? 
5. What nationality was the Gumpertz family? 
6. What did Nathalie do to support her family? 
7. What was the “backroom” used for?  What do you think its original use 


was before the Gumpertz family moved in? 
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8. Economically, how are Rogarshevsky’s doing?  Why do you say that? 
9. Why do you think their name was changed when they arrived in 


America?  Do you think they choose to make the name change or was it 
forced upon them? 


10. How many people, in total, lived in the apartment? 
11. What nationality was the Rogarshevsky family? 
12. What did Abraham do to support his family?  What did Fannie do after 


Abraham’s death? 
13. What does landsmanshaft mean? (click on the word on the virtual tour for a definition) 


 
 
 
 
 
 
 
 
 


14. Economically, how are the Confino’s doing?  Why do you say that? 
15. What do you think the “uncertainty” was that “pushed” them to come to 


America in 1913? 
16. How many people, in total, lived in the apartment? 
17. What nationality was the Confino family? 
18. Look around the three rooms of the apartment – where do you think 


everyone slept?  Why do you think Victoria had to leave school to work 
in the family business? 


19. What does Sephardic mean?  Why would they “clash” with the ways of 
the Eastern European Jews who lived around them? 
 
 
 
 
 
 
 
 
 


20. Economically, how are the Baldizzis doing?  Why do you say that?   
21. Why did they come to America in 1923? 
22. How many people, in total, lived in the apartment? 
23. What nationality was the Baldizzi family? 
24. What were immigration quotas?  How do you think it influenced their 


journey to America? 
25. What were Home Relief benefits?  Why did Rosaria quit her job? 
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Lesson IV, Document A:  Immigration Journal Information Gathering Worksheet 
 
Activating prior knowledge 


1. During what years was immigration amongst your group the highest? 
 
 


2. List and explain the primary causes of emigration from your home country. 
 
 
 
 
 
Life in the United States 


1. Where did the majority of immigrants from your homeland settle once they 
arrived in the US? 


 
 
 


2. What kind of jobs did they get? 
 
 
 
 


3. Were they located in an urban or a rural setting? 
 
 
 


4. What were accommodations like? 
 
 
 
 
 


5. Did they have someone who helped them get set up once they arrived? 
 
 
 
 


6. Did they live as a single, nuclear family, or did other people also live in the 
home? 


 
 
 
 


7. What other information can you gather that is notable to your group’s lives once 
they settled in the US? 
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Lesson IV, Document B:  Immigration Journal Instructions 
 


Using the information gathered during research, you will be creating a 
journal as though you were a teenage immigrant at the turn of the century.  
You will be responsible for creating 3 journal entries: 
 


1. Setting up a home-  Where has your family settled? Why?  Who 
are your neighbors? Describe your living conditions…etc. 


 
2. Life in your neighborhood- What do you and family do for work? 


Are other people helping you settle in? How is life going for you 
so far? 


 
3. Problems-  What problems are you experiencing in your new 


home?  How are you solving them? 
 
 
You are expected to use creativity in guiding the creation of your journal.  
You may format it however you like, as long as you address the above 
topics. 
 
Extra credit will be given for work that goes above and beyond, including 
illustrating and being especially creative! 
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Lesson IV, Document C:  Immigration Journal Rubric 
 
          
 


  
  
Student Name:     ________________________________________  


 
CATEGORY 4 3 2 1 


Content - Accuracy All facts in the journal 
are accurate. 


99-90% of the facts 
in the journal are 
accurate. 


89-80% of the facts 
in the journal are 
accurate. 


Fewer than 80% of 
the facts in the 
journal are accurate. 


Sources Careful and accurate 
records are kept to 
document the source 
of 95-100% of the 
facts and graphics in 
the journal. 


Careful and accurate 
records are kept to 
document the source 
of 94-85% of the 
facts and graphics in 
the journal. 


Careful and accurate 
records are kept to 
document the source 
of 84-75% of the 
facts and graphics in 
the journal. 


Sources are not 
documented 
accurately or are not 
kept on many facts 
and graphics. 


Spelling & 
Proofreading 


No spelling errors 
remain after one 
person other than the 
typist reads and 
corrects the journal. 


