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Immigration in the Modern Age

Continuity and Change
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		Emigration to North America began as early as 15,000 BC, with immigrants from Northeast Asia crossing the Bering Sea into Alaska
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		Between 1870 and 1920, during the Great Wave of Immigration, it was estimated that more than 25 million immigrants arrived in the United States from all over the world.







*











		Historically, why did people leave their homelands and seek new lives elsewhere?
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		From what countries did many immigrants to the United States arrive from?
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		What were some of the attractive features of the United States that made it the most desirable immigration destination in the world?
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		Currently, almost 1.2 million immigrants settle in the United States every year, while today more than 10% of the entire US population is made up of foreign-born citizens
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		The Census Bureau estimates that the US population will grow from 304 million in 2009 to over 400 million in 2050 with expected immigration trends.

		By that time, the US population will be nearly 50-50 in terms of domestic- and foreign- born citizenry.
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		The questions remain:  



Why do modern-day emigrants continue to leave their homelands, where do they come from, and which features about America still present immigrants with the best life opportunities in the world?  
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 Historical Literacy Project Model Unit Gallery Template


Unit Title:
Immigration

Designed by:  Baker, Lohman and Parker

District:
Appoquinimink


Content Area:  U.S. History – A Changing Nation

Grade Level(s):  9-12

____________________________________________________________


Summary of Unit:  The immigration unit follows a unit on Westward Expansion with both units reflecting a common theme of migration, particularly the push/pull reasons for human movement.   The goal of this unit is to satisfy Delaware History Standard 1: “Students will be able to analyze historical materials to trace the development of an idea or trend across space or over a prolonged period of time in order to explain patterns of historical continuity and change.” To that end, lessons in this unit will expose students to historical causes, patterns and conditions of migration and allow them to compare these factors to modern immigration realities.  


Stage 1 – Desired Results


What students will know, do, and understand

____________________________________________________________

Delaware Content Standards Delaware History Standard 1: “Students will be able to analyze historical materials to trace the development of an idea or trend across space or over a prolonged period of time in order to explain patterns of historical continuity and change.

Big Idea(s) The Push/Pull factors of human migration/The immigrant experience over time.

Unit Enduring Understanding(s) 

· Students will understand that the general factors leading to migration in the past are the same factors that determine modern patterns of migration.

· Students will determine patterns of change and continuity in the immigrant experience over time.

Unit Essential Questions(s) 

• What factors push and/or pull people to migrate from one place to another?  

• Were contemporary immigration issues also problematic for past Americans? Why are those issues difficult? 


• To what extent can we learn from studying historical responses to societal problems?

• Is there a pattern of continuity or change within these patterns of immigration over time?

Knowledge and Skills 

Students will know what groups comprised the major waves of immigration to the United States.


Students will know what factors have pushed/pulled people to migrate to the United States over time.

Students will be able to create a weblog that exhibits their understanding of past immigration.


Students will be able to effectively utilize the internet for historical research.


Students will be able to analyze primary source documents.


Students will be able to explain patterns of change and continuity in patterns of immigration over time.


Stage 2 – Assessment Evidence

(Design Assessments To Guide Instruction)

(This should include evidence that will be collected to determine whether or not the Desired Results identified in Stage One have been achieved? [Anchor the unit in a performance task that requires transfer, supplemented as needed by other evidence –quizzes, worksheets, observations, etc.]

___________________________________________________________________


Suggested Performance/Transfer Task(s) (Strive for an authentic task that will yield evidence of student mastery of the targeted benchmark.  Ex: a book or movie review, closing statement, a Photo Story documentary, a student composed section of a history text, a timeline.)

Essential Question Addressed:   Throughout the history of American immigration, what factors have tended to remain the same and what factors have changed over time?

Prior Knowledge:  Students will need an understanding of the major waves of immigration to the United States throughout time.  This information developed via the 3 lessons of the unit.  

Scenario:    Students will work in pairs and are responsible for writing an illustrated children’s storybook about immigration.  The book should be written on a fifth grade level and address the essential question.


Requirements:   five sections that illustrate a trend or pattern that is found in each of the three time periods studied in American immigration.  For each of the five trends/patterns you must illustrate (with a visual) and discuss (with a paragraph) how it appears during a given time period.  


 must have one section that highlights a difference in American immigration between the three time periods.


must have decorative cover page that includes each student’s name and class period.  The book must also be securely bound.


must be typed, double-spaced, with at least a 12 point font.


visuals may be photographs, drawings, or clip-art; however, whatever you choose they must be cited if they come from another source.


A work cited page is required.  Must include the information regarding any material (written or visual) that you use.  We will follow the MLA format discussed previously in class.


