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Historical Literacy Project Model Unit Gallery Template 


 


Unit Title: The Cold War  


 


Designed by:  Chris Kenton, Matt Lindell, Cliff Cromwell, Molly Phillips 


 


District: Capital and Lake Forest School Districts   


 


Content Area: US History, Cold War  


 


Grade Level(s): High School  


____________________________________________________________ 


Summary of Unit This unit of study occurs in the US History curriculum for the Cold War time period 


(1945-1965) and includes lessons on the House UnAmerican Committees and Rosenberg Treason/Spying 


Trial and the Cuban Missile Crisis.  The Transfer  task will asses the students ability to synthesize the 


mindset of the Cold War.  History standard #3 is used for this unit. 


  


Stage 1 – Desired Results 
What students will know, do, and understand 


____________________________________________________________ 


Delaware Content Standards  


History Standard Three 9-12a: Students will compare competing historical 


narratives, by contrasting different historian‟s choice of questions, use and choice of 


sources, perspectives, beliefs, and points of view, in order to demonstrate how these 


factors contribute to different interpretations. 


 


Big Idea(s) Cold War 


 


Unit Enduring Understanding(s) Students will understand that… 


History is what the historian says it is. Historians may collect, use, and 


emphasize sources in ways that result in differing interpretations as they describe, 


compare, and interpret historical phenomena. Disagreement between historians 


about the causes and effects of historical events may result from these differences. 


 


Unit Essential Questions(s)  


Does the way research is conducted matter? 


To what degree is historical investigation about the historian as much as the 


history? Is it necessary to include an investigation of the writer in regard to what 


we read? 


Is there such a thing as completely unbiased history? 


 


Knowledge and Skills  







Students will know what constitutes an “Un-American Activity,” and how the HUAC 


went about defining and investigating such activities; The structure of government; 
and be able to identify the options that were available to President Kennedy in 1962 


related to the Cuban Missile Crisis. 


Students will be able to analyze and interpret primary documents. 
 


 


Stage 2 – Assessment Evidence 


(Design Assessments To Guide Instruction) 
 


___________________________________________________________________ 


 


Suggested Performance/Transfer Task(s)  


 


9/11 and Terrorism:  A Repeat of the Red Scare? 


Matt Lindell—Dover High School 


 


Lesson Description:  This lesson is an attempt to put the students in the shoes of those Americans who were 


accused of being communist during the early Cold War years.  Students will be pitted against one another as some 


students in the class will be marked as terrorists and will have to try to infiltrate a group of non-terrorists. Basically, 


this lesson puts the situation of Cold War hysteria into the context of the hysteria surrounding the attacks of 


9/11/01.  Overall, students will see how quickly that their friends turn on them or distrust them in this activity just 


as many Americans felt during the Cold War Era. 


 


Time Required: 2 class periods (1 in the library/computer lab for research purposes) 


 


Essential Question Addressed: Is there such a thing as completely unbiased history? 


 


Enduring Understanding: History is what the historian says it is. Historians may collect, use, and 


emphasize sources in ways that result in differing interpretations as they describe, 


compare, and interpret historical phenomena. Disagreement between historians 


about the causes and effects of historical events may result from these differences. 


 


Materials: Paper (blank pieces and pieces with a red dot on them), textbook, computer 


 







Procedures:  


 


1. Ask students to think about how they react to events in life when they are fearful/afraid.  Do you treat 


people differently?  How do you act differently? 


 


2.  Tell students that they are going to take part in a simulation where their trust in each other is going to be 


tested.  Have students pick out a slip of paper from a hat/bag.  Some of the slips will have a red dot on them and 


the others will have nothing on them.  If a student draws a red dot, they are a terrorist, and the other students are 


average citizens.  It is the goal of the students without a dot to form the largest group without a red dot 


infiltrating them.  It is the goal of those with the red dots to infiltrate a group of non-red dot people.  You can 


communicate with each other and ask each other whatever questions come to mind, but they do not have to be 


answered truthfully.  Allow the lesson to go on long enough to watch people getting kicked out of groups and 


labeled as a terrorist, so they can see the type of paranoia that occurs when fear is allowed to control a person‘s 


mindset. 


 


3.  Reveal which students had red dots to see if they were successful in infiltrating a group of only white slips 


of paper.  Ask students without red dots if they removed anyone from their group that did not have a red dot, 


because they thought that they did.  Most of the time there is always one, so ask them about why they took that 


action.  Ask the student who was kicked out of the group how they felt about being wrongly accused of being a 


terrorist.  Finally, ask students how this activity might be similar to the experiences of people who lived 


through the early Cold War years in our nation.  Finally, tell students that they will be doing a compare and 


contrast summary looking at the Salem Witch Trials, the Cold War, and the treatment of some American 


citizens after the 9/11 attacks. 


 


 


Debrief: The teacher will revisit the essential question: Is there such a thing as completely unbiased history? Ask 


students to think about how they judged their classmates and why they allowed some to join their group but turned 


others away from joining. 


 


Formative Assessment (“Check for Understanding”):  The teacher will ask students to complete a compare and 


contrast summary on the treatment of citizens during the Salem Witch Trials (1691),the  Cold War, and the 


treatment of some American citizens after the 9/11 attacks.  Students will use various internet sources to complete 


this summary and their textbooks. 


 


 
 
 


Did you consider the following unit design principles? 


IP – International education perspective                   
IL – Information Literacy 


WR – Workplace readiness/21st century skills 


FA – Formative assessment, used to check for understanding 
DI-  Differentiated Instruction 


UDL– Universal Design for Learning 


TL – Technology Literac 


 


 


 


 


 


 


 







 







 


Stage 3 – Learning Plan 
(Design learning activities to align with Stage 1 and Stage 2 expectations) 


___________________________________________________________________ 


           Molly Phillips 


HUAC Lesson Plan  #1 
 


 


 


 


Background Information: 


 


The late 1940s and early 1950s were a time of growing tension, both abroad and at home. Relations 


between the United States and the Soviet Union had deteriorated to the point of a "cold war," while 


domestically the revelation that Soviet spies had infiltrated the U.S. government created a general sense of 


fear.  In 1946, the House Un-American Activities Committee, which had been created as a temporary 


committee in the 1930's to investigate potential espionage during World War II, became a permanent st 


congressional committee. It quickly took upon itself the responsibility for determining how deeply 


communists had penetrated into American society. 


 


This lesson will examine the operations of HUAC in the late 1940s. The lesson will ask students to 


address one important question that is still relevant today: What constitutes an "un-American" activity?  


Students will determine whether there are some ideas that are so dangerous that even their expression 


should be limited and whether certain professions such as government service, entertainment, education, 


are so influential that the personal views of people in them should come under public scrutiny. 