No more than 1 
spelling error remains 
after one person 
other than the typist 
reads and corrects 
the journal. 


No more than 3 
spelling errors remain 
after one person 
other than the typist 
reads and corrects 
the journal. 


Several spelling 
errors in the 
brochure. 


Attractiveness & 
Organization 


The journal has 
exceptionally 
attractive formatting 
and well-organized 
information. 


The journal has 
attractive formatting 
and well-organized 
information. 


The journal has well-
organized 
information. 


The journal's 
formatting and 
organization of 
material are 
confusing to the 
reader. 


Knowledge Gained All students in the 
group can accurately 
answer all questions 
related to facts in the 
journal and to 
technical processes 
used to create the 
journal. 


All students in the 
group can accurately 
answer most 
questions related to 
facts in the journal 
and to technical 
processes used to 
create the journal. 


Most students in the 
group can accurately 
answer most 
questions related to 
facts in the journal 
and to technical 
processes used to 
create the journal. 


Several students in 
the group appear to 
have little knowledge 
about the facts or 
technical processes 
used in the journal. 


 
Date Created: Jun 5, 2009   
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Lesson IV, Document D:  Cumulative Writing Activity 
 


Essential Question: Did immigrants entering the United States during the height of immigration 
in the late 1800s and early 1900s assimilate into the culture of the United States or did they 
retain the characteristics of the culture which they came from? 
 
How would you answer the essential question?  Based off information you gathered for 
your assigned group and what you learned from listening to the presentations of others, 
do you think that immigrants became a part of the larger American culture, or did they 
cling to ties with their homelands, even within a new country?  Use details and examples 
to support your conclusions.  Answers should be one page typed or two pages 
handwritten. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 29 


Immigration to the United States: leading countries of origin per decade 
 
Decade #1   #2    #3   
1820s  Ireland   Great Britain   France 
1830s  Ireland   Germany   Great Britain 
1840s  Ireland   Germany   Great Britain 
1850s  Ireland   Germany   Great Britain 
1860s  Germany  Ireland    Great Britain 
1870s  Germany  Great Britain   Ireland 
1880s  Germany  Great Britain   Ireland 
1890s  Italy   Germany   Austria-Hungary 
1900s  Austria-Hungary    Italy    Russia 
1910s  Italy   Austria-Hungary  Russia 
1920s  Canada   Italy    Mexico 
1930s  Canada   Germany   Great Britain 
1940s  Canada   Great Britain   Germany 
1950s  Germany  Canada    Mexico 
1960s  Canada   Mexico   Germany 
1970s  Mexico  Philippines   Cuba 
 
Note: rankings are based on the number of persons obtaining legal permanent status. 
 
 
1)   Which countries dominated from the 1820s through the 1880s? Where are they 
located? 
 
 
 
 
 
2)   Which countries dominated from the 1890s through the 1910s? Where are they 
located? 
 
 
 
 
 
3)   What reasons might have caused the change for you answers in #1 and #2?  
 
 
 
 
 
4)   Which countries dominated from the 1920s on? Are they same or different from your 
answers in #1 and #2? 
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A brief guide to reasons behind anti-immigrant feelings in the 1920s 
 
World War One: There was much debate over whether or not the United States should have 
entered the war, which it did in April 1917. By the end of the war in November 1918, over 116 
Americans had died. There was an isolationist feeling after the war that the U.S. should stay out 
of world affairs. Some thought by limiting immigration, we would be less likely to be drawn into 
world conflict. 
 
Red Scare: Communists had taken over Russia in a 1917 revolution and attempted to take over 
post-war governments in Germany and Hungary. Some thought immigrants from Russia and 
Eastern Europe might try to do the same here.  Combined with a series of postwar workers’ 
strikes over low wages and long hours, some thought the only way to prevent future unrest would 
be to stop the flow of immigrants. 
 
Palmer raids: After a series of attempted mail bombings of government officials and leading 
Americans in 1919, U.S. Attorney General A, Mitchell Palmer oversaw raids in dozens of cities 
of suspected radical groups and private citizens who were charged with conspiracy to overthrow 
the government. Although most of the over 6,000 people arrested were freed, several hundred 
were deported to Russia. 
 