Final Product:    An immigration “storybook” that exhibits knowledge of change and continuity over time in regards to the U.S. immigrant experience.

AN IMMIGRATION STORYBOOK

Final Assessment for Immigration Unit – 100 Product Points

DUE DATE:_________________________________________________________________


Students will work in pairs and are responsible for writing an illustrated storybook about immigration.  The book should be written on a fifth grade level and address the following question:


Throughout the history of American immigration, what factors have tended to remain the same and what factors have changed over time? 

The storybook must have the following:


1. You must have five sections that illustrate a trend or pattern that is found in each of the three time periods studied in American immigration.  For each of the five trends/patterns you must illustrate (with a visual) and discuss (with a paragraph) how it appears during a given time period.  

For example if you said that immigrating for religious reasons was a common trend you might show and discuss how some British left in the early 1800s to be with other Mormon converts; the Russian Jews departed in the late 1800s/early 1900s to avoid persecution; and how some Chinese left during the latter decades of 1900 for religious freedom.  Each trend selected will have three examples explaining its importance in American Immigration history for a total of 15 illustrations/paragraphs.



2. You must have one section that highlights a difference in American immigration between the three time periods.



3. The book must have decorative cover page that includes each student’s name and class period.  The book must also be securely bound.



4. All information to be read must be typed, double-spaced, with at least a 12 point font.



5. Your visuals may be photographs, drawings, or clip-art; however, whatever you choose they must be cited if they come from another source.



6. A work cited page is required.  You must include the information regarding any material (written or visual) that you use.  We will follow the MLA format discussed previously in class.


Use this opportunity to let your creativity flow!  Your grade will be determined on your ability to demonstrate a clear understanding of the major historical issues and legacies related to American Immigration.  


Rubric(s):


Irish Immigrant Diary Rubric                              

		

Student Name:     ________________________________________ 






		





		CATEGORY 

		8-10 

		5-7 

		3-4 

		0-2 



		Role of Immigrant 

		Point-of-view, arguments, and solutions proposed were consistently in character. 

		Point-of-view, arguments, and solutions proposed were often in character. 

		Point-of-view, arguments, and solutions proposed were sometimes in character. 

		Point-of-view, arguments, and solutions proposed were rarely in character. 



		

		

		

		

		



		Historical Accuracy 

		All historical information appeared to be accurate and in chronological order. 

		Almost all historical information appeared to be accurate and in chronological order. 

		Most of the historical information was accurate and in chronological order. 

		Very little of the historical information was accurate and/or in chronological order. 



		

		

		

		

		



		Required Elements/Effort 

		All topics are addressed with at least 4 to 5 sentences about each. 

		All topics are addressed with at least 2-3 sentences about each. 

		One or more topics not addressed, with 1 sentence about each. 

		Three or more topics were not addressed. 



		

		

		

		

		



		Creativity 

		The story contains many creative details and/or descriptions that contribute to the reader's enjoyment. The author has really used his imagination. 

		The story contains a few creative details and/or descriptions that contribute to the reader's enjoyment. The author has used his imagination. 

		The story contains a few creative details and/or descriptions, but they distract from the story. The author has tried to use his imagination. 

		There is little evidence of creativity in the story. The author does not seem to have used much imagination. 



		

		

		

		

		





Total =  ____________ out of 40 possible points


 American Immigration Storybook Rubric


Students__________________________________________________________________________________________

		BOOK COVER / BINDING (12 points)


- Decorative


- Includes names/class periods of all students


- Securely bound




		



		Section 1 (12 points)


- Knowledge of content apparent


- Three time periods illustrated


- Three time periods discussed in a paragraph




		Pre-1890

		1890-1920

		1950-Present



		Section 2 (12 points)


- Knowledge of content apparent


- Three time periods illustrated


- Three time periods discussed in a paragraph




		

		

		



		Section 3 (12 points)


- Knowledge of content apparent


- Three time periods illustrated


- Three time periods discussed in a paragraph




		

		

		



		Section 4 (12 points)


- Knowledge of content apparent


- Three time periods illustrated


- Three time periods discussed in a paragraph




		

		

		



		Section 5 (12 points)


- Knowledge of content apparent


- Three time periods illustrated


- Three time periods discussed in a paragraph




		

		

		



		Section 6:  A Difference (12 points)


- Knowledge of content apparent


- Three time periods illustrated


- Three time periods discussed in a paragraph




		

		

		



		Works Cited Page (16 points)


- Identifies works to be cited


- Uses MLA formatting properly




		



		TOTAL   (100 product points)

		





Other Evidence (This could include tests, quizzes, prompts, student work samples, and observations used to collect diverse evidence of student understanding.) 

