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Unit	  Title:	  	  England’s	  North	  American	  Colonization	  Attempts	  
	  
Subject/Topic	  Area:	  Grade	  Level(s):	  	  6-‐8	  
Designed	  By:	  John	  Thomas,	  Dana	  Wisnoski,	  Kathleen	  Paulison,	  and	  Sue	  Johnson	  
Time	  Frame:	  	  Varied	  
Date:	  Finally	  edited	  and	  compiled	  on	  July	  10th	  	  
	  
	  
Brief	  Summary	  of	  Unit	  	  
Contained	  in	  colonization	  attempts,	  the	  successes	  and	  failures,	  is	  the	  concept	  of	  change	  over	  time	  and	  what	  
leads	  to	  these	  conclusions.	  Each	  time	  the	  English	  established	  a	  colony,	  changes	  made	  to	  the	  approach,	  
rather	  intentional	  or	  not,	  made	  the	  attempt	  more	  successful.	  Our	  lessons	  are	  designed	  to	  reveal	  the	  
similarities	  and	  differences.	  In	  addition,	  our	  lessons	  are	  meant	  to	  help	  the	  students	  understand	  the	  
difficulty	  in	  piecing	  together	  the	  past	  with	  limited	  or	  conflicting	  sources.	  Students	  are	  engaged	  as	  
researchers	  trying	  to	  put	  together	  these	  stories,	  with	  various	  levels	  of	  teacher	  scaffolding.	  	  
These	  lessons	  would	  fit	  perfectly	  following	  the	  Age	  of	  Exploration	  and	  before	  the	  American	  Revolution.	  	  
	  
NOTE:	  FOR	  ALL	  HANDOUTS	  SEE	  THE	  CORRESPONDING	  WORD	  FILE:	  HLP2	  UNIT	  HANDOUTS	  1-‐3	  
	  


Stage	  1:	  Desired	  Results	  	  
(Determine	  What	  Students	  Will	  Know,	  Do	  and	  Understand)	  	  


Delaware	  History	  Content	  Standard:	  	  
History	  Standard	  One	  -‐	  Students	  will	  employ	  chronological	  concepts	  in	  analyzing	  historical	  phenomena	  	  
Students	  will	  examine	  historical	  materials	  relating	  to	  a	  particular	  region,	  society,	  or	  theme;	  analyze	  change	  
over	  time,	  and	  make	  logical	  inferences	  concerning	  cause	  and	  effect.	  


Unit	  Enduring	  Understandings	  	  
Students	  will	  understand	  how	  lack	  of	  evidence	  can	  lead	  to	  various	  conclusions	  and	  historians	  use	  the	  tool	  of	  
logical	  inference	  to	  construct	  a	  more	  complete	  picture	  of	  possible	  events.	  
Students	  will	  understand	  the	  basic	  story	  of	  the	  English	  colonization	  in	  North	  America.	  	  
Students	  will	  understand	  that	  those	  who	  piece	  together	  the	  story	  of	  the	  past	  offer	  interpretations	  that	  
often	  change	  because	  of	  differences	  in	  the	  kinds	  of	  questions	  that	  they	  ask	  and	  how	  they	  use	  different	  
sources.	  	  	  
Students	  will	  understand	  that	  historical	  events	  are	  sometimes	  altered	  or	  changed	  in	  order	  to	  make	  a	  story	  
more	  entertaining	  or	  to	  apply	  to	  a	  more	  specific	  audience.	  
Students	  will	  understand	  that	  there	  were	  vastly	  different	  goals	  or	  plans	  for	  each	  of	  the	  two	  colonies	  and	  that	  these	  
goals/plans	  inadvertently	  resulted	  in	  very	  different	  outcomes.	  
	  


Unit	  Essential	  Question(s)	  	  
Why	  did	  the	  colony	  of	  Roanoke	  fail?	  How	  do	  we	  know	  this?	  Could	  it	  have	  succeeded?	  How	  so?	  	  	  
How	  might	  “logical	  inference”	  be	  used	  by	  historians	  when	  dealing	  with	  historical	  materials?	  Is	  a	  
hypothesis	  for	  a	  particular	  historical	  event	  to	  be	  trusted	  in	  the	  absence	  of	  historical	  materials	  or	  multiple	  
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primary	  source	  accounts	  of	  the	  same	  event?	  
How	  did	  the	  planning	  and	  preparations	  for	  the	  Jamestown	  colony	  alter	  the	  ultimate	  success	  of	  the	  colony	  verses	  
the	  planning	  and	  preparations	  for	  the	  Plymouth	  colony?	  


Knowledge	  &	  Skills	  	  
How	  to	  use	  primary	  source	  documents	  and	  judge	  their	  content	  for	  validity.	  	  
How	  to	  compare	  resources	  and	  make	  logical	  inferences	  about	  historical	  events.	  	  
How	  to	  break	  down	  the	  decisions	  made	  by	  people	  when	  interpreting	  historic	  events	  for	  bias.	  This	  is	  
modeled	  and	  obvious	  in	  the	  lesson	  on	  Jamestown	  when	  comparing	  the	  movies,	  but	  done	  throughout	  the	  
unit.	  	  


Stage	  2:	  Assessment	  Evidence	  	  
(Design	  Assessments	  To	  Guide	  Instruction)	  	  


Suggested	  Performance	  Task	  (End	  of	  Unit)	  
An	  end	  of	  the	  Unit	  activity:	  
1. Students,	  using	  poster	  board	  and	  in	  groups	  of	  2-‐4,	  will	  depict	  a	  timeline	  that	  shows	  the	  development	  of	  


the	  four	  colonies	  over	  time.	  Students	  will	  use	  different	  colored	  pencils	  to	  represent	  the	  different	  
colonies	  and	  capture	  as	  much	  detail	  through	  pictures	  and	  text	  as	  they	  can.	  


2. Students	  will	  have	  to	  include	  5	  events	  for	  each	  colony	  and	  provide	  supporting	  evidence.	  
3. Students	  will	  need	  to	  share	  conclusions	  about	  their	  findings	  in	  the	  form	  of	  bullet	  points	  down	  one	  side	  


of	  the	  poster.	  
4. Students	  will	  perform	  a	  gallery	  walk	  and	  evaluate	  other	  students’	  work.	  For	  the	  best	  work,	  some	  type	  of	  


reward	  or	  acknowledgment	  may	  be	  given	  if	  the	  teacher	  desires.	  	  	  


Rubric	  for	  Performance	  Task	  	  
	   Excellent	   Good	   Fair	   Poor	  
Accuracy	   Timeline	  is	  


completely	  
accurate	  


Timeline	  is	  accurate,	  
organized	  (colors),	  has	  some	  
events	  per	  colony	  with	  
supporting	  evidence,	  the	  
student	  made	  reasonable	  
conclusions	  


Timeline	  has	  
inaccuracies	  


Timeline	  is	  grossly	  
inaccurate	  


Organization	   Organization	  is	  
apparent	  with	  
legible	  writing	  and	  
colors	  to	  separate	  
the	  colonies	  


Organization	  is	  apparent	  but	  
sloppy	  or	  shows	  evidence	  of	  
no	  planning	  


Work	  is	  not	  obvious	  
in	  its	  organization	  
(lack	  of	  color	  or	  
mislabeling)	  


Work	  is	  completely	  
unorganized	  and	  
shows	  obvious	  lack	  
of	  effort	  


Evidence	  and	  
Conclusions	  


Student	  provided	  
5	  events	  per	  
colony	  with	  
supporting	  
evidence,	  in	  
addition	  the	  
conclusions	  
reached	  are	  
logically	  sound	  


Supporting	  evidence	  is	  
written	  and	  the	  student	  
made	  reasonable	  conclusions	  


Student	  provided	  
few	  events	  per	  
colony	  with	  
supporting	  evidence.	  
The	  conclusions	  
made	  are	  weak	  in	  
effort	  


Student	  provided	  no	  
events	  per	  colony,	  
no	  supporting	  
evidence,	  and/or	  no	  
conclusions	  
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Student	  Self-‐Assessment	  and	  Reflection	  	  
After	  construction	  of	  the	  group	  timeline	  projects,	  students	  will	  perform	  a	  gallery	  walk	  and	  utilize	  an	  opportunity	  to	  
assess	  their	  peers.	  
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Lesson#1	  