 


Lesson Essential Questions: 


 


•What constitutes an "un-American" activity?  


 


•How did the House Un-American Activities Committee go about defining and investigating such 


activities? 


 


Learner Activity 1: 


 


Activity 1. "Un-American Activities"? 


 


 Begin the lesson with a brief activity to introduce students to HUAC and its stated purpose. To do so they 


should read an excerpt from House Resolution 282, which Congress passed in May 1938. Here is the 


critical language (this is also included for student use on page 1 of the Text Document that accompanies 


this lesson): 


 


"Resolved, that the Speaker of the House of Representatives be, and he is hereby, authorized to appoint a 


special committee to be composed of seven members for the purpose of conducting an investigation of (1) 


the extent, character, and object of un-American propaganda activities in the United States, (2) the 







diffusion within the United States of subversives and un-American propaganda that is instigated from 


foreign countries or of a domestic origin and attacks the principle of the form of government as 


guaranteed by the Constitution, and (3) all other questions in relation thereto that would aid Congress in 


any necessary remedial legislation." 


 


When they are finished, ask students to make a list of activities that they might consider "un-American." 


Give them about ten or fifteen minutes to do so, then ask them what they have come up with. Make a list 


on the board that incorporates their answers. At the end of the lesson students might be asked to return to 


this list and compare it to the sorts of things HUAC actually investigated. 


 


Learner Activity Two 


 


 HUAC vs. Hollywood 


 


In this exercise small groups of students will take on the personae of some or all of the following 


prominent individuals involved in HUAC's investigation of the entertainment industry: 


 


1. Walt Disney 


2. Eric Johnston 


3. John Howard Lawson 


4. Jack Warner 


5. Ronald Reagan 


 


 **Worksheets for each of these seven individuals are listed at the end of the lesson plan 


 


Either individually or in four to seven small groups, they will prepare brief (three- to five-minute) 


presentations for the class, identifying their particular individual and explaining his or her views on 


HUAC and communism in the entertainment industry. Teachers need not have groups representing all 


seven; however, it is recommended that, for the sake of balance, at minimum there be groups for Disney, 


Johnston, Lawson, and Warner. 


 


To prepare their presentations each group will have one of the following documents at their disposal, all 


of which are located at the EDSITEment-reviewed resource History Matters: 


 


Groups #1 and 6: "We Must Keep the Labor Unions Clean": "Friendly" HUAC Witnesses Ronald 


Reagan and Walt Disney Blame Hollywood Labor Conflicts on Communist Infiltration  


 


Group #2: "A Damaging Impression of Hollywood Has Spread": Movie "Czar" Eric Johnston 


Testifies before HUAC. 


 


Group #3: "They Want to Muzzle Public Opinion": John Howard Lawson's Warning to the American 


Public 


 


Groups #4, 5, and 7: "The World Was at Stake": Three "Friendly" HUAC Hollywood Witnesses Assess 


Pro-Soviet Wartime Films (Jack L. Warner, Louis B. Mayer, Miss Ayn Rand):  


 







After the presentations have been made teachers should play for their students a news report from 


November 25, 1947, which announces the blacklisting of the Hollywood Ten.  A link to this is  available 


at the end of the lesson plan. 


 


To conclude this activity, teachers might hold an in-class debate on the following resolution: "HUAC was 


justified in investigating subversive influences in the entertainment industry." Questions that might be 


considered include: 


 


•What sort of power do those in the entertainment industry have to shape public opinion?  


•Given this power, is it appropriate for the government to investigate the political beliefs of people in that 


industry?  


•Did the views of the Hollywood Ten make them a menace to American society?  


•Are there any views so dangerous that the government is justified in silencing them 


 


 


Assessment  (Summarizing Activity) 


After completing this lesson, students should be able to write brief (1-2 paragraphs) essays answering the 


following questions: 


 


•Why did HUAC investigate the motion picture industry?  


•Do you think that HUAC's investigation of Hollywood was justified? 


 


 


 


ESSENTIAL DOCUMENTS:  


 


Worksheet to accompany ―HUAC vs. Hollywood‖ lesson located at: 


 


http://edsitement.neh.gov/sites/default/files/worksheets/McCarthy02.pdf 


 


 


 


ACTIVITY TWO INTERNET RESOURCES: 


http://historymatters.gmu.edu/d/6458      (Walt Disney and Ronald Reagan) 


http://historymatters.gmu.edu/d/6443      (Eric Johnston) 


http://historymatters.gmu.edu/d/6443       (John Howard Lawson) 


http://historymatters.gmu.edu/d/6442      ( Jack Warner, Louis Mayer) 


 


 


 


News Report November 25
th


, 1947 


http://www.authentichistory.com/1946-1960/4-cwhomefront/index.html 


 


 



http://edsitement.neh.gov/sites/default/files/worksheets/McCarthy02.pdf

http://historymatters.gmu.edu/d/6458

http://historymatters.gmu.edu/d/6443

http://historymatters.gmu.edu/d/6443

http://historymatters.gmu.edu/d/6442

http://www.authentichistory.com/1946-1960/4-cwhomefront/index.html





 


   Lesson # 2 


Rosenberg Trial Photos 


Cliff Cromwell 


 


Lesson Description:  


In this lesson students will examine and analyze a primary source document. The document is a poignant 


photograph of Julius and Ethel Rosenberg‘s young sons leaving prison following a visit with their 


incarcerated parents.  It is important for students to understand that a photograph captures a moment in 


history and it is up to the observer of the photograph to understand and interpret the image being 


portrayed.  If you or your students lack experience in dealing with primary sources, there should be a 


preliminary activity in analyzing a photograph. Directions for doing same are included below in the 


PROCEDURES section. In addition, the following websites offer ideas and assistance in developing the 


skills of analyzing primary documents: 


 The Learning Page at the American Memory Project of the Library of Congress 


http://lcweb2.loc.gov/learn/start/index.html 


 Digital Classroom of the National Archives, which features a set of Document Analysis 


Worksheets 


http://www.archives.gov/education/lessons/ 


 The Image Detective Website 


http://www.edc.org/CCT/PMA/image_detective/index.html 


 


The teacher may need to model the importance of images and the power they have to convey messages.   


 


Coupling these primary documents with a Brainpop background presentation on the Cold War, students 


will be able to piece together the accusations against the Rosenbergs against the backdrop of the climate 


of fear and hysteria created by the world‘s two superpowers. http://www.Brainpop.com (Please note that 


this site requires a paid subscription for viewing beyond the 3
rd


 video per computer. As such, even if your 


school district is not a Brainpop subscriber, your students should be able to access the site. Another 


alternative is for you to sign up for a free 5 day trial period.)  


 
 


Time Required: two 45 minute class period. 
 