Weblog Diary of Irish Immigration

Sensory Input Worksheets

Student Self-Assessment and Reflection (This should include opportunities for students to monitor their own learning.  Ex: reflection journals, learning logs, pre- and post-tests, editing own work.)

Journal writing

Exit ticket writing

KWL

Stage 3 – Learning Plan


(Design learning activities to align with Stage 1 and Stage 2 expectations)

NOTE:  THE LESSONS OF THIS UNIT ARE IMMEDIATELY FOLLOWED BY THE MATERIALS USED WITHIN THAT PARTICULAR LESSON.  POWERPOINTS AND WEBPAGES HAVE BEEN REPRINTED HERE FOR EASY REFERENCE. 

___________________________________________________________________


Use this same lesson template as many times as you need i.e. depending on how many lessons are in your unit.


   Lesson # 1

U.S. Immigration – The Second Wave

Author(s)  Tom Baker

Lesson Description: In this lesson students discover the past so they can begin forming connections to the present.  Students participate in a "Web D.I.G." (an interactive lesson that allows students to Discover, Investigate, Generate) in which students explore the Irish Immigrant experience of the mid-1800s and share their discoveries in a digital weblog diary.  Understanding formed in this lesson will be utilized in the end-of-unit assessment.

Time Required: Approximately four to five, 45 minute class periods (Includes blog setup time and homework).

Essential Question Addressed: What groups of people comprised the second great wave of immigration?  What factors pushed or pulled them to the United States?  What societal problems arose as a result of this wave of immigration?  

Enduring Understanding: Factors that force or entice people to migrate today are similar to factors that influenced people in the past.

Materials: Materials needed: Computers with Internet Access; Worksheet 1 (W1)

Handout 1 (H1): WEBDIG – Immigration; Handout 2 (H2): Blog Instructions; Handout 3 (H3): Diary Rubric; Handout 4 (H4): Parent Permission

Procedures: 

Step 1: Distribute copies of Worksheet 1(W1)( The Second Wave of Immigration – 1820-1860  Where Did They Come From?) Have students look carefully at the stats on the chart in order to answer the questions on the other side (option – print the chart side as a “class set” to reuse again and print the question side to give to the students, they won’t need the chart itself again and it will be easier for them to analyze).  Allow students time work through the data – circulate and assist.  When finished, 20 minutes or so, review the worksheet with students.  Explain that the “First Wave” of immigration to the United States was when immigrants first colonized America and eventually created what came to be the thirteen British colonies.  This first group of immigrants included around 645,000 slaves who were forcibly brought to the United States until the importation of slaves was made illegal in 1807.   Around 1820, the United States began to experience it’s “Second” great wave of immigration, ask students – where most of these immigrants came from (this reinforces the lesson they just learned from worksheet 1). 


Step 2: Explain that students will be setting up a blog in this lesson.  If necessary, provide each student with a copy of Handout 4 – parent permission letter.  Review the permission letter and if time allows, give the students an overview of the lesson to come.

Step 3: Begin class with a classroom discussion of the waves of immigration.  Ask students what pattern of immigration they noticed about the second great wave of immigration to the United States.  Answers should include that the majority of immigrants came from northern or northwestern Europe.  They should have noticed that most immigrants came from Ireland and Germany.

Step 4: Provide each student a copy of Handout 1: WEBDIG – Immigration (H1).  Review expectations of the lesson – in particular, expectations of the weblog diary in which students will be assessed.  Answer any questions students may have at this time.


Step 5: Proceed to the computer lab or provide students with a computer workstation (or see Alternate below).  Have students log in, then direct students to the WEBDIG – Immigration webpage (http://udel.edu/~bakert/Webdig.html) or provide students with a hard copy the WEBDIG which can be printed in .doc form from the webpage.  From there, students can view all the resources necessary to complete the lesson.  

Step 6: Have students go to the “Generate” section of the WEBDIG and click “These Instructions” in step 1.  (or provide them with the web address -  http://udel.edu/~bakert/blogsetup.html) (or simply print a copy of the directions as a class set and give them to the students. )  Guide students step by step through the blog creation procedure.  


Step 7: Direct students to the “Investigate” section of the WEBDIG and have them visit each resource – they may want to take notes about what they learn at each stop or they may want to add a blog post after each stop – remember, they must have at least 6 total posts.  Provide each student with a copy of the Diary scoring rubric (Handout 3).  If timing is an issue, students may complete some of the work as homework.

Step 8: Students continue to investigate and write blog posts per the instructions in the “Generate” section of the WEBDIG.  Students may finish at home if necessary.  When finish, proceed to “Debrief” below.