Problems	  with	  Roanoke	  
John	  Thomas	  


Lesson	  Description:	  	  	  
In	  pairs,	  students	  will	  explore	  case	  studies	  to	  try	  to	  piece	  together	  what	  happened	  at	  the	  lost	  colony	  of	  
Roanoke.	  This	  lesson	  is	  meant	  to	  be	  used	  with	  a	  website,	  so	  it	  will	  be	  necessary	  for	  you	  to	  book	  computer	  
time	  to	  facilitate	  being	  able	  to	  carry	  the	  lesson	  out,	  or	  of	  course,	  develop	  it	  to	  serve	  your	  needs.	  	  
Time	  Requirement:	  
1-‐3	  days	  depending	  on	  the	  reading	  level	  of	  you	  students	  
Essential	  Questions:	  
Why	  did	  the	  colony	  of	  Roanoke	  fail?	  How	  do	  we	  know	  this?	  Could	  it	  have	  succeeded?	  How	  so?	  	  	  
Enduring	  Understanding:	  
Students	  will	  understand	  the	  basic	  story	  of	  the	  Roanoke	  colony	  and	  why	  it	  eventually	  failed.	  	  	  
Materials:	  


o Web	  access	  (http://www.dur.ac.uk/4schools/Roanoke/default.htm)	  	  
o Handout	  1	  (case	  study	  1),	  handout	  2	  (case	  study	  2),	  handout	  3	  (a	  letter	  home)	  


Procedures:	  	  	  
1. In	  the	  form	  of	  a	  “Do	  now”	  activity,	  have	  students	  write	  or	  share	  a	  mystery.	  Something	  that	  


happened	  in	  their	  lives	  or	  heard	  about	  that	  still	  has	  no	  explanation.	  
2. Explain	  to	  the	  students	  that	  they	  will	  be	  researching	  a	  great	  historical	  mystery	  today.	  Have	  


students	  work	  either	  in	  pairs	  (each	  taking	  a	  case	  study),	  or	  have	  students	  in	  groups	  of	  4	  with	  two	  
students	  working	  on	  each	  case	  study.	  	  


3. Distribute	  the	  case	  studies	  based	  on	  the	  groupings	  you	  decided.	  Direct	  students	  to	  the	  Durham	  
University	  website	  http://www.dur.ac.uk/4schools/Roanoke/default.htm	  .	  Instruct	  them	  to	  
follow	  the	  links	  for	  the	  case	  study	  they	  are	  working	  on.	  	  


4. Each	  case	  study	  provides	  sources	  for	  review.	  The	  students	  should	  be	  told	  that	  they	  have	  choices	  
in	  how	  they	  get	  the	  information	  (this	  can	  be	  modified	  by	  the	  teacher	  for	  greater	  differentiation),	  
they	  can	  view	  the	  primary	  source	  “as	  is,”	  can	  view	  the	  transcript,	  or	  view	  the	  simplified	  
transcript.	  	  


5. Have	  them	  complete	  the	  case	  study	  handouts	  as	  they	  read	  through,	  then	  when	  both	  case	  
studies	  are	  complete,	  have	  the	  students	  (case	  study	  1	  and	  2)	  discuss	  their	  findings.	  


6. A	  possible	  extension	  here	  may	  be	  to	  have	  the	  students	  prepare	  something	  to	  present	  to	  the	  
class.	  


7. Finally,	  as	  a	  summative	  assignment,	  have	  the	  students	  write	  a	  letter	  “home”	  to	  explain	  what	  is	  
happening	  in	  Roanoke	  using	  handout	  3.	  	  


Debrief:	  
o On	  the	  following	  day	  after	  concluding	  this	  lesson,	  have	  students	  answer	  the	  essential	  question:	  


Why	  did	  the	  colony	  of	  Roanoke	  fail?	  	  	  
o Have	  the	  students	  express	  their	  thoughts	  about	  how	  the	  circumstances	  could	  have	  been	  


changed	  to	  make	  the	  story	  of	  Roanoke	  a	  successful	  one.	  
o Talk	  with	  the	  students	  about	  exploration	  today	  and	  draw	  comparisons	  to	  something	  like	  


traveling	  to	  the	  moon	  or	  Mars.	  	  
Formative	  Assessment	  (“Check	  for	  Understanding”):	  


o All	  three	  handouts	  can	  be	  used	  to	  gauge	  students	  comprehension	  of	  the	  topic	  
Resources	  &	  Teaching	  Tips:	  


Stage	  3	  –	  Learning	  Plan	  







   


Historical Literacy Project Template adapted from Delaware Recommended Curriculum  


o What	  text/print/media/kit/web	  resources	  best	  support	  this	  unit?	  
o Durham	  University	  website:	  http://www.dur.ac.uk/4schools/Roanoke/default.htm	  	  
o Handouts	  1,2,3	  


o What	  tips	  to	  teachers	  of	  the	  unit	  can	  you	  offer	  about	  likely	  rough	  spots/student	  
misunderstandings	  and	  performance	  weaknesses,	  and	  how	  to	  troubleshoot	  those	  issues?	  


o The	  ability	  to	  use	  different	  versions	  of	  the	  same	  reading	  is	  a	  strong	  element	  to	  this	  
lesson.	  If	  students	  are	  having	  difficulty	  with	  the	  primary	  source	  images,	  then	  have	  them	  
view	  the	  transcripts,	  if	  problem	  with	  the	  transcripts,	  then	  have	  them	  view	  the	  
simplification	  document.	  If	  that	  is	  still	  problematic,	  then	  perhaps	  reading	  the	  passages	  
allowed	  with	  students	  and	  working	  on	  only	  one	  case	  study	  as	  a	  class	  may	  be	  the	  best	  
option.	  	  


Differentiation:	  
o Different	  levels	  to	  the	  text	  carry	  differentiation	  explicitly	  	  
o Working	  in	  pairs	  and	  in	  groups	  


Technology	  Integration:	  	  
o Use	  of	  computers	  and	  surfing	  the	  web	  


	  
*This	  lesson	  is	  adapted	  from	  the	  Durham	  University	  site	  	  







   


Historical Literacy Project Template adapted from Delaware Recommended Curriculum  


Lesson#2	  
Jamestown’s	  Secrets	  Finally	  Revealed?	  


John	  Thomas	  
Lesson	  Description:	  	  	  
Students	  will	  be	  reviewing	  (portions	  of)	  three	  different	  versions	  of	  the	  same/similar	  historical	  events.	  	  In	  
this	  preliminary	  lesson,	  students	  will	  see	  the	  difficulty	  of	  making	  conclusions	  about	  historic	  events	  due	  to	  
conflicting	  accounts	  or	  (as	  in	  this	  case)	  the	  presence	  of	  only	  one	  limited	  account	  of	  the	  event.	  Using	  
graphic	  organizers,	  students	  will	  note	  similarities	  and	  differences	  between	  two	  movies	  depicting	  an	  event.	  	  
They	  will	  then	  go	  on	  to	  view	  the	  actual	  text	  from	  which	  the	  story	  comes.	  Finally,	  students	  will	  watch	  a	  
documentary	  that	  unravels	  some	  of	  the	  specific	  methods	  used	  by	  historians	  and	  archeologists	  to	  piece	  
together	  a	  historic	  account.	  	  
Time	  Requirement:	  
Approximately	  3-‐4	  class	  periods	  (45-‐50	  minute	  periods).	  
Essential	  Question:	  
How	  might	  “logical	  inference”	  be	  used	  by	  historians	  when	  dealing	  with	  historical	  materials?	  Is	  a	  
hypothesis	  for	  a	  particular	  historical	  event	  to	  be	  trusted	  in	  the	  absence	  of	  historical	  materials	  or	  multiple	  
primary	  source	  accounts	  of	  the	  same	  event?	  	  
Enduring	  Understanding:	  
Students	  will	  understand	  that	  those	  who	  piece	  together	  the	  story	  of	  the	  past	  offer	  interpretations	  that	  
often	  change	  because	  of	  differences	  in	  the	  kinds	  of	  questions	  that	  they	  ask	  and	  how	  they	  use	  different	  
sources.	  	  They	  will	  also	  realize	  that	  historical	  events	  are	  sometimes	  altered	  or	  changed	  in	  order	  to	  make	  a	  
story	  more	  entertaining	  or	  to	  apply	  to	  a	  more	  specific	  audience.	  
Materials:	  
• Disney’s	  “Pocahontas”	  
• Movie	  “The	  New	  World”	  
• Graphic	  Organizer	  and	  handouts	  
• Documentary	  “Pocahontas	  Revealed”	  available	  from	  PBS	  


Procedures:	  	  	  
Describe	  the	  steps	  that	  a	  teacher	  must	  follow	  to	  implement	  this	  lesson.	  Your	  steps	  must	  be	  numbered.	  Phrase	  the	  
procedures	  so	  that	  those	  who	  have	  not	  used	  it	  will	  have	  no	  difficulty	  following	  the	  steps.	  
	  	  	  	  	  If	  any	  steps	  require	  the	  distribution	  of	  handouts,	  state	  this	  and	  identify	  the	  handouts	  by	  number	  and	  title	  (e.g.	  
Handout	  1-‐	  Emancipation	  Proclamation).	  
	  	  	  	  	  Avoid	  “read	  and	  discuss”	  as	  procedures.	  Identify	  specific	  questions	  that	  teachers	  should	  raise.	  
	  