Essential Question Addressed?  What is the structure of the government 


 


Enduring Understanding: Students will be able to: 


 Analyze and interpret primary documents  - in this case, a photograph 


 Recognize that the Cold War did not involve weapons and battles, but ideas and 


apprehensions.   


 Identify and articulate the fact that a major contributor to the accusation and eventual 


conviction of Julius and Ethel Rosenberg was the intense and hysterical fear of 


communism and the USSR 


 


 
Materials:  



http://lcweb2.loc.gov/learn/start/index.html

http://www.archives.gov/education/lessons/

http://www.edc.org/CCT/PMA/image_detective/index.html

http://www.brainpop.com/





Historical Background:  


 


 Both Julius and Ethel (Greenglass) Rosenberg were born to Jewish families in New York City.  


They were members of the Young Communist League, USA, and were married in 1939.  


In 1943 Julius Rosenberg first met soviet spymaster Alexandre Feklisov, and began providing 


classified information and contacts. David Greenglass, Ethel Rosenberg‘s younger brother, began working 


as an Army mechanic on the top-secret Manhattan Project at the Los Alamos National Laboratory in 


1944. Greenglass was recruited by Julius Rosenberg and supplied information about the project. Although 


the Soviet Union and the US were allies during WWII, the US was very suspicious of the intentions of the 


Russians and therefore did not share nuclear secrets, nor seek assistance from the Soviets. The Soviets 


were successful in infiltrating the Manhattan Project and a number of project members gave secret 


information to Soviet agents mainly because they were sympathetic to communism or did not believe the 


US should be the only country to possess nuclear weapons. 


Julius Rosenberg was arrested in June of 1950 after he was identified by David Greenglass as 


having recruited him to spy for the Soviet Union.  Ethel Rosenberg was arrested in August of the same 


year.  It is now believed that Ethel was arrested in the hope that her arrest would convince her husband to 


cooperate with law enforcement officials. In March of 1951, Julius and Ethel Rosenberg are convicted 


under the Espionage Act of 1917, for conspiring to obtain and turn over to agents of the Soviet Union, 


information relating to the construction of the atomic bomb during WWII.  


Judge Irving Kaufman imposed the death sentence on the Rosenbergs and delivers the following 


statement regarding their sentencing: 


―But in your case, I believe your conduct in putting into the hands of the Russians the A-bomb 


years before our best scientists predicted Russia would perfect the bomb has already caused, in my 


opinion, the Communist aggression in Korea, with the resultant casualties exceeding 50,000 and who 


knows but that millions more of innocent people may pay the price of your treason. Indeed by your 


betrayal you undoubtedly have altered the course of history to the disadvantage of our country . . .‖ 


Ethel and Julius Rosenberg were executed for espionage June 19, 1953 in Sing Sing Prison. Abel 


Meeropol adopted their two young sons, Robert and Michael.  


A lot of controversy remains surrounding the Rosenberg case. Many sources support espionage 


allegations for Julius Rosenberg, but not for Ethel.  In 2001 David Greenglass admitted that his testimony 


regarding Ethel‘s role in the conspiracy was perjured.  Although many experts believe that Ethel was 


aware of her husband‘s activities, and that she probably supported him, it is now believed that she did not 


have a direct role in the activities. 


Also, the political climate at the time of the Rosenbergs‘ trial and sentencing made it difficult for 


them to receive a fair trial and contributed to a much harsher sentence, especially in comparison to atomic 


spy Klaus Fuchs. In  Rosenberg File: A Search for the Truth, a 578-page volume by Ronald Radosh and 


Joyce Milton assert: 


― . . . the real reasons the federal prosecutors, the FBI, and the Atomic Energy Commission wanted 


the Rosenberg case pursued to the limits of the law... was the expectation, first of all, that Julius 


Rosenberg could provide the names of other amateur spies in important positions-- though not necessarily 


connected to atomic research. And, secondly, there was the very real desire to frighten other individuals 


who might potentially lend themselves to such activities in the future.‖ 


 


Key Terms: 


 







Cold War – term coined from a George Orwell essay that refers to the 40 year period of tension between 


the world‘s two superpowers, the United States and the Union of Soviet Socialist Republics (USSR). In 


addition to polar ideologies, this rivalry was played out in the areas of military, espionage, and 


industrial and technological developments. It became particularly visible in the form of both the space 


race and nuclear arms race. It is generally agreed that the Cold War began in the mid 1940‘s and drew to a 


close in the late 1980‘s following the USSR General Secretary Mikhail Gorbachev's historic summits with 


US President Ronald Reagan.  


Communism  - ideology or political theory in which all property and wealth is owned equally by all 


members through a classless society; a totalitarian government controls the economy and all other facets 


of society    


Manhattan Project – refers to the development of the first nuclear weapon. The Manhattan Project was 


led by scientists working for the U.S. Army Corp of Engineers between the years 1941 and 1946. England 


and Canada, both allies of the United States during World War II, also worked on this project, though 


another ally, the Soviet Union, was specifically and categorically denied access by the US government. A 


test detonation of the first atomic bomb was made in New Mexico in July 1945. The next two uses of the 


atomic bomb developed through the Manhattan Project occurred in August 1945 and were in Hiroshima 


and, then, Nagasaki, Japan. Accordingly, the ‗success‘ of the Manhattan Project effectively ended World 


War II, and forever changed the course of mankind.  


Superpower - an extremely powerful nation with greater political, economic, or military power than most 


other nations 


 


 


I. Procedures Initiate class discussion of the Cold War depicted in the Brainpop film.Use Worksheet 1. 


Teacher‘s Version 1.1 poses questions and will guide the discussion.  


 


II. Brainstorm with students reasons why we take photographs.  Why do we keep photographs? What 


information can we gather from photographs? How can historians use photographs and what 


information can be obtained from them? 


  
III. Either print out a copy of the photographs or display them using a projector.  As a class, analyze the 


photograph.  Use a copy of the Photo Analysis Worksheet (Worksheet 2 -Student), and model to 


class how to gather facts and clues about the photograph. You will be identifying information about 


the people, objects, and activities in the photograph. As a group, you will also make inferences 


about the photograph. 


 


IV. Distribute copies of the photograph of the Rosenberg‘s sons leaving Sing Sing prison, or display the 


picture on a projector. (Worksheet 2)  Students should work in partnerships or small groups to 


complete the Photo Analysis Worksheet (Worksheet 2 Student) (Please note that you may need 


another copy of this worksheet if you plan to also use one to model with your students how to 


analyze a photograph.) Students should fill out the chart listing the people, objects, and actions in 


the photograph.  After 10 or 15 minutes, ask students to share with the class what they saw in the 


photograph.  Teacher directs the students to consider some of the following questions: 


 What can you infer from the photograph? 