Unions: the growth of many craft unions saw the flood of immigrants as a danger to the working 
class in America. Since many immigrants were willing to work for lower wages than native-born 
Americans, some workers saw the foreigners as an economic threat. Since immigrants were often 
used as scabs (replacement workers) during workers strikes’, they were also seen as a threat by 
many union organizers. 
 
Ku Klux Klan: revived in 1915, the KKK gained support from Americans who feared the influx 
of immigrants from southern and eastern Europe. Moving beyond racism, the Klan grew by 
promoting itself as an organization that would protect traditional American values. In reality, it 
fanned hatred of immigrants, particularly Catholics and Jews. Enjoying growth in the north, the 
Klan grew to over three million members and helped elect politicians, both in the South and 
North. 
 
The Passing of the Great Race: Anthropologist Madison Grant wrote this 1916 book which 
argued that the growth of immigration from southern and eastern Europe was diluting the 
American race. Overtly racist, the book described how the Nordic race that had built the country 
would be undermined by immigrants who would turn the country into a “sewer of peoples”. 
Using “science” to support his views, Grant’s book was well-received by many politicians and 
“learned” Americans. 
 
Nativism: There had always been a feeling throughout American history of “America for the 
Americans”, that is, the idea that immigrants would destroy American society. The sheer number 
of immigrants entering the country by the 1920s led many to feel that there was no more room in 
the country for a growing population. That many newer immigrants spoke languages unfamiliar 
to most Americans, they dressed “funny”, ate “strange” foods, and lived together in closely knit 
neighborhoods led many native-born American to feel that the newcomers did not want to 
become “true” Americans. 
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Immigration to the United States: Top Ten Countries of Origin 
 
1880-1889      1900-1909 
1.  Germany   1,445,181   1.  Austria-Hungary  2,001,376 
2.  Great Britain   810.900   2.  Italy             1,930,475 
3.  Ireland     674,061   3.  Russia  1,501,301 
4.  Canada     492,865   4.  Great Britain     469,518 
5.  Sweden     401,330   5.  Ireland     344,940 
6.  Austria-Hungary    314,787   6.  Germany     328,722 
7.  Italy     267,660   7.  Sweden     244,439 
8.  Norway     185,111   8.  Norway     182,542 
9.  Russia     182, 698   9.  Greece                       145,402 
10. Denmark       85,342            10.  Japan      139,712 
 
Total (all countries):  5,248,568   Total (all countries): 8,202,388 
   
1.   What happened to the number of total immigrants over time? Was it a small or large 
change? 
 
 
 
2.   Which countries appear on both tables? 
 
 
 
 
3.   What happened to the number of immigrants from the three largest countries in the 
1880s in the 1900s table? What is a small or large change? In what area of Europe are 
they located? 
 
 
 
 
4.   How large was the increase from the 1880s for the three largest countries in the 1900s 
table? In what area of Europe are they located? 
 
 
 
 
5.    Which “push-pull” factors mentioned in earlier lessons may have caused this change 
in countries? 
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Immigration Act of 1924 (Johnson-Reed Act) 
Excerpts from Congressional debate on the bill 
 