1. As	  a	  warm-‐up	  exercise,	  ask	  students	  what	  they	  already	  know	  about	  John	  Smith,	  Pocahontas,	  and	  the	  
English	  settlement	  at	  Jamestown.	  	  


2. Show	  students	  part	  of	  Disney’s	  Pocahontas	  that	  has	  Pocahontas	  saving	  John	  Smith’s	  life.	  	  
3. Ask	  students	  to	  write	  an	  account	  of	  this	  part	  of	  the	  story	  on	  the	  left	  side	  of	  “handout	  A”	  from	  the	  


perspective	  of	  John	  Smith.	  
4. Without	  discussion,	  show	  students	  a	  part	  of	  the	  film	  “A	  New	  World.”	  Again,	  ask	  the	  students	  to	  


record	  their	  account	  of	  the	  story	  from	  John	  Smith’s	  perspective	  (right	  side	  of	  “handout	  A”).	  
5. Now,	  have	  students	  compare	  the	  versions	  of	  the	  story.	  Ask	  them	  to	  be	  specific	  about	  where	  key	  


figures	  are	  located	  (John	  Smith,	  Pocahontas,	  Powhatan),	  where	  the	  action	  occurs	  (location),	  the	  
sequence	  of	  events	  (timeline),	  and	  the	  conclusion.	  The	  conclusion	  should	  be	  that	  the	  Disney	  version	  
a.)	  Simplified	  the	  events,	  b.)	  Made	  the	  conflict	  between	  the	  English	  and	  the	  Native	  Americans	  more	  
dramatic,	  c.)	  Established,	  in	  true	  Disney	  form,	  a	  specific	  hero/	  villain	  relationship.	  	  As	  for	  the	  “New	  







   


Historical Literacy Project Template adapted from Delaware Recommended Curriculum  


World,”	  explain	  that	  effort	  was	  been	  made	  to	  incorporate	  some	  of	  the	  researched	  history	  into	  the	  
film	  (such	  as	  the	  location	  of	  the	  event	  and	  the	  possibility	  that	  Smith	  may	  have	  offered	  to	  trade	  with	  
the	  Native	  Americans)	  but	  that	  the	  addition	  of	  the	  voiceover	  (which	  simulates	  an	  actual	  quotation)	  is	  
meant	  to	  portray	  realism.	  Ask	  the	  students:	  


a. Why	  they	  think	  the	  producers	  of	  this	  movie	  made	  those	  decisions?	  
b. With	  the	  absence	  of	  conclusive,	  credible	  data,	  do	  historians	  have	  to	  resort	  to	  making	  


conclusions	  in	  the	  same	  manner?	  (Depending	  on	  grade	  level,	  the	  language	  of	  these	  questions	  
may	  need	  to	  be	  altered.)	  


6. Have	  the	  students	  read	  John	  Smith’s	  account	  of	  the	  event.	  Then	  reveal	  that	  his	  version	  was	  written	  
over	  a	  decade	  after	  the	  event	  took	  place.	  Explain	  that	  the	  lack	  of	  variety	  in	  primary	  sources	  here	  and	  
the	  questionable	  reputation	  of	  Smith	  may	  cause	  this	  story	  to	  go	  from	  history	  to	  myth.	  	  Explain	  that	  
there	  are	  a	  myriad	  of	  explanations	  concerning	  the	  events,	  from	  Smith	  participating	  in	  a	  Native	  
American	  initiation	  ritual	  to	  the	  “love	  story”	  explanation.	  


7. Students	  should	  then	  explain	  what,	  if	  it	  existed,	  could	  have	  been	  valuable	  in	  corroborating	  Smith’s	  
story.	  	  


8. As	  a	  final	  part,	  show	  students	  the	  documentary	  “Pocahontas	  Revealed”	  so	  they	  can	  see	  models	  of	  
historical	  detection	  at	  work.	  Then,	  read	  handout	  B	  with	  the	  students	  so	  they	  can	  see	  how	  the	  story	  
has	  taken	  a	  life	  of	  its	  own.	  	  


9. Using	  handout	  C,	  have	  students	  review	  all	  the	  evidence	  and	  interpretations	  presented	  and	  evaluate	  
what	  they	  have	  learned.	  	  


Debrief:	  
Ask	  students	  to	  explain	  one	  method	  a	  historian	  or	  archeologist	  used	  in	  the	  documentary	  “Pocahontas	  
Revealed”	  to	  make	  a	  hypothesis	  about	  an	  event	  (for	  example,	  Smith’s	  log	  tells	  of	  a	  man	  struck	  with	  an	  
arrow	  and	  the	  documentary	  reveals	  that	  archeologists	  have	  recovered	  a	  skeleton	  from	  the	  period	  that	  
was	  struck	  with	  an	  arrow).	  Explain	  that	  this	  process	  is	  called	  “logical	  inference.”	  
	  
Then	  ask	  essential	  question	  #1:	  How	  might	  “logical	  inference”	  be	  used	  by	  historians	  when	  dealing	  with	  
historical	  material?	  	  
Ask	  the	  students	  what	  is	  different	  about	  the	  event	  using	  logical	  inference	  and	  the	  “Pocahontas	  saving	  
Smith’s	  life”	  example.	  	  
Then	  answer	  essential	  question	  #2:	  Is	  a	  hypothesis	  for	  a	  particular	  historical	  event	  to	  be	  trusted	  in	  the	  
absence	  of	  historical	  materials	  or	  multiple	  primary	  source	  accounts	  of	  the	  same	  event?	  	  
	  
Formative	  Assessment	  (“Check	  for	  Understanding”):	  
Assessment	  will	  be	  achieved	  by	  using	  a	  series	  of	  both	  short	  answer	  and	  extended	  response	  questions.	  	  	  
For	  example:	  	  


1. Why	  are	  historical	  events	  sometimes	  altered?	  	  *Looking	  for;	  to	  add	  drama,	  make	  information	  
suitable	  for	  a	  specific	  audience,	  etc…	  


2. Does	  it	  matter	  if	  a	  primary	  source	  is	  written	  years	  after	  the	  event	  took	  place	  that	  it	  is	  explaining?	  
Why?	  


3. Other	  than	  this	  one,	  give	  an	  example	  of	  a	  historic	  event	  that	  may	  be	  interpreted	  various	  ways.	  
4. Explain	  how	  historians	  might	  have	  to	  use	  “logical	  inference”	  when	  dealing	  with	  historical	  


materials	  to	  piece	  together	  a	  hypothesis.	  	  Include	  at	  least	  one	  example.	  	  *Answers	  will	  vary	  but	  
should	  demonstrate	  a	  clear	  understanding	  of	  what	  a	  “logical	  inference”	  is	  and	  include	  a	  relevant	  
example.	  
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Resources	  &	  Teaching	  Tips:	  
o What	  text/print/media/kit/web	  resources	  best	  support	  this	  unit?	  


• A	  copy	  of	  the	  Smith’s	  journal	  “At	  his	  entrance	  before	  the	  King,	  all	  the	  people	  gave	  a	  great	  
shout...	  Pocahontas	  the	  King's	  dearest	  daughter,	  when	  no	  entreaty	  would	  prevail,	  got	  his	  head	  in	  
her	  arms,	  and	  laid	  her	  own	  upon	  his	  to	  save	  him	  from	  death.”	  