ALTERNATE/DIFFERENTIATION:  If technology gap exists, allow students to use pen/paper diary. Artistic students can even create a "realistic" looking diary from the 1800s.
As an option, assign or allow some students to be Scandinavian and complete the assignment using the following written resources: Norway Immigrants (alt.1);  Swedish Immigration Story (alt.2)  

Debrief: As an exit ticket on the final day of the lesson, have students answer the following questions on a blank piece of paper - What groups of people comprised the second great wave of immigration?  What factors pushed or pulled them to the United States?  What factors might push or pull people to the United States today?


Formative Assessment (“Check for Understanding”): Student understanding will be assessed through the weblog diary using the associated rubric (handout 3/H3)

		TABLE 1.  IMMIGRATION BY REGION AND SELECTED COUNTRY OF LAST RESIDENCE:  FISCAL YEARS 1820-2003

		



		Region and country of

		

		

		

		

		

		



		last residence 

		1821-30

		1831-40

		1841-50

		1851-60

		TOTAL IMMIGRANTS

		



		Europe

		      98,797 

		   495,681 

		     1,597,442 

		     2,452,577 

		4,644,497 

		Total from Europe



		Austria-Hungary

		no data

		no data

		no data

		no data

		0 

		



		Belgium

		27 

		22 

		5,074 

		4,738 

		9,861 

		



		Denmark

		169 

		1,063 

		539 

		3,749 

		5,520 

		



		France

		8,497 

		45,575 

		77,262 

		76,358 

		207,692 

		



		Germany

		6,761 

		152,454 

		434,626 

		951,667 

		1,545,508 

		



		Greece

		20 

		49 

		16 

		31 

		116 

		



		Ireland

		50,724 

		207,381 

		780,719 

		914,119 

		1,952,943 

		



		Italy

		409 

		2,253 

		1,870 

		9,231 

		13,763 

		



		Netherlands

		1,078 

		1,412 

		8,251 

		10,789 

		21,530 

		



		Norway-Sweden

		91 

		1,201 

		13,903 

		20,931 

		36,126 

		



		Poland 

		16 

		369 

		105 

		1,164 

		1,654 

		



		Portugal

		145 

		829 

		550 

		1,055 

		2,579 

		



		Soviet Union 

		75 

		277 

		551 

		457 

		1,360 

		



		Spain

		2,477 

		2,125 

		2,209 

		9,298 

		16,109 

		



		Switzerland

		3,226 

		4,821 

		4,644 

		25,011 

		37,702 

		



		United Kingdom 

		25,079 

		75,810 

		267,044 

		423,974 

		791,907 

		



		Other Europe

		3 

		40 

		79 

		5 

		127 

		



		Asia 

		              30 

		              55 

		                141 

		           41,538 

		41,764 

		Total from Asia



		China  

		2 

		8 

		35 

		41,397 

		41,442 

		



		India 

		8 

		39 

		36 

		43 

		126 

		



		Japan

		no data

		no data

		no data

		no data

		0 

		



		Turkey

		20 

		7 

		59 

		83 

		169 

		



		Other Asia

		-

		1 

		11 

		15 

		27 

		



		America's

		      11,564 

		      33,424 

		           62,469 

		           74,720 

		182,177 

		Total from the Americas



		Canada & Newfoundland 

		2,277 

		13,624 

		41,723 

		59,309 

		116,933 

		



		Mexico 18

		4,817 

		6,599 

		3,271 

		3,078 

		17,765 

		



		Caribbean

		        3,834 

		      12,301 

		           13,528 

		           10,660 

		40,323 

		



		Other Caribbean

		3,834 

		12,301 

		13,528 

		10,660 

		40,323 

		



		Central America

		105 

		44 

		368 

		449 

		966 

		



		Other Central America

		105 

		44 

		368 

		449 

		966 

		



		South America

		531 

		856 

		3,579 

		1,224 

		6,190 

		



		Other South America

		531 

		856 

		3,579 

		1,224 

		6,190 

		



		Africa

		16 

		54 

		55 

		210 

		335 

		Total from Africa



		Oceania 

		2 

		9 

		29 

		158 

		198 

		Total from Oceana (islands of the Pacific/Australia)



		Not specified 22

		33,030 

		69,902 

		53,115 

		29,011 

		185,058 

		



		All countries

		   143,439 

		   599,125 

		     1,713,251 

		     2,598,214 

		5,054,029 

		Total number of immigrants from all countries combined from 1821 through 1880



		Source: Department of Homeland Security, Office of Immigration Statistics, 2003 Yearbook of Immigration Statistics (September 2004).



		Notes: Numbers do not necessarily add up to totals because of unspecified immigrants from various countries. 



		



		

		

		

		

		

		

		



		The Second Wave of Immigration – 1820-1860  Where Did They Come From?