Senator Smith (Democrat-South Carolina): 
     It seems to me the point as to this measure—and I have been so impressed for several years—
is that the time has arrived when we should shut the door. We have been called the melting pot of 
the world. We had an experience just a few years ago, during the great World War, when it 
looked as though we had allowed influences to enter our borders that were about to melt the pot 
in place of us being the melting pot.  
     I think that we have sufficient stock in America now for us to shut the door, Americanize what 
we have, and save the resources of America for the natural increase of our population. We all 
know that one of the most prolific causes of war is the desire for increased land ownership for the 
overflow of a congested population. We are increasing at such a rate that in the natural course of 
things in a comparatively few years the landed resources, the natural resources of the country, 
shall be taken up by the natural increase of our population.... 
     I think we now have sufficient population in our country for us to shut the door and to breed 
up a pure, unadulterated American citizenship. I recognize that there is a dangerous lack of 
distinction between people of a certain nationality and the breed of the dog. Who is an American? 
Is he an immigrant from Italy? Is he an immigrant from Germany? If you were to go abroad and 
some one were to meet you and say, “I met a typical American,” what would flash into your mind 
as a typical American, the typical representative of that new Nation? Would it be the son of an 
Italian immigrant, the son of a German immigrant, the son of any of the breeds from the Orient, 
the son of the denizens of Africa?... 
     Without offense, but with regard to the salvation of our own, let us shut the door and 
assimilate what we have, and let us breed pure American citizens and develop our own American 
resources. I am more in favor of that than I am of our quota proposition. Of course, it may not 
meet the approbation of the Senate that we shall shut the door—which I unqualifiedly and 
unreservedly believe to be our duty—and develop what we have, assimilate and digest what we 
have into pure Americans, with American aspirations, and thoroughly familiar with the love of 
American institutions, rather than the importation of any number of men from other countries.... 
     We do not want to tangle the skein of America’s progress by those who imperfectly understand 
the genius of our Government and the opportunities that lie about us. Let up keep what we have, 
protect what we have, make what we have the realization of the dream of those who wrote the 
Constitution.  
     I am more concerned about that than I am about whether a new railroad shall be built or 
whether there shall be diversified farming next year or whether a certain coal mine shall be 
mined. I would rather see American citizenship refined to the last degree in all that makes 
America what we hope it will be than to develop the resources of America at the expense of the 
citizenship of our country. The time has come when we should shut the door and keep what we 
have for what we hope our own people to be. 
Source: Speech by Ellison DuRant Smith, April 9, 1924, Congressional Record, 68th Congress, 
1st Session (Washington DC: Government Printing Office, 1924), vol. 65, 5961–5962. 


 
1.   What is the position of Senator Smith towards the bill?  


 
2.   How does he support his position? 
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Representative Clancy (Republican-Michigan): 


     Since the foundations of the American commonwealth were laid in colonial times over 300 
years ago, vigorous complaint and more or less bitter persecution have been aimed at newcomers 
to our shores. Also the congressional reports of about 1840 are full of abuse of English, Scotch, 
Welsh immigrants as paupers, criminals, and so forth.  
     Old citizens in Detroit of Irish and German descent have told me of the fierce tirades and 
propaganda directed against the great waves of Irish and Germans who came over from 1840 on 
for a few decades to escape civil, racial, and religious persecution in their native lands.  
     The “Know-Nothings,” lineal ancestors of the Ku-Klux Klan, bitterly denounced the Irish and 
Germans as mongrels, scum, foreigners, and a menace to our institutions, much as other great 
branches of the Caucasian race of glorious history and antecedents are berated to-day. All are 
riff-raff, unassimilables, “foreign devils,” swine not fit to associate with the great chosen 
people—a form of national pride and hallucination as old as the division of races and nations.  
     But to-day it is the Italians, Spanish, Poles, Jews, Greeks, Russians, Balkanians, and so forth, 
who are the racial lepers. And it is eminently fitting and proper that so many Members of this 
House with names as Irish as Paddy’s pig, are taking the floor these days to attack once more as 
their kind has attacked for seven bloody centuries the fearful fallacy of chosen peoples and 
inferior peoples. The fearful fallacy is that one is made to rule and the other to be abominated. . 
... 
     In this bill we find racial discrimination at its worst—a deliberate attempt to go back 84 years 
in our census taken every 10 years so that a blow may be aimed at peoples of eastern and 
southern Europe, particularly at our recent allies in the Great War—Poland and Italy.... 
     It must never be forgotten also that the Johnson bill, although it claims to favor the northern 
and western European peoples only, does so on a basis of comparison with the southern and 
western European peoples. The Johnson bill cuts down materially the number of immigrants 
allowed to come from northern and western Europe, the so-called Nordic peoples. . . .  
Then I would be true to the principles for which my forefathers fought and true to the real spirit 
of the magnificent United States of to-day. I can not stultify myself by voting for the present bill 
and overwhelm my country with racial hatreds and racial lines and antagonisms drawn even 
tighter than they are to-day. 
Source: Speech by Robert H. Clancy, April 8, 1924, Congressional Record, 68th Congress, 1st 
Session (Washington DC: Government Printing Office, 1924), vol. 65, 5929–5932.  