• Copies	  of	  three	  movies:	  Pocahontas,	  The	  New	  World,	  and	  Pocahontas	  Revealed	  (it	  may	  be	  best	  
to	  transfer	  these	  onto	  one	  tape	  so	  as	  not	  to	  switch	  back	  and	  forth)	  


• Handout	  A	  
• Handout	  B	  


	  
o What	  tips	  to	  teachers	  of	  the	  unit	  can	  you	  offer	  about	  likely	  rough	  spots/student	  


misunderstandings	  and	  performance	  weaknesses,	  and	  how	  to	  troubleshoot	  those	  issues?	  
Differentiation:	  
• This	  is	  a	  great	  activity	  to	  have	  students	  work	  in	  small	  groups	  with	  differing	  abilities.	  	  	  
• Small	  group	  discussions	  should	  be	  encouraged.	  	  	  
• Teacher	  should	  float	  from	  group	  to	  group	  spending	  individual	  time	  with	  each	  of	  the	  groups	  and	  


informally	  checking	  for	  understanding.	  
• The	  rubric	  used	  to	  assess	  the	  students	  progress	  should	  be	  adaptable	  in	  order	  to	  account	  for	  varying	  


levels	  of	  understanding	  in	  the	  diverse	  classroom	  population.	  
• Specific	  vocabulary	  should	  be	  displayed,	  discussed	  and	  reviewed	  on	  a	  daily	  basis	  and	  informal	  


evaluation	  techniques	  should	  be	  utilized	  to	  check	  for	  understanding/mastery.	  
• Questions	  can	  be	  adapted	  up	  for	  enrichment	  or	  down	  for	  struggling	  learners.	  	  


	  
Technology	  Integration:	  	  	  
• Use	  of	  video	  
• Can	  use	  the	  primary	  source	  text	  and	  project	  it	  onto	  a	  video	  screen	  or	  smart	  board	  


Content	  Connections:	  	  	  
Students	  will	  understand	  that	  historical	  materials	  allow	  us	  to	  draw	  conclusions	  about	  causation	  and	  
patterns	  of	  change	  over	  time.	  
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Lesson#3	  
Comparing	  the	  intentions	  of	  those	  at	  Jamestown	  to	  those	  at	  Plymouth	  


Dana	  Wisnoski	  
Lesson	  Description:	  	  
Students	  are	  asked	  to	  use	  passenger	  lists	  from	  both	  the	  Mayflower	  and	  the	  journey	  to	  Jamestown	  to	  draw	  
conclusions	  as	  to	  what	  was	  different.	  	  Why	  was	  one	  more	  successful	  initially	  than	  the	  other?	  What	  was	  different?	  
Time	  Required:	  	  
Approximately	  1-‐2	  fifty	  minute	  class	  periods	  
Essential	  Question	  Addressed:	  	  
How	  did	  the	  planning	  and	  preparations	  for	  the	  Jamestown	  colony	  alter	  the	  ultimate	  success	  of	  the	  colony	  verses	  
the	  planning	  and	  preparations	  for	  the	  Plymouth	  colony?	  	  
Enduring	  Understanding:	  	  
Students	  should	  realize	  that	  there	  were	  vastly	  different	  goals	  or	  plans	  for	  each	  of	  the	  two	  colonies	  and	  that	  these	  
goals/plans	  inadvertently	  resulted	  in	  very	  different	  outcomes.	  
Materials:	  
Handout	  1:	  	  Passenger	  List	  for	  the	  Mayflower	  
Handout	  2:	  	  Jamestown	  Passenger	  List	  
Handout	  3:	  	  Formative	  Assessment	  
Procedures:	  	  
Mini	  Lesson	  (direct	  instruction	  approx	  10	  mins)	  on	  Plymouth	  Colony:	  


1. People	  were	  trying	  to	  escape	  religious	  persecution.	  
2. Colony	  was	  being	  started	  as	  a	  “religious	  colony”.	  
3. The	  Mayflower	  Compact	  was	  designed	  and	  agreed	  upon	  in	  order	  to	  govern	  the	  colony	  in	  a	  way	  that	  would	  


always	  be	  “for	  the	  good	  of	  all”	  rather	  than	  for	  specific	  individuals.	  
4. Family	  units	  and	  skilled	  tradesman	  were	  valued.	  


Jamestown	  Background:	  	  	  
1. 	  Students	  will	  already	  have	  prior	  knowledge	  of	  Jamestown	  from	  previous	  lessons	  in	  the	  unit.	  	  	  
2. Teacher	  could	  remind	  students	  of	  some	  of	  the	  more	  specific	  or	  important	  points	  regarding	  the	  goals	  of	  the	  


colonies.	  	  Be	  careful	  not	  to	  give	  too	  much	  away	  in	  your	  explanations.	  	  You	  want	  the	  students	  to	  be	  able	  to	  
draw	  their	  own	  conclusions.	  


Handouts:	  
1. 	  Jamestown	  Passenger	  List	  
2. Mayflower	  passenger	  List	  


Debrief:	  	  
Essential	  Question:	  	  	  
How	  did	  the	  planning	  and	  preparations	  for	  the	  Jamestown	  colony	  alter	  the	  ultimate	  success	  of	  the	  colony	  verses	  
the	  planning	  and	  preparations	  for	  the	  Plymouth	  colony?	  	  
Teachers	  should	  revisit	  this	  original	  essential	  question	  to	  help	  gage	  student	  comprehension	  of	  the	  overall	  concept.	  	  	  
Discussion	  questions	  could	  include:	  


1. 	  What	  obvious	  differences	  were	  you	  able	  to	  gather	  from	  the	  two	  passenger	  lists?	  
2. What	  was	  the	  goal	  of	  the	  Plymouth	  Colony?	  
3. What	  was	  the	  goal	  of	  the	  Jamestown	  Colony?	  


	  
Formative	  Assessment	  (“Check	  for	  Understanding”):	  	  
Handout	  3:	  	  Formative	  Assessment	  
Students	  should	  be	  able	  to	  fill	  in	  the	  “compare”	  chart	  with	  specific	  details	  that	  they	  learned	  during	  their	  inquiry	  an	  
investigation	  of	  the	  passenger	  lists	  (and	  direct	  instruction)	  and	  then	  give	  a	  detailed	  account	  as	  to	  what	  happened	  
and	  why.	  
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Lesson#4	  
Survival	  Island	  (the	  New	  World)	  


which	  tribe	  will	  survive	  Jamestown	  or	  Massachusetts	  Bay	  
	  


Kathleen	  Paulison	  and	  Sue	  Johnson	  
Lesson	  Description:	  	  
riefly	  describe	  what	  the	  students	  will	  be	  doing	  in	  this	  lesson	  and	  why.	  	  Using	  primary	  sources	  (letters	  from	  a	  
settler	  from	  both	  Jamestown	  and	  Massachusetts	  Bay	  Colony),	  students	  will	  use	  the	  content	  of	  the	  letters	  to	  
find	  information	  showing	  how	  later	  colonies	  were	  more	  successful	  that	  the	  earlier	  ones.	  	  
	  	  
Time	  Required:	  1	  –	  2	  50	  min	  class	  periods	  
	  
Essential	  Question	  Addressed:	  
	  Why	  did	  some	  colonies	  succeed	  and	  other	  struggle?	  	  	  	  
How	  did	  using	  primary	  sources	  help	  me	  reach	  my	  conclusion?	  
	  
Enduring	  Understanding:	  	  
Students	  will	  understand	  how	  to	  make	  inferences	  and	  draw	  conclusions	  from	  sources	  available	  to	  them	  at	  
the	  time.	  
	  
Materials:	  	  
Brainstorming	  web	  for	  Jamestown	  (Handout	  #1)	  and	  Massachusetts	  Bay	  (Handout	  #2)	  
Letter	  from	  Richard	  Frethorne:	  Handout	  (#3)	  	  
Letter	  from	  William	  Pond:	  Handout	  (4)	  	  	  
Survivor	  Guide	  #5	  
Primary	  Resource	  Reading	  Organizer	  #6	  	  
Large	  Post-‐It	  paper	  (markers	  of	  various	  colors)	  
	  
Procedures:	  	  
Describe	  the	  steps	  that	  a	  teacher	  must	  follow	  to	  implement	  this	  lesson.	  Your	  steps	  must	  be	  numbered.	  
Phrase	  the	  procedures	  so	  that	  those	  who	  have	  not	  used	  it	  will	  have	  no	  difficulty	  following	  the	  steps.	  	  