Look carefully at the chart of immigration statistics on the other side of this page, use the information you find there to answer the following questions to help you discover more about the Second great wave of immigration to the United States.


1.  What years does this chart provide information for?


2. According to the chart, most immigrants in the time period you gave for question 1 came from which continent?


3. Math time – what percentage of total immigrants came from this continent?


4. List the 5 European countries that showed the largest number of immigrants during this time period.  Include the total number of immigrants from each country.  (try to put them in order from most to least)( do not include the “not specified” category)


                                     1


                                        2


                                        3


                                        4


                                        5


5. Using a colored pencil, marker or crayon – shade in these top 5 countries on the map below.




6. In geographical terms, how would you describe to someone else where these European countries are located?






		Web D.I.G. Title: 

		
U.S. Immigration - The Second Wave 



		Creator (s): 

		T. Baker 



		Grade Level: 

		9 



		Date Created: 

		June 2009 



		Standards/Performance Indicator Match: 

		Delaware History Standard 1: analyze historical materials to trace the development of an idea or trend across space or over a prolonged period of time in order to explain patterns of historical continuity and change. 



		D. – iscover 

		Following the initial wave of colonization, the United States experienced another burst in immigration between 1820 and 1880. For a variety of reasons, the majority of these immigrants came from countries in Northeastern Europe. Things are particularly bad in Ireland…

You are Irish. The year is 1847 and you have decided to emigrate to the United States... 



		I. – nvestigate 

		Investigate the topic by completing all of the following tasks:

Watch this video: http://www.youtube.com/watch?v=pIbmEs5scyE or at http://teachertube.com/viewVideo.php?video_id=115330&title=Irish_Potato_Famine


Read about coffin ships: http://www.suite101.com/lesson.cfm/18819/2329/3

Listen to this Podcast: http://www.gabcast.com/index.php?a=episodes&b=play&id=30457&cast=142392

Read about Castle Garden: http://americanhistory.suite101.com/article.cfm/castle_garden_immigration_station

Check out the "Irish in America" section of this page: http://www.spartacus.schoolnet.co.uk/USAimmigration.htm

Comment on this VoiceThread: http://voicethread.com/book.swf?b=548975 

Fill in the gaps with this page: http://udel.edu/~bakert/IrishImmigration.html





		G. – enerate 

		Generate evidence of learning by creating a diary per these instructions:

1. Students create a personal blog by following THESE INSTRUCTIONS.

2. In your blog, you must create a series of diary entries. The diary should be creative and historically accurate. Make sure to include relevant details but don’t just make lists of facts and figures. Remember, think and write like the immigrant.
Your diary must include a minimum of six entries and should (at a minimum, address the following items:


· Create an Irish name and persona, identify exactly where you are from in Ireland. 


· Explain what life is like in Ireland in 1847. Explain your decision to leave. 


· Describe how you got to America and what the voyage was like. 


· Where did you land? Where do go when you arrived? What work did you find? 


· How were you treated? 


· Do you feel that you made the right decision by coming to America?



		Assessment Method (s): 

		Diary Rubric - diary rubric.docx



		Differentiation/Options: 

		If technology gap exists, allow students to use pen/paper diary. Artistic students can even create a "realistic" looking diary from the 1800s.  As an option, assign or allow some students to be Scandinavian and complete the assignment using the following written resources:  Norway Immigrants (alt.1);  Swedish Immigration Story (alt.2)  





Blog Set Up Instructions:


1. Students must create a “disposable” email address at google.com.  This is an email account that will enable you to create a blog but can be discarded or replaced when the course is finished.  


2. Click this link to proceed to Google Mail Sign-Up  follow the directions and remember, keep all passwords private!  All postings under your username are YOUR responsibility.  


3. Now that you have a Google mail account, proceed to this address at www.blogger.com.  Follow the directions to setup your blog. 


 a. Create an appropriate name for your blog. 


  b. Create an appropriate url for your blog (a web address where I can find your blog) 


  c. Choose a template ( a “look” for your blog) 


  d. Click start blogging, then click the “settings” tab  


  e. VERY IMPORTANT – Add your blogs to our listings? Choose NO;   Let search engines find your blog? Choose NO


   f. Save Settings 


  g. Click the “Permissions” tab 


  h. If you want to keep the blog private, under Who can view this file?  Select “Only People I Choose” – if you choose this setting, you MUST type in your teacher’s email address. 


  i. Save Settings 


You are now ready to blog!

Important notes:  You must provide URL to teacher.  If you chose to keep the blog private (recommended) you must allow permission for your teacher to view (and grade) your blog.