 Is this a candid or posed photograph? 


 What questions does this photograph raise in your mind? 


 What might I now need to research after considering this photograph? 







 What would be an appropriate caption for this photograph? 


 


 


 


V.  View the short video on the Rosenberg‘s by double clicking on the link in the PowerPoint :  If 


possible connect the computer to the projector to view the video for the class. 
 


Rosenberg Trial 
PPT.pptx


 
 


 


 


 Have the students re-evaluate their photo analysis after viewing the video.







 


Photograph Analysis Rubric 


 Excellent  


100 – 92 % 
 


Very Good 


91 – 83 % 
 


Good 


82 – 76 % 
 


Satisfactory 


75 – 70 % 
 


Unsatisfactory 


69 % and 


under 
 


Accuracy of 


Analysis 


No mistakes, 


scholarly and 


accurate. 


Excellent 


analysis of the 


photographs 


shown.  


Few if any 


mistakes. Any 


mistakes were 


minor in 


nature. Very 


good analysis 


of the 


photograph 


shown.  


Some, but 


not many, 


mistakes 


made. Good 


analysis 


shown.  


Several 


mistakes 


made. Fair 


analysis of 


the 


photograph 


shown.  


Many mistakes 


made. Does not 


show an 


adequate 


analysis of the 


photograph. 


Integrated 


pertinent 


historical 


details into the 


analysis  


Used many 


details in a 


thorough and 


expert manner.  


Used many 


details to 


illustrate topic.  


Used some 


details to 


illustrate 


topic.  


Used one or 


two details; 


alluded to 


details 


vaguely.  


Used no 


historical details. 


Made factual 


errors.  


Demonstrated 


learning and 


understanding 
 


Excellent 


understanding of 


the photograph 


and made 


connections 


between facts and 


ideas.  


Clearly 


understood the 


photograph 


well.  


Understood 


the 


photograph  


Followed 


directions, 


had a basic 


knowledge of 


the 


photograph. 


Thinking not 


justified; no 


evidence that 


knowledge of 


the photograph 


was acquired.  


Mechanics 


Grammar  


Grammar is 


without flaws and 


professional in 


nature.  


Grammar is 


quality in 


nature.  


Occasional 


errors but not 


enough to 


distract.  


Distracting 


errors, 


difficult to 


read.  


Fragmented 


sentences and 


grammar very 


difficult to 


understand.  


Creativity  Very clever; 


creatively 


analyzed. 


Displays 


creative 


analysis. 


Shows some 


creative 


analysis. 


Attempts 


analysis, but 


not clearly 


stated. 


No analysis 


Indicated. 


 







 


Worksheet 1 Student 


Name _______________________________________         Date ___________________ 


 


Brainpop Film – THE COLD WAR 
 


Discussion Starter Questions Following Film Viewing 


 
1. Were the United States and the Soviet Union allies during World War II?   


 


2. The United States and other western nations thought that Dictator Joseph Stalin and 


the Soviets would try to do what? 


 


 


3. In 1948, the Soviets took over what city in what country?  What was the Berlin 


Wall and what was its purpose?  


 


 


 


 


4. Why do you suppose that Winston Churchill used the name the Iron Curtain to 


describe the communist presence in Eastern Europe during this time? 


 


 


 


 


5. Harry Truman and the United States policy of containment was designed to stop the 


spread of communism in the world. Explain the 3 different approaches of 


containment. 


a)  The Marshall Plan –  


 


 


b)  The Truman Doctrine –  


 


 


c)  NATO – 
 


 







6. The Soviets were afraid that Americans would use what new weapon to control the 


rest of the world? 


             


 


7. An __________________________  race started between the US and the Soviets in 


which both countries built more and more nuclear weapons to counter each other.  


        


 


8. True or False? The Cold War got its name because it never really erupted into a 


war between the US and Soviets. 


            


 


9. The US fought a war in what country to contain the spread of Communist China?  


            


 


10.  The competition between the US and Soviets in which each side  spent billions of 


dollars on rockets and satellites was known as the _______________ race.   


 


 


11.  The Cold War ended with the fall of the Berlin Wall in what year? 


              


 
12.   From what you have learned in this video, what do you think the    


             term ‗red scare‘ meant in 1950‘s America? 


 







Worksheet 1.1( Teacher) 


Name _______________________________________         Date ___________________ 


Brainpop Film – THE COLD WAR 
 


Discussion Starter Questions Following Film Viewing 


 
13. Were the United States and the Soviet Union allies during World War II?  Answer:  


Yes 


 


 


14. The United States and other western nations thought that Dictator Joseph Stalin and 


the Soviets would try to do what? 


           Answer:  Spread Communism all over the world.  


 


15. In 1948, the Soviets took over what city in what country?  What was the Berlin 


Wall and what was its purpose?  


Answer:  The Soviets took over Berlin in 1948 in Germany. They then split 


Germany by taking over the northeast portion of the country and renaming it 


East Germany. It became a communist country controlled by the Soviets and 


independent of democratic West Germany. The Berlin Wall existed from 1961 


to 1989 to keep East Germans in Berlin from defecting to the democratic 


freedoms of West German in Berlin. The Berlin Wall itself was less than 100 


miles long. The remainder of the border between East and West German was 


separated by the Inner German Border, a 850 mile series of fences, walls, 


barbed wire, and trenches. 


 


16. Why do you suppose that Winston Churchill used the name the Iron Curtain to 


describe the communist presence in Eastern Europe during this time? 


Answer:  Accept any reasonable answers. Since it is hard to penetrate iron, the 


phrase seemed a good metaphor to close in countries that attempted to keep 


their citizens from getting out.   


 


17. Harry Truman and the United States policy of containment was designed to stop the 


spread of communism in the world. Explain the 3 different approaches of 


containment. 


d)  The Marshall Plan – Answer: US gave Europe $13 billion after World War 


II to rebuild itself with the hope that strong European countries would be 


less likely to succumb to Communism. 







e)  The Truman Doctrine – a US promise to help any country struggling to 


establish or maintain a democracy 


f)  NATO – the North American Treaty Organization.  This was a military 


alliance started by the US, Canada, and various western countries.   


 


18. The Soviets were afraid that Americans would use what new weapon to control the 


rest of the world? 


            Answer:  The atomic bomb 


 


19. An __________________________  race started between the US and the Soviets in 


which both countries built more and more nuclear weapons to counter each other.  


           Answer:  The arms race 


 


20. True or False? The Cold War got its name because it never really erupted into a war 


between the US and Soviets. 


           Answer:  true 


 


21. The US fought a war in what country to contain the spread of Communist China?  


           Answer:  Korea 


 


22.  The competition between the US and Soviets in which each side  spent billions of 


dollars on rockets and satellites was known as the _______________ race.  