1. Pass	  out	  both	  brainstorming	  handouts	  1&2	  
2. Explain	  to	  students	  that	  based	  on	  prior	  knowledge	  of	  information	  learned	  from	  previous	  lessons,	  


they	  must	  now	  complete	  the	  chart	  by	  listing	  facts	  that	  they	  recall	  about	  both	  colonies.	  
3. Give	  student	  15	  minutes	  to	  complete	  handouts.	  
4. As	  a	  class	  have	  each	  student	  contribute	  one	  fact.	  (	  Explain	  no	  fact	  can	  be	  repeated)	  	  Students	  may	  


put	  any	  additional	  fact	  on	  their	  handout.	  	  Teacher	  will	  list	  facts	  on	  a	  large	  post-‐it	  sheet.	  
5. The	  letters	  handouts	  (3-‐4)	  will	  be	  presented	  to	  the	  students	  the	  first	  time	  by	  teacher	  reading,	  ELMO,	  


or	  using	  Kurziwell.	  	  The	  students	  are	  just	  required	  to	  listen	  and	  follow	  along,	  becoming	  familiar	  with	  
the	  text.	  


6. Pass	  out	  the	  Survivor	  judge’s	  mission	  handout	  #5.	  	  Explain	  to	  students	  that	  their	  job	  requires	  them	  
to	  use	  the	  primary	  resources,	  given	  (letters)	  they	  are	  to	  establish	  what	  changes	  were	  made	  to	  create	  
a	  successful	  colony.	  What	  happen	  through	  time	  to	  make	  it	  easier	  for	  later	  colonist	  to	  survive?	  	  


7. Working	  in	  groups	  students	  will	  compare	  the	  letters,	  and	  create	  five	  areas	  of	  change	  that	  occurred	  
between	  the	  two	  colonies.	  	  Responses	  will	  be	  recorded	  on	  reading	  organizers.	  	  Note:	  One	  area	  of	  
change	  per	  organizer.	  







   


Historical Literacy Project Template adapted from Delaware Recommended Curriculum  


8. Each	  group	  will	  be	  given	  a	  large	  poster	  paper	  and	  markers	  where	  they	  will	  identify	  the	  areas	  of	  
change	  and	  provide	  supporting	  evidence.	  


9. Posters	  will	  be	  displayed	  throughout	  the	  class	  and	  students	  will	  do	  a	  gallery	  walk	  comparing	  posters	  
from	  all	  groups.	  


10. Followed	  with	  class	  discussions	  on	  observations	  make	  on	  change	  over	  time.	  	  
	  


Debrief:	  	  
After	  the	  task	  is	  complete	  ask	  the	  students	  again:	  What	  did	  the	  colony	  of	  Massachusetts	  Bay	  do	  differently	  
than	  Jamestown	  and	  how	  did	  it	  help?	  	  What	  information	  from	  the	  primary	  documents	  (letters)	  helped	  you	  
come	  to	  these	  conclusions?	  	  What	  information	  was	  missing	  that	  could	  have	  assisted	  in	  your	  investigation?	  	  	  
	  
Formative	  Assessment	  (“Check	  for	  Understanding”):	  	  
Question	  students:	  If	  you	  were	  going	  to	  colonize	  a	  place,	  what	  would	  be	  the	  essential	  people,	  technology,	  
and	  knowledge?	  
	  	  
Resources	  &	  Teaching	  Tips	  	  
What	  text/print/media/kit/web	  resources	  best	  support	  this	  unit?	  	  
Letter	  from	  Richard	  Frethorne	  	  www.historymatters.gmu.edu/d/6475	  
Letter	  from	  William	  Pond	  	  www.swarthmore.edu/SocSci/bdorsey1/41docs/17-‐pon.html	  
Brainstorming	  handouts	  
www.wvde.state.us/strategybank/documents/BrainstormingWebGraphicOrganizer.doc	  	  
Survivor	  Guide	  Handout	  
Primary	  Resource	  Reading	  Organizer	  
Large	  Poster	  paper	  (markers	  of	  various	  colors)	  
Handouts	  of	  passenger	  listings	  from	  Jamestown	  and	  Massachusetts	  Bay	  	  
www.immigrantships.net/v2/1600v2/unspecified16360320.html	  	  (Massachusetts	  Bay),	  
www.virtualjamestown.org/census2a.html	  (Jamestown)	  
Overhead,	  ELMO,	  or	  Kurziwell	  to	  read	  letter	  	  	  	  
	  
What	  tips	  to	  teachers	  of	  the	  unit	  can	  you	  offer	  about	  likely	  rough	  spots/student	  misunderstandings	  and	  
performance	  weaknesses,	  and	  how	  to	  troubleshoot	  those	  issues?	  	  


• Students	  may	  have	  difficulty	  understanding	  the	  wording	  in	  the	  letters.	  	  Hopefully	  having	  it	  read	  to	  
them	  aloud	  first	  will	  help	  them	  understand	  the	  content.	  


• After	  having	  the	  letters	  read,	  review	  with	  the	  students	  the	  purpose	  of	  the	  letters	  without	  telling	  
what	  the	  letters	  are	  saying.	  	  Example:	  	  Both	  letters	  were	  written	  by	  young	  men	  explaining	  hardships	  
they	  are	  enduring.	  


• Walk	  around	  while	  the	  students	  are	  working	  in	  groups	  to	  make	  sure	  they	  are	  on	  task.	  	  
Differentiation	  


1. Using	  the	  Kurziwell	  helps	  students	  listen	  to	  the	  letters	  being	  read	  to	  them	  aloud	  helps	  them	  better	  
understand	  the	  flow	  of	  the	  letters.	  


2. Working	  in	  groups	  and	  mixing	  the	  students	  by	  ability	  enables	  the	  students	  who	  understand	  to	  help	  
the	  slower	  students.	  


3. Additionally	  for	  organization	  purposes	  teachers	  may	  want	  to	  run	  handouts	  in	  different	  color	  papers	  
and	  place	  in	  folders	  prior	  to	  lesson.	  	  






Letter from Richard Frethorne 


“Our Plantation Is Very Weak”: The Experiences of an Indentured Servant in Virginia, 1623


Planters in early seventeenth-century Virginia had bountiful amounts of land and a profitable crop in tobacco, but they needed labor to till their fields. They faced resistance from the local Indian people and were unable to enslave them, so they recruited poor English adults as servants. These young men and women signed indentures, or contracts, for four to seven year terms of work in exchange for their passage to North America. Richard Frethorne came to Jamestown colony in 1623 as an indentured servant. In this letter dated March 20, 1623, written just three months after his entry into the colony, he described the death and disease all around him. Two thirds of his fellow shipmates had died since their arrival. Those without capital suffered particularly precarious situations with the lack of supplies and loss of leaders. Frethorne pleaded with his parents to redeem (buy out) his indenture. 





Richard Frethorne: 


LOVING AND KIND FATHER AND MOTHER: 


My most humble duty remembered to you, hoping in god of your good health, as I myself am at the making hereof. This is to let you understand that I your child am in a most heavy case by reason of the country, [which] is such that it causeth much sickness, [such] as the scurvy and the bloody flux and diverse other diseases, which maketh the body very poor and weak. And when we are sick there is nothing to comfort us; for since I came out of the ship I never ate anything but peas, and loblollie (that is, water gruel). As for deer or venison I never saw any since I came into this land. There is indeed some fowl, but we are not allowed to go and get it, but must work hard both early and late for a mess of water gruel and a mouthful of bread and beef. A mouthful of bread for a penny loaf must serve for four men which is most pitiful. [You would be grieved] if you did know as much as I [do], when people cry out day and night – Oh! That they were in England without their limbs – and would not care to lose any limb to be in England again, yea, though they beg from door to door. For we live in fear of the enemy every hour, yet we have had a combat with them … and we took two alive and made slaves of them. But it was by policy, for we are in great danger; for our plantation is very weak by reason of the death and sickness of our company. For we came but twenty for the merchants, and they are half dead just; and we look every hour when two more should go. Yet there came some four other men yet to live with us, of which there is but one alive; and our Lieutenant is dead, and [also] his father and his brother. And there was some five or six of the last year’s twenty, of which there is but three left, so that we are fain to get other men to plant with us; and yet we are but 32 to fight against 3000 if they should come. And the nighest help that we have is ten mile of us, and when the rogues overcame this place [the] last [time] they slew 80 persons. How then shall we do, for we lie even in their teeth? They may easily take us, but [for the fact] that God is merciful and can save with few as well as with many, as he showed to Gilead. And like Gilead’s soldiers, if they lapped water, we drink water which is but weak. 