Irish Immigrant Diary Rubric                              

		

Student Name:     ________________________________________ 






		





		CATEGORY 

		8-10 

		5-7 

		3-4 

		0-2 



		Role of Immigrant 

		Point-of-view, arguments, and solutions proposed were consistently in character. 

		Point-of-view, arguments, and solutions proposed were often in character. 

		Point-of-view, arguments, and solutions proposed were sometimes in character. 

		Point-of-view, arguments, and solutions proposed were rarely in character. 



		

		

		

		

		



		Historical Accuracy 

		All historical information appeared to be accurate and in chronological order. 

		Almost all historical information appeared to be accurate and in chronological order. 

		Most of the historical information was accurate and in chronological order. 

		Very little of the historical information was accurate and/or in chronological order. 



		

		

		

		

		



		Required Elements/Effort 

		All topics are addressed with at least 4 to 5 sentences about each. 

		All topics are addressed with at least 2-3 sentences about each. 

		One or more topics not addressed, with 1 sentence about each. 

		Three or more topics were not addressed. 



		

		

		

		

		



		Creativity 

		The story contains many creative details and/or descriptions that contribute to the reader's enjoyment. The author has really used his imagination. 

		The story contains a few creative details and/or descriptions that contribute to the reader's enjoyment. The author has used his imagination. 

		The story contains a few creative details and/or descriptions, but they distract from the story. The author has tried to use his imagination. 

		There is little evidence of creativity in the story. The author does not seem to have used much imagination. 



		

		

		

		

		





Total =  ____________ out of 40 possible points


Permission to Blog Letter                                                                        H4


Dear Families: 


This class will be taking part in a writing program designed to help them develop their writing and explore the topic of immigration. Students will be using personal Weblogs to post their writing to the Internet.   


A Weblog, or blog as they are commonly called, is a special type of Web page that can be created and easily updated using a Web browser. Each new entry has its own date stamp. Each entry has a comments section where visitors to the blog may leave comments for the author. 


How it Works 


Students have been tasked with exploring the topic of early U.S. immigration through a variety of selected web activities.   After each experience,  students will write an entry for their blog. Each blog entry in this assignment must in the form of a diary entry and student entries must reflect information learned in each activity.  The emphasis is on the quality, not the quantity of what they write. 


Students will be provided time in the computer lab to complete the assignment.   Students may also work from home. All that is required is an Internet connection and a Web browser. Students are able to save their work as drafts before publishing it to their blog. 


In this lesson, students have been prompted to keep their blogs “private” on setup.  The people with viewing access would be the teacher and any classmates your child has permitted to have access.  In addition to receiving comments from their classmates, students will receive comments from the teacher. Parents are also invited to visit the blogs and respond to the writing.


Security 


This blogging project is designed to minimize risk to your child. The only personally identifying information included in the blog will be their first name. There will be no mention of our school name or our location. Students are not allowed to post their age, email address, photographs of themselves, or other sensitive information. 


Assessment 


The blog assignments will be part of your child’s social studies grade this term. As with other projects they have completed this year, students will receive a scoring rubric that explains the expectations for these assignments. 


Resources 


- Blogs created by fifth grade students in the USA   http://itc.blogs.com/marcos/ 


- BBC News article about blogging in a school in the UK    http://news.bbc.co.uk/1/hi/magazine/3804773.stm 




Permission 


Before your child may start posting to their blog, we are asking for you and your child to discuss and sign the following form. 


Blogging Terms and Conditions 


1. Students using blogs are expected to act safely by keeping personal information out of their posts. You agree to not post or give out your family name, password, user name, email address, home address, school name, city, country or other information that could help someone locate or contact you in person.  


2. Students using blogs agree not to share their user name or password with anyone besides their teachers and parents. You agree to never log in as another student. 


3. Students using blogs are expected to treat blogspaces as classroom spaces. Speech that is inappropriate for class is not appropriate for your blog. While we encourage you to engage in debate and conversation with other bloggers, we also expect that you will conduct yourself in a manner reflective of a representative of this school. 


4. Student blogs are to be a forum for student expression. However, they are first and foremost a tool for learning, and as such will sometimes be constrained by the various requirements and rules of classroom teachers. Students are welcome to post on any school-appropriate subject. 


5. Students blogs are to be a vehicle for sharing student writing with real audiences. Most visitors to your blog who leave comments will leave respectful, helpful messages. If you receive a comment that makes you feel uncomfortable or is not respectful, tell your teacher right away. Do not respond to the comment. 


6. Students using blogs take good care of the computers by not downloading or installing any software without permission, and not clicking on ads or competitions. 