Answer:  The space race 


 


23.  The Cold War ended with the fall of the Berlin Wall in what year? 


             Answer:  1989 


 
24.   From what you have learned in this video, what do you think the    


             term ‗red scare‘ meant in America? 


 


Answer: Communists were nicknamed „reds,‟ so a „red scare‟ referred to the 


fear that communist spies were everywhere and anywhere in our country. 


Many Americans viewed the Soviet Union and communism as an evil force that 


was determined to overthrow our democratic country. 







Worksheet 2 Student 


Name _______________________________________         Date ___________________ 


 


Photo Analysis Worksheet 


 


Directions:  Use this work space to record your observations about the historical photograph 


 that you teacher shows you. Remember that even the smallest detail might represent an  


important clue! 


 


 


Place/ 
Setting 


People/ 
Clothing 


Objects/ 
Activities 


This Reminds  
Me Of: 


Maybe I Should 
Now Go Look Up: 


Example: 
 setting seems blank; 


Is she floating on air?? 


young girl of 7 or 8; 
army green trench coat 
& hat; too much blush! 


magnifying 
glass  


a detective looking 
for clues 


famous detectives in 
history? 


     


     


  







 Worksheet 2.1 Teacher 


Name _______________________________________         Date ___________________ 


 


Photo Analysis Worksheet 


 


Directions:  Use this work space to record your observations about the historical photograph 


 that you teacher shows you. Remember that even the smallest detail might represent an  


important clue! 


 


 


Place/ 
Setting 


People/ 
Clothing 


Objects/ 
Activities 


This Reminds  
Me Of: 


Maybe I Should 
Now Go Look 


Up: 
Example: 


 setting seems blank; 
Is she floating on air?? 


young girl of 7 or 8; 
army green trench coat 
& hat; too much blush! 


magnifying 
glass  


a detective looking for 
clues 


famous detectives in 
history? 


 prison  


 guard tower 


  high chain link 
fence 


 2 little boys 
who appear 
close and 
happy 


 1950’s era 
clothing 
policeman or 
guard 


  businessman 
or lawyer with 
serious 
expression 


 man carrying 
folder of 
papers 


 visiting day at a 
prison 


  since it’s an 
historical 
photograph, it 
must be a well 
known case  


 famous court cases 
of the 1950’s 
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Photo A 
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Photo B 


 
 


Photo C 
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Photo D 


 
 


Photo E 
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Debrief: Briefly but explicitly tell teachers to revisit the essential question for this lesson (write it 


out again here).  


 


Can you think of any other time periods in American history where the climate of the 


times affected how society reacted?  Possible responses could include - Japanese 


Internment Camps, Patriot Act, etc. 
 


 


Formative Assessment (“Check for Understanding”):  


Critical Thinking Questions: 


 


What was the Cold War and who were the chief players? What were some major issues at 


stake during the Cold War? 


 


Who were Julius and Ethel Rosenberg and what were the crimes of which they were both 


accused and convicted? 


 


How did the climate of the Cold War era affect the Rosenberg case? 


 


Can you think of any other time periods in American history where the climate of the 


times affected how society reacted?  Possible responses could include - Japanese 


Internment Camps, Patriot Act, etc. 
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Lesson # 3 


Cuban Missile Crisis 


Chris Kenton 


 


Lesson Description: 


In this lesson, students will be placed in the role of President Kennedy in the 


year 1962.  You are told that the Soviets are installing medium-range 


missiles in Cuba.  You must listen to the advice of your cabinet members, as 


well as the advice of the CIA, and then decide what to do.  Students will also 


be able to determine which cities could have been hit in the United States if 


the missile sites had been activated in Cuba. 


 


Time Required: 
2-3 class periods. 


 


Essential Question Addressed: 
What options were available to President Kennedy during the Cuban Missile 


Crisis? 


What cities could have been hit in the United States if the Cuban missile 


sites had been finished? 


 


Enduring Understanding: 


- Analyze and interpret primary documents, in this case, records of 


actual meetings held by cabinet members during the Kennedy 


administration. 


Materials: 
The instructor will need the opinions of the seven advisors to Kennedy, 


along with the graphic organizer the students are required to fill in as they 


read through them.  (Included at the end of this lesson) 


The instructor will need a map showing the range of the missiles being 


installed in Cuba. 


 


Key Terms: 


Cold War – term coined from a George Orwell essay that refers to the 40 


year period of tension between the world‘s two superpowers, the United 


States and the Union of Soviet Socialist Republics (USSR).  In addition to 


polar ideologies, this rivalry was played out in the areas of military, 


espionage, and industrial and technological developments.  It became 


particularly visible in the form of both the space race and nuclear arms race.  







 24 


It is generally agreed that the Cold War began in the mid 1940‘s and drew to 


a close in the late 1980‘s following the USSR General Secretary Mikhail 


Gorbachev‘s historic summits with U.S. President Ronald Reagan. 


 


MacGeorge Bundy – National Security Advisor for President Kennedy. 


 


C. Douglas Dillon – Secretary of the Treasury for President Kennedy. 


 


Robert F. Kennedy – Attorney General, and brother, of President Kennedy. 


 


John McCone – CIA Director for President Kennedy. 


 


Dean Rusk – Secretary of State for President Kennedy. 


 


Robert McNamara – Secretary of Defense for President Kennedy. 


 


General Maxwell Taylor – Chairman of the Joint Chiefs of Staff for 


President Kennedy. 


 


Fidel Castro – Leader of Cuba in 1962. 


 


Communism – Ideology or political theory in which all property and wealth 


is owned equally by all members through a classless society; a totalitarian 


government controls the economy and all other facets of society. 


 


Nikita Khrushchev – Leader of the USSR in 1962. 


Blockade – a shutting off of a port or region of a belligerent state by 


the troops or ships of the enemy in order to prevent passage in or out 
in time of war; any blocking action designed to isolate another nation 


and cut off communication and commerce with it. 


 
Medium-Range Missiles - is a missile that can carry a nuclear weapon with a range 


of 800 to 2400 km 


 


Procedures: 


1. Students are told that they are going to have to assume the role of 


President John F. Kennedy in 1962.  A cabinet meeting has just 


begun, and they have been told that the Soviets are putting medium-
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range missiles in Cuba.  As President, you must make a decision on 


how to react, using the advice of your cabinet and the CIA. 


2. Students are given the 5 options that Kennedy had:  1) Do nothing.  


Simply ignore the missiles in Cuba.  2) Open direct negotiations with 


Nikita Khrushchev, asking him to remove the missiles.  3) Order a 


blockade of Cuba until the missiles are removed.  4) Send a warning 


to Fidel Castro and Nikita Khrushchev that if the dismantling of the 


missile sites is not underway within 24 hours, that an air strike will be 


ordered on those sites.  5) Order an immediate air strike against the 


missile sites with no warning. 