And I have nothing to comfort me, nor is there nothing to be gotten here but sickness and death, except [in the event] that one had money to lay out in some things for profit. But I have nothing at all–no, not a shirt to my back but two rags (2), nor clothes but one poor suit, nor but one pair of shoes, but one pair of stockings, but one cap, [and] but two bands [collars]. My cloak is stolen by one of my fellows, and to his dying hour [he] would not tell me what he did with it; but some of my fellows saw him have butter and beef out of a ship, which my cloak, I doubt [not], paid for. So that I have not a penny, nor a penny worth, to help me too either spice or sugar or strong waters, without the which one cannot live here. For as strong beer in England doth fatten and strengthen them, so water here doth wash and weaken these here [and] only keeps [their] life and soul together. But I am not half [of] a quarter so strong as I was in England, and all is for want of victuals; for I do protest unto you that I have eaten more in [one] day at home than I have allowed me here for a week. You have given more than my day’s allowance to a beggar at the door; and if Mr. Jackson had not relieved me, I should be in a poor case. But he like a father and she like a loving mother doth still help me. 


For when we go to Jamestown (that is 10 miles of us) there lie all the ships that come to land, and there they must deliver their goods. And when we went up to town [we would go], as it may be, on Monday at noon, and come there by night, [and] then load the next day by noon, and go home in the afternoon, and unload, and then away again in the night, and [we would] be up about midnight. Then if it rained or blowed never so hard, we must lie in the boat on the water and have nothing but a little bread. For when we go into the boat we [would] have a loaf allowed to two men, and it is all [we would get] if we stayed there two days, which is hard; and [we] must lie all that while in the boat. But that Goodman Jackson pitied me and made me a cabin to lie in always when I [would] come up, and he would give me some poor jacks [fish] [to take] home with me, which comforted me more than peas or water gruel. Oh, they be very godly folks, and love me very well, and will do anything for me. And he much marvelled that you would send me a servant to the Company; he saith I had been better knocked on the head. And indeed so I find it now, to my great grief and misery; and [I] saith that if you love me you will redeem me suddenly, for which I do entreat and beg. And if you cannot get the merchants to redeem me for some little money, then for God’s sake get a gathering or entreat some good folks to lay out some little sum of money in meal and cheese and butter and beef. Any eating meat will yield great profit. Oil and vinegar is very good; but, father, there is great loss in leaking. But for God’s sake send beef and cheese and butter, or the more of one sort and none of another. But if you send cheese, it must be very old cheese; and at the cheesemonger’s you may buy very food cheese for twopence farthing or halfpenny, that will be liked very well. But if you send cheese, you must have a care how you pack it in barrels; and you must put cooper’s chips between every cheese, or else the heat of the hold will rot them. And look whatsoever you send me – be in never so much–look, what[ever] I make of it, I will deal truly with you. I will send it over and beg the profit to redeem me; and if I die before it come, I have entreated Goodman Jackson to send you the worth of it, who hath promised he will. If you send, you must direct your letters to Goodman Jackson, at Jamestown, a gunsmith. (You must set down his freight, because there be more of his name there.) Good father, do not forget me, but have mercy and pity my miserable case. I know if you did but see me, you would weep to see me; for I have but one suit. (But [though] it is a strange one, it is very well guarded.) Wherefore, for God’s sake, pity me. I pray you to remember my love to all my friends and kindred. I hope all my brothers and sisters are in good health, and as for my part I have set down my resolution that certainly will be; that is, that the answer of this letter will be life or death to me. Therefore, good father, send as soon as you can; and if you send me any thing let this be the mark. 


ROT 


RICHARD FRETHORNE, 


MARTIN’S HUNDRED .


Source: Richard Frethorne, letter to his father and mother, March 20, April 2 & 3, 1623, in Susan Kingsbury, ed., The Records of the Virginia Company of London (Washington, D.C.: Government Printing Office, 1935), 4: 58–62

Letter to William Pond, A Letter to Father and Mother (1631)

[A letter from a young New England colonist to his father in England during the early years of the Massachusetts Bay Colony.]


______ Pond to William Pond, March 15, 1631


To my loving father William Pond, at Etherston in Suffolk give this.

MOST LOVING & KIND FATHER & MOTHER, My humble duty remembered unto you, trusting in God you are in good health, & I pray remember my love unto my brother Joseph & thank him for his kindness that I found at his hand at London, . . . I know, loving father, & do confess that I was an undutiful child unto you when I lived with you & by you, for the which I am much sorrowful & grieved for it, trusting in God that he will guide me that I will never offend you so any more & I trust in God that you will forgive me for it. My writing unto you is to let you understand what a country this New England is where we live. Here are but few [Indians], a great part of them died this winter, it was thought it was of the plague. They are a crafty people & they will [cozen] & cheat, & they are a subtle people, & whereas we did expect great store of beaver here is little or none to be had. They are proper men & . . . many of them go naked with a skin about their loins, but now sum of them get Englishmen's apparel; & the country is very rocky and hilly & some champion ground & the soil is very [fruitful], & here is some good ground and marsh ground, but here is no Michaelmas. Spring cattle thrive well here, but they give small store of milk. The best cattle for profit is swines & a good swine is her at £5 price, and a goose worth £2 a good one got. Here is timber good store & acorns good store, and here is good store of fish if we had boats to go for & lines to serve to fishing. . . . & people here are subject to diseases, for here have died of the scurvy & of the burning fever nigh too hundred & odd; beside as many lie lame & all Sudbury men are dead but three & three women & some children, & provisions are here at a wonderful rate. . . . If this ship had not come when it did we had been put to a wonderful straight, but thanks be to God for sending of it in. I received from the ship a hogshead of meal, & the Governor telleth me of a hundred weight of cheese the which I have received part of it. I humbly thank you for it. I did expect two cows, the which I had none, nor I do not earnestly desire that you should send me any, because the country is not so as we did expect it. Therefore, loving father, I would entreat you that you would send me a ferckeine of butter & a hogshead of malt unground, for we drink nothing but water, & a coarse clothe of four pound price so it be thick. For the freight, if you of your love will send them I will pay the freight, for here is nothing to be got without we had commodities to go up to the East parts amongst the Indians to truck, for here where we live here is no beaver. Here is no cloth to be had to make no apparel, & shoes are a 5s a pair for me, & that cloth that is worth 2s 8d is worth here 5s. So I pray, father, send me four or five yards of cloth to make some apparel, & loving father, though I be far distant from you yet I pray you remember me as your child, & we do not know how long we may subsist, for we can not live here without provisions from old England. Therefore, I pray do not put away your shop stuff, for I think that in the end, if I live, it must be my living, for we do not know how long this plantation will stand, for some of the magnates that did uphold it have turned off their men & have given it over. Besides, God hath taken away the chiefest stud in the land, Mr. Johnson & the lady Arabella his wife, which was the chiefest man of estate in the land & one that would have done most good.


Here came over 25 passengers & their came back again four score & odd persons, & as many more would a come if they had wherewithal to bring them home, for are many that came over the last year which was worth two hundred pounds afore they came ought of old England that between this & Micahelmas will be hardly worth £30. So here we may live if we have supplies every year from old England, otherwise we can not subsist. I may, as I will, work hard, set an acre of [English] wheat, & if we do not set it with fish & that will cost 20 s., if we set it without fish they shall have but a poor crop. So father, I pray, consider of my cause, for here will be but a very poor being, no being without loving father, your help with provisions from old England. I had thought to come home in this ship, for my provisions were almost all spent, but that I humbly thank you for your great love & kindness in sending me some provisions or else I should & mine a been half famished, but now I will, if it please God that I have my health, I will plant what corn I can, & if provisions be not cheaper between this & Michaelmas & that I do not hear from you what I was best to do, I purpose to some home at Michaelmas.


My wife remembers her humble duty unto you & to my mother, & my love to brother Joseph & to Sarey Myler. Thus I leave you to the protection of Almighty God.


Watertown, New England, [no signature]



Source: Proceedings of the Massachusetts Historical Society, 2nd Series, vol. 8 (Boston, 1892-1894), 471-73.

Name ______________________________________
Group __________________________


Date ______________________________________ 
Period __________________________


After reviewing the primary resources provided, you are to come up with areas that changed over time. For example, perhaps you noticed that the later colonists were happier. List each area and the change you noticed that occurred over time between the 2 settlements.  Then list the evidence you used to back the claims. Finally, state then how you know (interpret) that the evidence backs up your claim. Use one paper per claim.