7. Students who do not abide by these terms and conditions may lose their opportunity to take part in this project. 


I have read and understood these blogging terms and conditions. I agree to uphold them. 


student’s signature:_____________________________ date: ________________ 

parent’s signature: _____________________________ date: ________________ 


modified from "http://www.budtheteacher.com/wiki/index.php?title=Blogging_letter"



“INVESTIGATE”  MATERIALS FROM THE WEB:  (note some materials (podcast, voice threads and movies” are not shown in Word format but are included with these materials as a separate file.)

Read about coffin ships: http://www.suite101.com/lesson.cfm/18819/2329/3

'Coffin Ships'


‘Furniture was a luxury .In 1837 the parish of Tullaghobagly, County Donegal , had a population of 9,000. These people owned between them 10 beds , 95 chairs and 243 stools. There is no reason to believe the situation in Tullahobagly was unusual.’ (8) 


It was common practice to sleep on straw or rushes. Many of the Emigrants, when they saw the bunks knocked up in the boats , saw them as coffins and refused to sleep in them, sleeping on the floor instead. The phrase ‘coffin ship’ came to take on a much more sinister meaning towards the end of the 1840s. But however bad the conditions on board ship may have been, Emigration offered a slim chance of survival in contrast to remaining at home.


£1 would buy a ticket from Ireland to Liverpool , where there might be some chance of earning the price of a ticket onwards. However , the Irish were certainly not welcome in Liverpool .


‘We think the parish authorities have evinced a proper degree of forbearance in allowing the innumerable swarms of Irish beggars to infest the streets of Liverpool so long. But there is a limit to everything , and we have reason to know that , unless the present hired invaders be returned to Dublin or Waterford, their numbers will be daily increased. ------- ‘Give these beggars , we therefore say , a loaf of bread and send them home’ (10)


And they did. England returned boatloads of poor and starving were returned to Ireland rather than let them stay. Irish paupers could be brought before the magistrates and immediately returned to Ireland under the Poor Removal Acts.


The editorial went further and accused the gentry of Dublin as having the meanness,  ‘to subscribe their shillings to transmit their own famishing poor to beg in England.’ (11)


Certainly , landlords did offer supported passages for many of their tenants and more about this will be discussed in another lesson. £3 paid for a ticket to Quebec , as the British Government subsidised fares to British North America to entice more emigrants to work in the timber trade. It is a testimony to the frugal nature and strong legs of the Irish Emigrants that there are towns scattered throughout New England ,such as Bangor , Derry , Londonderry , Newry , founded by those who landed in Quebec and walked South. To sail directly into New York , Boston and Philadelphia cost £5.


Emigrant Game


In all of the coffin ships bound for New York


You’ll find people from Belfast , Newry and Cork


All of them hungrily seeking for work


And most of them never came home


Their spirits sought freedom 


Love , fortune and fame


So they played up the part


In the Emigrant Game


Helped in their small way by removing their name


And most of them never came home


And all Irish families seem set to lose one


It may be a daughter , more likely a son


Who as soon as they grow


Their time comes to go


And most of them never come home


All our young eagles long to fly from the nest


For years they’ve been leaving in droves from the West


Exporting people is what we do best


And most of them never come home


Ships Masters


The Emigrants were totally at the mercy of the Masters of the ship. A number of these were unscrupulous in their treatment of their passengers. Often voyages were delayed , to force travellers to use lodgings in the ports . Numbers of Emigrants used up their savings in this way and wound up travelling to US as indentured servants , working up to 5 years to pay off their indebtedness to the Ship’s Master. Some ships even advertised :


The Success bound for Baltimore A few well-recommended Servants/ Redemptioners will be taken Will definitely sail on May 10 


Redemptioners was a name recognised in Pennsylvania for servants who had signed as bond servants for a period of 5 years. Slavery itself would have been more acceptable than the prevailing conditions in Ireland. Ship’s Masters also were in a position to show smaller numbers of passengers on their manifests than were actually carried which has proved to be another reason for hopelessly inadequate information on the numbers who fled the country. They could also profit from the supply of food which they were obliged to offer their passengers. This often was of the worst available sort and even more frequently portions were inaccurately weighed out 


When steamships eventually came into service around 1850 , the voyage was considerably shortened to between 3 to 4 weeks. However, in the wind- blown Atlantic , the Emigrants were often at sea between 6 to 10 weeks and battened down in the holds in times of storms.


“INVESTIGATE” MATERIALS FROM THE WEB:


Read about Castle Garden: http://americanhistory.suite101.com/article.cfm/castle_garden_immigration_station

Castle Garden Immigration Station


It Rivals Ellis Island in Importance


© Rosemary E. Bachelor 


 Aug 11, 2008 


 Castle Garden is, geographically and historically, in the background of Ellis Island. Yet, as a New York City immigration center, it should be a main attention-getter.