3. Students are then given the opinions of seven of Kennedy‘s advisors, 


and asked to complete a chart compiling the options they recommend, 


and reasons for choosing that option. 


4. After completing the chart, students are asked to write a short address 


to the nation, explaining why you have chosen the option that you 


have.  (If time, the instructor could have students actually film 


themselves giving a presidential address to the nation, or might simply 


require the students to submit their speech in writing) 


 


Debrief: 
Can you think of any other time periods in American history where a 


President was put into a similar situation?  Possible student responses might 


include  - Japanese attack on Pearl Harbor, 9/11, Possible WOMD in Iraq, 


etc… 


 


 


 


Formative Assessment: 


The students may be asked by the instructor to film their presidential 


address, or they may simply require them to turn in their written speech. 


 


Students are to be given a map of Cuba and the United States, showing the 


range of the missiles being installed.  Students are asked to answer a few 


questions to check their understanding. 
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1. MacGeorge Bundy – National Security Advisor 


 Recommended Option:  #5 Immediate Air Strike 


―The political advantages are, are very strong, it seems to me, of the small strike.  It 


corresponds to the [idea that] the punishment fits the crime in political terms, that we are 


doing only what we warned repeatedly and publicly we would have to do.  We are not 


generalizing the attack…‖ 


―I think there‘s an enormous political advantage, myself, within these options, granting 


that all the Chiefs didn‘t fully agree, taking out the thing that gives the trouble [i.e., the 


missiles] and not the thing that doesn‘t give the trouble [i.e., Cuba itself].‖ 


―I‘ve reflected a good deal upon the situation in the course of a sleepless night, and I 


doubt whether the strategy group is serving the President as well as it might, if it merely 


recommends a blockade…A blockade would not remove the missiles.  Its effects are 


uncertain and in any event would be slow to be felt.  Something more is needed to get the 


missiles out of Cuba.  This would be made more difficult by the prior publicity of a 


blockade and the consequent pressures from the United Nations for a negotiated 


settlement.  An air strike would be quick and would take out the bases in a clean surgical 


operation.  I favor decisive action with its advantages of surprise and confronting the 


world with a fait accompli.‖ 


Sources:   


Off the record meeting on Cuba, October 16, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba021.htm 


Record of meeting, October 19, 1962 



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba021.htm
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http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba031.htm 


 
2. C. Douglas Dillon – Secretary of the Treasury 


Recommended Option:  #5 Immediate Air Strike 


―The existence of strategic missiles in Cuba is, in my opinion, not negotiable. I believe 


that any effort to negotiate the removal of the missiles would involve a price so high that 


the United States could not accept it. If the missiles are not removed or eliminated, the 


United States will lose all of its friends in Latin America, who will become convinced 


that our fear is such that we cannot act.  However, the limited use of force involved in a 


blockade would make the military task much harder and would involve the great danger 


of the launching of these missiles by the Cubans.‖   


―In my view a blockade would either inevitably lead to an invasion of Cuba or would 


result in negotiations, which I believe the Soviets would want very much. To agree to 


negotiations now would be a disaster for us. We would break up our alliances and convey 


to the world that we were impotent in the face of a Soviet challenge. Unless the Russians 


stop their missile buildup at once, we will have to invade Cuba in the next week, no 


matter what they say, if we are to save our world position. We cannot convey firm 


intentions to the Russians otherwise and we must not look to the world as if we were 


backing down.‖  


Sources: 


 Minutes of the 505th Meeting of the National Security Council, October 20, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm 


 Minutes of the 506th Meeting of the National Security Council, October 21, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba038.htm 


 



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba031.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba038.htm





 28 


 
 


3. Robert F. Kennedy – Attorney General 


Recommended Option:  Option 3 Blockade 


―I would say that [in an air strike] you're dropping bombs all over Cuba.... You're 


covering most of Cuba. You're going to kill an awful lot of people, and we're going to 


take an awful lot of heat on it.... And then...you're going to announce the reason that 


you're doing it is because, they're sending in these kinds of missiles. Well, I would think 


it's almost incumbent upon the Russians, then, to say, well, we're going to send them in 


again, and if you do it again, we're going to do the same thing to Turkey, or we're going 


to do the same thing to Iran.‖  


―I think that we should also consider what Cuba's going to be a year from now, or two 


years from now. Assume that we go in and knock these sites out, I don't know what's 


going to stop them from rebuilding the sites six months from now....‖ 


―There seem to be three main possibilities: one is to do nothing, and that would be 


unthinkable; another is an air strike; the third is a blockade. I think it would be very, very 


difficult indeed for the President if the decision were to be for an air strike, with all the 


memory of Pearl Harbor and with all the implications this would have for us in whatever 


world there would be afterward. For 175 years we have not been that kind of country. A 


sneak attack is not in our traditions. Thousands of Cubans would be killed without 


warning, and a lot of Russians too. I favor action, to make known unmistakably the 


seriousness of United States determination to get the missiles out of Cuba, but I think the 


action should allow the Soviets some room for maneuver to pull back from their over-


extended position in Cuba.‖  


 


―I think we should first institute the blockade. In the event that the Soviets continued to 


build up the missile capability in Cuba, then we should inform the Russians that we will 


destroy the missiles, the launchers, and the missile sites. I favor a short wait during which 


time the Russians can react to the blockade. If the Russians do not halt the development 


of the missile capability, then we can proceed to make an air strike. The advantage of 


proceeding in this way is that we would get away from the Pearl Harbor surprise attack 


aspect of the air strike route.‖ 


Sources: 
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Transcript of a Meeting at the White House, October 16, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba018.htm 


Off the Record Meeting on Cuba, October 16, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba021.htm 


Record of Meeting, October 19, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba031.htm 


Minutes of the 505th Meeting of the National Security Council, October 20, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba018.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba021.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba031.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm
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4. John McCone – CIA Director 


Recommended Option:  #4 Warning to Castro and Khrushchev, then air strike 


―Consequences of action by the United States will be the inevitable ‗spilling of blood‘ of 


Soviet military personnel. This will increase tension everywhere and undoubtedly bring 


retaliation against U.S. foreign military installations, where substantial U.S. casualties 


would result....‖ 


―The situation [missiles in Cuba] cannot be tolerated. However, the United States should 


not act without warning and thus be forced to live with a ‗Pearl Harbor indictment‘ for 


the indefinite future. I would therefore: 


  (a) Notify Gromyko [foreign minister of the USSR] and Castro [president of Cuba] that 


we know all about this.  