		Area of Change: __________________________________________________________________


________________________________________________________________________________








		Evidence: Examples, quotes, textual references that support the claim – (Use back of paper if necessary)


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________








		Interpretation: Explain how this evidence shows change in the 2 colonies and why it occurred.


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________


________________________________________________________________________________








Jamestown and Puritans – Survivor Island (New World version – circa 1600’s)

Just like the Survivor Island Show, early settlers banded together for survival. There were some distinct differences between the TV show and early colonists. Whereas the contestants on the game show are trying to win money, the early colonists were trying to make money and survive. But just like the game, each group learned from the past groups’ mistakes and were able to improve their lot (to play the game better so to speak).


 As a group, you are going to exam some primary documents from the Jamestown Settlement and the Puritan settlements.  You will be looking for areas where change has occurred in the colonies. You will find the evidence in the letters to show those areas of change and explain how you know this is demonstrates change and why change might have occurred.  Finally, your group will make a poster listing the changes that have occurred and the evidence that supports your decision. 


Good luck future survivors.




Survivor Island – New World Version 


Judge’s mission 

Judges, we have 2 tribes in the New World that arrived at separate times. The Jamestown settlers arrived first and the Puritans arrived later.  We need to establish criteria to judge which “tribe” succeeded. Your job as Judges is to review and compare the letters given to you. Afterwards, using just the letters, develop 5 reference points that can be used by future judges to use as evaluations.


Survivor Island – New World Version 


Judge’s mission 

Judges, we have 2 tribes in the New World that arrived at separate times. The Jamestown settlers arrived first and the Puritans arrived later.  We need to establish criteria to judge which “tribe” succeeded. Your job as Judges is to review and compare the letters given to you. Afterwards, using just the letters, develop 5 reference points that can be used by future judges to use as evaluations.


Survivor Island – New World Version 


Judge’s mission 

Judges, we have 2 tribes in the New World that arrived at separate times. The Jamestown settlers arrived first and the Puritans arrived later.  We need to establish criteria to judge which “tribe” succeeded. Your job as Judges is to review and compare the letters given to you. Afterwards, using just the letters, develop 5 reference points that can be used by future judges to use as evaluations.


		How Colonies Rate





Teacher Name:  


Group Names:     ________________________________________ 






		





		CATEGORY 

		4 

		3 

		2 

		1 



		Identification of changes 

		Identifies 5 or more areas of change between Jamestown Settlement and the Puritans. 

		Identifies 3 - 4 or more areas of change between Jamestown Settlement and the Puritans. 

		Identifies 1 to 2 areas of change between Jamestown and Puritans. 

		Was unable to identify changes between Jamestown settlement and Puritans 



		Show of evidence 

		Using the primary sources provided, students provide accurate examples to support claims of change with no more than 1 errors. 

		Using the primary sources provided, students provide accurate examples to support claims of change with no more than 2 errors. 

		Using the primary sources provided, students provide accurate examples to support claims of change with no more than 3 errors. 

		Using the primary sources provided, students provide accurate examples to support claims of change with more than 3 errors. 



		Presentation 

		Posters are neat, show information in a clear visible manner. Both changes and evidence are presented. There are no more than 4 mechanical errors. 

		Posters are neat, show information in a clear visible manner. Both changes and evidence are presented. There are no more than 6 mechanical errors. 

		Posters are fairly neat, show information in a visible manner. Both changes and most of evidence are presented. There are no more than 6 mechanical errors. 

		Posters are fairly neat, show information in a visible manner. Either most of evidence or changes are missing. There are no more than 6 mechanical errors






Brainstorming Web

Brainstorming Web

Mass.


Bay


Colony








Facts





Jamestown








Facts









Name: _____________________________ Date: ___________ Period: __________


From ‘goodliest and most pleasing Territorie’ to abandoned settlement: What happened at Roanoke?


You can use this worksheet to record your answers to the case study questions. At the end, there is a writing frame which you can use to help you decide why the settlement at Roanoke failed.


Case Study 1: What problems did the settlers face?


Q1. Make a list of all the things that Lane thinks are good about the new country. 


Q2. What does he think is wrong with America?


Q3. What does he think of the Amerindians?


Q4. If you received this letter, would you think America was a good or bad place to live? Why? 


Q5. England wanted to establish a colony in America for many reasons. Does this letter give any hints why it was important? (Read the second half of the letter very carefully.)


Q6. What did Ensenore persuade Pemisapan to do?


Q7. What did the settlers fear?


Q8. Why do you think that the settlers needed Amerindian help?


Q9. What do you think the Amerindians thought of the settlers? 


Q10. This expedition landed in Virginia between the 22 and 25 July 1587. How long was it before they asked the Governor, John White, to return to England? Do you think that this is a short or a long time?


Q11. Imagine you are one of the settlers and that you have been asked to write this letter. What would you say?


Q12. Use the table below to fill in all the good things about the settlement and all the problems the settlers faced. Do you think the settlers gave up too easily or was life just too hard in the new colony? 


		Good things about Roanoke

		Problems faced by the settlers



		

		



		

		



		

		



		

		



		

		



		

		



		

		





Too easy or too hard? (Circle one)



Name: __________________________ Date: ____________ Period: __________


From ‘goodliest and most pleasing Territorie’ to abandoned settlement: What happened at Roanoke?


You can use this worksheet to record your answers to the case study questions. At the end, there is a writing frame which you can use to help you decide why the settlement at Roanoke failed.


Case Study 2: Why did the settlement at Roanoake fail?


Q1. How does Lane get the information about the Amerindian settlement near the River Chawonock?


Q2. Is this a sensible way of getting information? How do you think it is seen by the Amerindians?


Q3. Why does Lane want to visit the settlement?


Q4. The trip does not go ahead. Why? What would you have done?


Q5. Where does Lane want to go and what does he want to see?


Q6. Why do you think he would be interested in going to see it? Does it tell you anything about why people wanted to establish a settlement in America?


Q7. Food supplies were short and there was no way of knowing if a relief ship was on its way. Would you make the trip to Chaunis Temoatan or would you stay in Roanoke? Why?


Q8. Make a list of all the reasons given in the sources for the failure of the settlement. Which do you think is the most important? If you have also looked at the other Case Study in this section you may like to use that information as well to help you answer the question.

Q9. This is a very visual account of how Pemisapan planned to attack the settlers. Imagine you are a documentary maker and you want to use this incident in a film you are making about the Roanoke settlement. Use the table below to make a list of all the key features of the proposed attack and then use the other column to record how you would show it on film. The first line has been filled in for you.

		Key Feature

		How I would show it on film



		

		



		Tarraquine, Andacon and 20 men wait for dark to begin their attack.

		Show the men of the fort settling down for the night. Some go to their houses, some stay on watch.


In the trees outside the forest show the Amerindians waiting for night to fall and the settlers to go to sleep.



		

		



		

		



		

		



		

		





Name: _____________________________ Date: _____________ Period: ___________


A Letter Home


Imagine you are one of the first settlers of the Roanoke colony and you are writing a letter back home. You have been in America for a few months and things are not going well. What would you say? Why do you think the settlement is failing? What would you like to do? You can either make up your own letter or use the writing frame given below as a basis.  You are given a few hints about what you could include, either type your answer or write it on the back.


Dear Mother,


I don’t know whether this letter will ever reach you but I wanted to tell you about my life in America. 


Our ship landed in this new found land of Virginia in July 1585. At first all went well. The land……. (Describe what the first settlers might have thought about America when they first arrived.)

Even the natives were friendly to begin with. They…….


(What did the Amerindians do when the settlers first arrived?)


Things are now much worse. It all started to change as it turned to winter. Food is now very scarce. This is because….. (Why was food scarce? Had they planted enough? Where did they get food from? Were the Amerindians still helping?)

The native Americans don’t want to help us anymore. I think that this is because….


(Why might the Amerindians be reluctant to help?)


We are waiting for Sir Richard Grenville to send supplies from England. If they don’t arrive I don’t know what we will do. This settlement is a failure. I think that we should…. (What do you think the settlers would have wanted? To return home and come back with better supplies? Make peace with the Amerindians and try to make the settlement work? Abandon the idea completely?)

Your loving son, (Remember – only men went on the first expedition!)

Name: ________________________________________ Date: _____________________ Period: ___________




Handout A


		Disney’s Pocahontas

		The New World



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		The Generall Historie of Virginia – John Smith

At his entrance before the King, all the people gave a great shout. . . . [A] long consultation was held, but the conclusion was, two great stones were brought before Powhatan: then as many as could laid hands on him, dragged him to them, and thereon laid his head, and being ready with their clubs, to beat out his brains, Pocahontas the King's dearest daughter, when no entreaty would prevail, got his head in her arms, and laid her own upon his to save him from death.