 


1.   What is the position of Representative Clancy towards the bill?  
 


 
 


 
2.   How does he support his position? 
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Annual Immigration Quotas: 
Immigration Act of 1924 (the Johnson-Reed Act) 


     


Northwest Europe and Scandinavia  Eastern and Southern Europe 
Country  Quota     Country  Quota 
Germany  51,227     Poland   5,982 
Great Britain  34,007     Italy   3,845 
Ireland   28,567     Czechoslovakia 3,073 
Sweden   9,561     Russia   2,248 
Norway   6,453     Yugoslavia     671 
France    3,954     Romania     673 
Denmark   2,789     Portugal     503 
Switzerland   2,081     Hungary     473 
Netherlands   1,648     Lithuania     344 
Austria           785     Latvia                 142 
Belgium      512     Spain       131 
Finland       471     Estonia                 124 
Free City of Danzig     228     Albania     100 
Iceland           100     Bulgaria     100 
Luxembourg      100     Greece        100 
 
Total (#)          142,483    Total (#)           18,439 
Total (%)     86.5    Total (%)            11.2% 
 
Other Countries 
Africa (other than Egypt)     1,100  Syria  100  China 100 
Armenia   124  Turkey  100       Japan 100 
Australia   121  Egypt  100       India  100 
Palestine              100  New Zealand   100    San Marino 100 
      & Pacific Islands 
all others   1,500  Total (#) 3,745 Total (%) 2.3 
 
Source: Statistical Abstract of the United States (Washington, D.C. Government Printing 
Office, 1929), 100. 
*Note: not all countries with the minimum quota of 100 are listed. 
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1.   What effect would these quotas have on the total number of immigrants allowed to 
enter the United States? 
 
 
 
 
2. What region was favored the most?  Which region was hurt the most? 
 
 
 
 
3.   Congress had earlier passed the Quota Act of 1921, which limited from each nation 
3% of the nationality’s population in the 1910 census. The immigration Act of 1924 
lowered the number to 2% and utilized the 1890 census. 
A.   How would a change from 3% in 1910 to 2% in 1890 impact the total number 
allowed in? 
 
 
B.    Which countries were most impacted by this change in criteria? How did this affect 
their quotas? 
 
  
 
 
 
4. San Marino is one of the smallest counties in the world, located enitrely within 
northern Italy. Yet it had the same quota as some of the most populous countries in the 
world: China, India, and Japan. What can you conclude about the reasoning why those 
three were given the same quota as San Marino? 
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Immigration to America: impact of Immigration Act of 1924 
 
 
    Northern/Western Europe Southern/Eastern Europe  World 
 
1920s  1,258,447    1,301,893   4,295,310 
 
1930s     254,040       190,359      699,375 
 
1940s     354,410       118,114      856,608 
 
1950s     976,684       428,829   2,499,268 
 
1960s     612,414       521,029   3,213,749 
 
1970s     281,420       544,170   4,248,203 
 
2000s     257,794       916,333   8,061,486 
(through '07) 
 
 
1.   Based on the data above, what was the immediate impact of the Immigration Act of 
1924 on: 
 
     A.   immigration from Northern/Western Europe 
 
 
 
     B.   Southern/Eastern Europe? 
 
 
 
     C.   Total world immigration to the United States? 
 
 
 
 
2.   How the Act change the positions of N/W and S/E Europe? What has happened to 
that trend in recent decades? 
 
 
 
 
3.   Has either region of Europe returned to the numbers from before the Act? 
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4.   How long did it take world immigration to return to pre-Act numbers? 
 
 
 
 
 
5.   Did the Immigration Act of 1924 achieve its intent? How can you tell? 
 
 
 
 
 
 
6.   The number of people immigrating to the United States today is comparable to that of 
100 years ago. If European immigrants have not returned to the same rate as a century 
ago, from what regions of the world today are immigrants coming from? 
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Total immigrant population of the United States: 
 Leading Countries 1990 and 2000 


 
1990     2000 
1.  Mexico  4,244,744  1.  Mexico  9,161,419 
2.  China    920,054  2.  China  1,492,532 
3.  Philippine      910,396  3.  Philippines  1,394,675 
4.  Canada      741, 688  4.  India  1,018,393 
5.  Cuba      735,467  5.  Vietnam    986,198 
6.  Germany     716,969  6.  ex-Soviet Union     890,350 
7.  Great Britain 641,380  7.  Cuba      878,085 
8.  Italy       579,708  8.   Korea      857,387 
9.  Korea     555,942  9.   Canada      843,880 
10. Vietnam     532,401    10.   El Salvador      824,692 
 
Source: Center for Immigration Studies 
 
1.   Which countries on these tables were part of the "traditional" immigration a century 
earlier? Which are "newcomers"? 
 