  (b) Give them 24 hours to commence dismantling and removal of MRBMs, coastal 


defense missiles, 


      surface to air missiles, IL 28s and all other aircraft which have a dual defensive-


offensive 


      capability, including MIG 21s. 


  (c) Notify the American public and the world of the situation created by the Soviets. 


  (d) If Khrushchev and Castro fail to act at once, we should make a massive surprise 


      strike at air fields, MRBM sites and SAM sites concurrently.‖ 


―In my view a blockade is not enough.  It is too risky to allow a long drawn-out period 


during which the Cubans could, at will, launch the missiles against the United States.‖ 


Sources: 


 Memorandum for Discussion, October 17, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba026.htm  


Minutes of the 505th Meeting of the National Security Council, October 20, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm 


 


 


 


 


 


 


 


 


 



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba026.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm
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5. Dean Rusk – Secretary of State 


Recommended Option:  #3 Blockade 


―Now, I do think we have to set in motion a chain of events that will eliminate this base. I 


don't think we can sit still. The questioning becomes whether we do it by sudden, 


unannounced strike of some sort, or we build up the crisis to the point where the other 


side has to consider very seriously about giving in, or even the Cubans themselves take 


some action on this. The thing that I'm, of course, very conscious of is that there is no 


such thing, I think, as unilateral action by the United States. It's so heavily involved with  


allies and confrontation in many places, that any action that we take, will greatly increase 


the risks of direct action involving our other alliances and our other forces in other parts 


of the world.  So I think we have to think very hard about two major courses of action as 


alternatives. One is the quick strike.... I don't think this in itself would require an invasion 


of Cuba. I think that with or without such an invasion, in other words if we make it clear 


that what we're doing is eliminating this particular base or any other such base that is 


established. We ourselves are not moved to general war, we're simply doing what we said 


we would do if they took certain action.  Or we're going to decide that this is the time to 


eliminate the Cuban problem by actually eliminating the island.‖  


―There are two other problems that we are concerned about [regarding an air strike].  If 


we strike these missiles, we would expect, I think, maximum Communist reaction in 


Latin America. In the case of about six of those governments, unless the heads of 


government had some intimation, requiring some preparatory steps from the security 


point of view, one or another of those governments could easily be overthrown—


Venezuela, for example, or Guatemala, Bolivia, Chile, possibly even Mexico.  And 


therefore the question will arise as to whether we should not somehow indicate to them in 


some way the seriousness of the situation so they can take precautionary steps, whether 


we tell them exactly what we have in mind or, or not.‖ 


―The other is the NATO problem. We would estimate that the Soviets would almost 


certainly take some kind of action somewhere. For us to take an action of this sort 


without letting our closer allies know of a matter which could subject them to very great, 


danger is a very far-reaching decision to make. And we could find ourselves isolated and 


the alliance crumbling.‖  


  


―I do not think we should initiate such a strike because of the risk of escalating actions 


leading to general war. I doubt that we should act without consultation of our allies.  A 


sudden air strike has no support in the law or morality, and, therefore, must be ruled out. I 


urge that we start the blockade and only go on to an air attack once we know the reaction 


of the Russians and of our allies.‖  


Sources: 


 Transcript of a Meeting at the White House, October 16, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba018.htm  



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba018.htm
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Off the Record Meeting on Cuba, October 16, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba021.htm  


Minutes of the 505th Meeting of the National Security Council, October 20, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba021.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm
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6. Robert McNamara – Secretary of Defense 


Recommended Option:  #3 Blockade 


―The political course of action...by approaching Castro, by approaching Khrushchev, by 


discussing with our allies...seems to me likely to lead to no satisfactory result, and it 


almost stops subsequent military action. Because the danger of starting military action 


after they acquire a nuclear capability is so great I believe we would decide against it....‖ 


―A second course of action...would involve declaration of open surveillance; a statement 


that we would immediately impose a blockade against offensive weapons entering Cuba 


in the future; and an indication that with our open-surveillance reconnaissance, which we 


would plan to maintain indefinitely for the future, we would be prepared to immediately 


attack the Soviet Union in the event that Cuba made any offensive move against this 


country.‖ 


―An air strike would not destroy all the missiles and launchers in Cuba, and, at best, we 


could knock out two-thirds of these missiles. Those missiles not destroyed could be fired 


from mobile launchers not destroyed....‖ 


―After a blockade, the United States should negotiate for the removal of the strategic 


missiles from Cuba.  We would have to be prepared to accept the withdrawal of United 


States strategic missiles from Turkey and Italy and possibly agreement to limit our use of 


Guantanamo to a specified limited time.  We can obtain the removal of the missiles from 


Cuba only if we are prepared to offer something in return during negotiations. I believe 


that issuing an ultimatum, to the effect that we would order an air attack on Cuba if the 


missiles were not removed, is too risky. I am prepared to tell Khrushchev that we 


consider the missiles in Cuba as Soviet missiles and that if they are used against us, we 


will retaliate by launching missiles against the USSR....‖ 


 


The disadvantages of the blockade route are as follows: 


  1. It would take a long time to achieve the objective of eliminating strategic missiles 


from Cuba. 


  2. It would result in serious political trouble in the United States. 


  3. The world position of the United States might appear to be weakening. 


The advantages are: 


  1. It would cause us the least trouble with our allies. 


  2. It avoids any surprise air attack on Cuba, which is contrary to our tradition. 
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  3. It is the only military course of action compatible with our position as a leader of the 


free world. 


  4. It avoids a sudden military move which might provoke a response from the USSR 


which could result in escalating actions leading to general war.  


Sources: 


Minutes of the 505th Meeting of the National Security Council, October 20, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm
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7. General Maxwell Taylor – Chairman of the Joint Chiefs of Staff 


Recommended Option:  #5 Immediate Air Strike 


―We're impressed, Mr. President, with the great importance of getting a strike with all the 


benefit of surprise, which would mean ideally that we would have all the missiles that are 


in Cuba above ground where we can take them out.... What we'd like to do is to...try to 


get the layout of the targets in as near an optimum position as possible, and then take 


them out without any warning whatsoever....‖ 


―A decision now to impose a blockade is a decision to abandon the possibility of an air 


strike. A strike will be feasible for only a few more days; after that the missiles will be 


operational. Thus it is now or never for an air strike. I favor a strike. If it were to take 


place Sunday morning, a decision would have to be made at once so that the necessary 


preparations could be ordered. For a Monday morning strike, a decision would have to be 


reached tomorrow. Forty-eight hours' notice is required.‖  


―Now is the time to act, because this is the last chance we have to destroy these missiles. 