		Pocahontas Revealed



		



		



		



		



		



		



		



		



		





Name: ________________________________________ Date: _____________________ Period: ___________


Handout B

An interpretation about the John Smith rescue from the Williamsburg Website 


(Use as a model of examination): http://www.history.org/Foundation/journal/smith.cfm  


Powhatan decided he would instead regard Smith as a son, make him a tributary werowance--as headmen were called--and bestow on him a territory just downriver. Smith left for Jamestown two days later, the previously promised fourth day, skirting the site of what would be Williamsburg.


The last 27 words of the passage quoted is the sum and substance of the Pocahontas story, repeated for 400 years and carved in stone in a frieze in the rotunda of the nation's Capitol. So far as the record shows, however, it is a story to which Smith forbore publicly even to allude until 1622--15 years after the fact--and not to disclose even in its scanty detail until 1624. In the interim he had published three other volumes of his Virginia experiences and one of other New World adventures. 


By the time Smith shared the story with the printer, Pocahontas had been to England, where she died in 1617 after becoming famous. Powhatan, the other principal, was gone, too, and there was no one alive to contradict the captain. 


Curiously, Smith's first book, A True Relation, published in 1608 less than a year after Smith's capture, describes in another context the same mode of execution he would eventually report he had escaped. Moreover, in the intervening years, a Spanish work with a strikingly similar “Indian princess rescues white man from cruel father's execution” tale appeared in London. And some historians see a Pocahontas parallel in the Miranda Ferdinand episode from Shakespeare's The Tempest. That play, in turn, seems to have been inspired by the story of the wreck in Bermuda of a hurricane tossed, Virginia bound ship during Smith's Jamestown presidency. 


Some 19thcentury American scholars remarked on the delay in publication of the tale, noted discrepancies among Smith's various capture accounts, and questioned the authenticity of the Pocahontas rescue. Albert Bushnell Hart concluded Smith was one of the "great American historical liars," and essayist Henry Adams said, "It is perfectly clear that the statements of the Generall Historie, if proved to be untrue, are falsehoods of rare effrontery."


Proving them to be untrue is, of course, impossible. So, after so great a passage of time, is proving them authentic. 


Barbour believes Smith misunderstood what had happened to him. It could be, he says, that Smith experienced an Indian naturalization or adoption rite in which he was symbolically killed, saved, and reborn with a status comparable to one of Powhatan's natural sons. Thus an obstreperously ungovernable Englishman would be transformed into a deferentially manageable sub-chief.

Name: ________________________________________ Date: _____________________ Period: ___________


Handout C


Do you think that the story of Pocahontas saving John Smith’s life is fact or myth? Defend your answer.


________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


List of those at Jamestown


		Name

		Occupation



		· Master Edward Maria Wingfield 


· Captaine Bartholomew Gosnoll 


· Captaine John Smyth 


· Captaine John Ratliffe 


· Captaine John Martin 


· Captaine George Kendall 

		- Councell



		· Master Robert Hunt 

		- Preacher



		· Master George Percie 


· Anthony Gosnoll 


· George Flower 


· Captaine Gabriell Archer 


· Robert Fenton. 


· Robert Ford 


· William Bruster 


· Edward Harrington 


· Dru Pickhouse 


· Thomas Jacob 


· John Brookes 


· Ellis Kingston 


· Thomas Sands 


· Benjamin Beast 


· John Robinson 


· Thomas Mouton 


· Ustis Clovill 


· Stephen Halthrop 


· Kellam Throgmorton 


· Edward Morish 


· Nathaniell Powell 


· Edward Brown 


· Robert Behethland 


· John Penington 


· Jeremy Alicock 


· George Walker 


· Thomas Studley 


· Richard Crofts 


· Nicholas Houlgrave 


· Thomas Webbe 


· John Waler 


· John Short 


· William Tanker 


· William Smethes 


· Francis Snarsbrough 


· Richard Simons 


· Edward Brookes 


· Richard Dixon 


· John Martin 


· Roger Cooke 


· George Martin 


· Anthony Gosnold 


· Thomas Wotton, Sierg. 


· John Stevenson 


· Henry Adling 


· Thomas Gore 


· Francis Midwinter 


· Richard Frith 

		- Gentlemen



		· William Laxon 


· Edward Pising 


· Thomas Emry 


· Robert Small 


· Anas Todkill 


· John Capper 

		- Carpenters



		· James Read 

		- Blacksmith



		· Jonas Profit 

		- Sailer



		· Thomas Couper 

		- Barber



		· John Herd 


· William Garret 

		- Bricklayers



		· Edward Brinto 

		- Mason



		· William Love 

		- Taylor



		· Nicholas Skot 

		- Drum



		· John Laydon 


· William Casson 


· George Casson 


· Thomas Casson 


· Willam Rods 


· William White 


· Ould Edward 


· Henry Tavin 


· George Golding 


· John Dods 


· William Johnson 


· William Unger 


· William Wilkenson, Surgeon 

		- Labourers



		· Samuell Collier 


· Nathaniel Peacock 


· James Brumfield 


· Richard Mutton 

		- Boyes



		· with diverse others to the number of 105. 





Passenger List for Mayflower:


According to William Bradford of Plymouth Plantation:


· Mr. John Carver, Katherine his wife, Desire Minter, and two manservants, John Howland, Roger Wilder. William Latham, a boy, and a maidservant and a child that was put to him called Jasper More.


· Mr. William Brewster, Mary, his wife, with two sons, whose names were Love and Wrestling.


A boy was put to him called Richard More, and another of his brothers. The rest of his children were left behind and came over afterwards.


· Mr. Edward Winslow, Elizabeth his wife and two menservants called George Soule and Elias Story; also a little girl was put to him called Ellen, the sister of Richard More


· William Bradford and Dorothy his wife, having but one child, a son left behind who came afterward.


· Mr. Isaac Allerton and Mary his wife, with three children, Bartholomew, Remember and Mary, and a servant boy John Hooke


· Mr. Samuel Fuller and a servant called William Button. His wife was behind, and a child which came afterwards


· John Crackston and his son John Crackston


· Captain Myles Standish and Rose his wife


· Mr. Christopher Martin and his wife and two servants, Solomon Prower and John Langmore


· Mr. William Mullins and his wife and two children, Joseph and Priscilla; and a servant, Robert Carter


· Mr. William White and Susanna his wife and one son called Resolved, and one born a-shipboard called Peregrine, and two servants named William Holbeck and Edward Thompson


· Mr. Stephen Hopkins and Elizabeth his wife, and two children called Giles and Constanta, a daughter, both by a former wife. And two more by this wife called Damaris and Oceanus; the last was born at sea. And two servants called Edward Doty and Edward Lester


· Mr. Richard Warren, but his wife and children were left behind and came afterwards


· John Billington and Ellen his wife, and two sons, John and Francis


· Edward Tilley and Ann his wife, and two children that were their cousins, Henry Sampson and Humility Cooper


· John Tilley and his wife, and Elizabeth their daughter


· Francis Cooke and his son John; but his wife and other children came afterwards


· Thomas Rogers and Joseph his son; his other children came afterwards


· Thomas Tinker and his wife and a son


· John Rigsdale and Alice his wife


· James Chilton and his wife, and Mary their daughter; they had another daughter that was married, came afterward


· Edward Fuller and his wife, and Samuel their son


· John Turner and two sons; he had a daughter came some years after to Salem, where she is now living


· Francis Eaton and Sarah his wife, and Samuel their son, a young child


·  Moses Fletcher, John Goodman, Thomas Williams, Digory Priest, Edmund Margesson, Peter Browne, Richard Britteridge, Richard Clarke, Richard Gardiner, Gilbert Winslow


· John Alden was hired for a cooper at Southampton where the ship victualed, and being a hopeful young man was much desired but left to his own liking to go or stay when he came here; but he stayed and married here


· John Allerton and Thomas English were both hired, the latter to go master of a shallop here, and the other was reputed as one of the company but was to go back (being a seaman) for the help of others behind. But they both died here before the ship returned 


· There were also other two seamen hired to stay a year here in the country, William Trevor, and one Ely. But when their time was out they both returned


Name: __________________________________________ Date: ______________ Period: ___________
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		Why was the colony at Plymouth originally more successful than the colony at Jamestown?



		