 
 
2.   Where in the world are the new comers located? 
 
 
3.   Which five countries showed the most growth between 1990 and 2000? 
 
 
4. The newest U.S. Census will be conducted in 2010. Based on the statistics you have 
seen, what groups of immigrants would you predict would have the largest increase over 
the past decade? 
 
 
 
5. Based on you answer for #4, what issues concerning immigration might this raise for 
the United States? 








The Statue of Liberty

&

Ellis Island Immigration Museum











ALL ABOARD…

		The Miss Ellis Island Ferry picks up all passengers at Battery Park, NYC.

		First stop… Liberty Enlightening the World, “Statue of Liberty”

		Second stop…Ellis Island Immigration Museum.





		ENJOY THE TRIP!









Liberty Enlightening the World

		The Statue of Liberty, placed on Bedloe’s Island in New York’s harbor, has welcomed over 12 million immigrants throughout the years.





		For many immigrants, she symbolizes freedom, and a long awaited fulfillment for their hopes and dreams.









A Friendly Gift

		The Statue of Liberty, completed in 1884, was a gift from France which symbolized a long standing friendship between them and the United States.

		A French Sculptor, Frederic Auguste Bartholdi, created the gigantic beauty out of copper.

		If you were to climb from her base to the top of her crown, it would be an exhausting 168 steps.

		She seems absolutely massive in person! 









Second Stop: Ellis Island







Annie Moore: First Immigrant Processed at Ellis Island

		On January 1st, 1892, at the age of 15, Annie Moore became the first processed immigrant at the new immigration station.

		Annie’s journey started ten days earlier in County Cork, Ireland.

		She and her family traveled in the steerage section of the ship.









Registry Room

&

Stairs of Separation

		Upon arrival, all immigrants were subjected to an inspection in the Registry Room

		In many cases, this stairway marked the parting of many friends and families with different destinations.

		The left-hand side of the stairs led to the New York ferry, the center steps led to detention rooms, and the right-hand side to the railroad ticket office.











Before ascending the stairs of separation, all immigrants were sent through a series of tests.  They had to submit to health screenings and cognitive skills tests.  The outcome of these tests determined their destination up the stairs.







If a doctor found any indication of disease, the lapel of immigrants were marked with chalk, and they were submitted to further inspections.







Mystifying Letters:

Used to Determine Disease







The pictures below portray sleeping and eating arrangements for immigrants who were not granted immediate entry into the United States.  You can also see Japanese immigrants being vaccinated before stepping onto American soil.  Many measures were taken to ensure that all immigrants were free of disease and criminal history. 







USING PRIMARY SOURCES:

Many cartoonists portrayed immigrants’ strife through illustrations!

Can you spot the hypocrisy?







Throughout history, many immigrants have left pieces of their legacy behind for historians to unfold; however immigrants of Ellis Island literally left their mark!  Most of Ellis Island has been restored, but underneath the fresh paint, graffiti left by millions of immigrants can be exposed.









The dreadful fear of deportation, alone, had to have made millions feel as though they were carrying the weight of the world on their shoulders.  Beyond the confines of the Ellis Island Immigration Station, stretched miles of opportunity for the fortunate individuals who would touch American soil.  The land of plenty, built on a foundation of freedom and prosperity fueled the dreams of millions of immigrants.

An Old Italian Story:

“Well, I came to America because I heard the streets were paved with gold.  When I got here, I found out three things: first, the streets weren’t paved with gold; second, they weren’t paved at all; and third, I was expected to pave them.” 

Ellis Island immigrants came to America with a purpose.  Many were poor, hungry and homeless, but they persevered despite the disadvantages.  These people have truly left their mark on history!  