If we do not act now, the missiles will be camouflaged in such a way as to make it 


impossible for us to find them. Therefore, if they are not destroyed, we will have to live 


with them with all the consequent problems for the defense of the United States....‖ 


 ―Personally, I doubt that it would be possible to prevent the Russians from deploying 


warheads to Cuba by means of a blockade, because of the great difficulty of setting up an 


effective air blockade.‖ 


Sources: 


Transcript of a Meeting at the White House, October 16, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba018.htm 


Record of Meeting, October 19, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba031.htm 


Minutes of the 505th Meeting of the National Security Council, October 20, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm 


 


 


 


Cabinet Member Recommended 
Option 


Reasons for: 


MacGeorge Bundy 
National Security Advisor 


  


C. Douglas Dillon 
Secretary of the Treasury 


  


Robert F. Kennedy 
Attorney General 


  


John McCone 
CIA Director 


  



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba018.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba031.htm

http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba034.htm
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Dean Rusk 
Secretary of State 


  


Robert McNamara 
Secretary of Defense 


  


General Maxwell Taylor 
Chairman of Joint Chiefs 
of Staff 


  


 
 


 


 


 


 


 


 


 


 


 


 


Additional Information given to the cabinet and to the President included a ―Special 


National Intelligence Estimate.   


It reads: 


October 19, 1962 


 The Problem 


To estimate probable Soviet reactions to certain US courses of action with respect to 


Cuba. 


 The Estimate 


1. A major Soviet objective in their military buildup in Cuba is to demonstrate that the 


world balance of forces has shifted so far in their favor that the US can no longer prevent 


the advance of Soviet offensive power even into its own hemisphere. In this connection 


they assume, of course, that these deployments sooner or later will become publicly 


known. 


2. It is possible that the USSR is installing these missiles primarily in order to use them in 


bargaining for US concessions elsewhere. We think this unlikely, however. The public 


withdrawal of Soviet missiles from Cuba would create serious problems in the USSR's 


relations with Castro; it would cast doubt on the firmness of the Soviet intention to 


protect the Castro regime and perhaps on their commitments elsewhere. 


3. If the US accepts the strategic missile buildup in Cuba, the Soviets would continue the 


buildup of strategic weapons in Cuba. We have no basis for estimating the force level 


which they would wish to reach, but it seems clear already that they intend to go beyond 


a token capability. They would probably expect their missile forces in Cuba to make 


some contribution to their total strategic capability vis-a-vis the US.... 


4. US acceptance of the strategic missile buildup would provide strong encouragement to 


Communists, pro-Communists, and the more anti-American sectors of opinion in Latin 


America and elsewhere. Conversely, anti-Communists and those who relate their own 


interests to those of the US would be strongly discouraged. It seems clear that, especially 
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over the long run, there would be a loss of confidence in US power and determination 


and a serious decline of US influence generally. 


Effect of Warning 


5. If the US confronts Khrushchev with its knowledge of the MRBM deployment and 


presses for a withdrawal, we do not believe the Soviets would halt the deployment. 


Instead, they would propose negotiations on the general question of foreign bases, 


claiming equal right to establish Soviet bases and assuring the US of tight control over 


the missiles. They would probably link Cuba with the Berlin situation and emphasize 


their patience and preference for negotiations, implying that Berlin was held hostage to 


US actions in Cuba. 


6. There is some slight chance that a warning to Castro might make a difference, since the 


Soviets could regard this as a chance to stand aside, but it also would give time for offers 


to negotiate, continued buildup, and counter pressures, and we think the result in the end 


would be the same. 


7. Any warning would of course degrade the element of surprise in a subsequent US 


attack. 


Effect of Blockade 


8. While the effectiveness of Castro's military machine might be impaired by a total US 


blockade, Castro would be certain to tighten internal security and would take ruthless 


action against any attempts at revolt. There is no reason to believe that a blockade of 


itself would bring down the Castro regime. The Soviets would almost certainly exert 


strong direct pressures elsewhere to end the blockade. The attitudes of other states toward 


a blockade action are not considered in this paper. It is obvious that the Soviets would 


heavily exploit all adverse reactions. 


Soviet Reaction to Use of Military Force 


9. If the US takes direct military action against Cuba, the Soviets would be placed 


automatically under great pressure to respond in ways which, if they could not save Cuba, 


would inflict an offsetting injury to US interests. This would be true whether the action 


was limited to an effort to neutralize the strategic missiles, or these missiles plus airfields, 


surface-to-air missile sites, or cruise missile sites, or in fact an outright invasion designed 


to destroy the Castro regime. 


  


10. In reaction to any of the various forms of US action, the Soviets would be alarmed 


and agitated, since they have to date estimated that the US would not take military action 


in the face of Soviet warnings of the danger of nuclear war. They would recognize that 


US military action posed a major challenge to the prestige of the USSR. We must of 


course recognize the possibility that the Soviets, under pressure to respond, would again 


miscalculate and respond in a way which, through a series of actions and reactions, could 


escalate to general war. 


11. On the other hand, the Soviets have no public treaty with Cuba and have not 


acknowledged that Soviet bases are on the island. This situation provides them with a 


pretext for treating US military action against Cuba as an affair which does not directly 


involve them, and thereby avoiding the risks of a strong response. We do not believe that 


the USSR would attack the US, either from Soviet bases or with its missiles in Cuba, 


even if the latter were operational and not put out of action before they could be readied 


for firing. 
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12. Since the USSR would not dare to resort to general war and could not hope to prevail 


locally, the Soviets would almost certainly consider retaliatory actions outside Cuba. The 


timing and selection of such moves would depend heavily upon the immediate context of 


events and the USSR's appreciation of US attitudes. The most likely location for broad 


retaliation outside Cuba appears to be Berlin. They might react here with major 


harassments, interruptions of access to the city or even a blockade, with or without the 


signing of a separate peace treaty. 


13. We believe that whatever course of retaliation the USSR elected, the Soviet leaders 


would not deliberately initiate general war or take military measures, which in their 


calculation, would run the gravest risks of general war.  


 Sources: 


Special National Intelligence Estimate, October 19, 1962 


http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba032.htm 


 


 


 


 


 


 


 


 


 


 


 


 



http://www.yale.edu/lawweb/avalon/diplomacy/forrel/cuba/cuba032.htm
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Using the map above, students should answer the following questions: 


1. What major U.S. cities could have been hit by a medium-range ballistic missile 


fired from the island of Cuba? 


2. What major U.S. cities could have been hit by a intermediate-range ballistic 


missile fired from the island of Cuba? 


3. What parts of the United States would not have been able to be reached by either 


missile? 


4. Which cities do you think would have been the most likely targets, and why? 


 


 


 


 


 


 


 


 







The next slide will start a video clip on the trial of the Rosenbergs.  Clicking on it will start it automaticly.




















image1.png