Castle Garden is the real golden door Emma Lazarus described in her 1883 sonnet, The New Colossus. She wrote: "Give me your tired, your poor…Send these, the homeless, tempest-tost to me, I lift my lamp beside the Golden Door!" Her words are inscribed on the Statue of Liberty


Forgotten Gateway to America


This forgotten gateway to America is, ironically, near the ferry to Ellis Island and Liberty Island. It was predecessor to Ellis Island when states handled immigration.


Castle Garden processed at least 8 million immigrants between 1855 and 1890. Some believe it may have processed up to10 million. Record keepers claim an estimated 40% of Americans can trace their ancestry through at least one man, woman, or child who entered via Ellis Island. This would be true of Castle Garden since those immigrants are one to four generations earlier and now should have even more descendants.


New York City, bragged a Feb. 28, 1874 New York Times article, was a favored port because of its access to the Erie Canal and railheads for west bound trains carrying immigrants into the nation’s heartland.


In 1882, 87% of immigrants processed through Castle Garden were northern or western Europeans, most of them Irish and German. Ellis Island processed numerous immigrants from eastern and southern Europe.


The Molters and Webers


The Molter-Weber families were typical German immigrants. Peter Molter, 30, his wife, Catherine, their two little children, Charlie and Louise, and Catherine’s parents, Christian and Catherine Weber, all from Zusch in the Rheinland, sailed from Antwerp on the Vaderland, arriving in New York March 27, 1882. They had plans in hand and hard-earned cash to buy farmland in Bainbridge Twp. near Watervliet in Berrien Co., MI. A German community, with German language church and school, had been established there in the 1840s; kinfolk anxiously awaited their arrival.


Famous immigrants passing through Castle Garden include Mother Cabrini, Oscar Hammerstein, Harry Houdini, Nikola Tesla and Sophie Tucker.


Castle Garden was built as a defense fortress before the War of 1812 on a small artificial island off the tip of Manhattan. Later, enough fill was added to attach it to the mainland. It was named Castle Clinton in 1815 in honor of New York City Mayor Dewitt Clinton. Before becoming an immigration center it was used as an opera house, beer garden, exhibition hall and theater and called Castle Garden. Swedish soprano Jenny Lind began her 1850 American tour with two concerts there.


It is now operated by the National Park Service as a national monument about two blocks west of where Fort Amsterdam stood nearly 400 years ago when the city was known as New Amsterdam, its Dutch name. The 23-acre Battery Park, where Castle Garden is located, is one of the oldest public open spaces in New York City.


SOURCES: George J. Svejda, Castle Garden as an Immigrant Depot, 1855-1890 (National Park Service, 1968); “Castle Garden: The Forgotten Gateway,” Ancestry Magazine, Vol. 21, No.2, 2003; Molter family records in possession of Rosemary E. Bachelor


Read more: http://americanhistory.suite101.com/article.cfm/castle_garden_immigration_station#ixzz0M7VEi4J8

“INVESTIGATE” MATERIALS FROM THE WEB:


Fill in the gaps with this page: http://udel.edu/~bakert/IrishImmigration.html

Irish Immigration Summary 


 With an overly large population as the result of the Napoleanic Wars, the Irish soon became impoverished. And with the religious prejudice of Protestant British rulers, many Catholic Irish felt they had no alternative but to emigrate to the United States for relief. In 1845, the great potato blight touched off a mass migration. The disaster eliminated the sole subsistence of millions of peasants, thrusting them over the edge of starvation. For five weary years, the crops remained undependable, and famine swept through the land. Untold thousands perished, and the survivors, destitute of hope, wished only to get away. The only mode of escape was emigration. Starving families that could not pay landlords faced no alternative but to leave the country in hopes of a better future. And thus the steadily scaling number of Irish who entered the U.S. between 1820 and 1830 skyrocketed in the 1840s, nearly 2 million came in that decade alone and by 1840, the Irish constituted nearly half of all entering immigrants.  The flow persisted increasingly for another five years, as the first immigrants began to earn the means of sending for relatives and friends. The decade after 1855 showed a reduction in movement, but smaller numbers continued to arrive after the Civil War. Altogether, almost 3.5 million Irishmen entered the U.S. between 1820 and 1880.Between 1820 and 1860, the Irish were never less than a third of all immigrants. 


 Emigrating to the U.S. wasn't the magical solution for most of the immigrants. Peasants arrived without resources, or capital to start farms or businesses. Few of them ever accumulated the resources to make any meaningful choice about their way of life. Fortunately for them, the expansion of the American economy created heavy demands for muscle grunt. The great canals, which were the first links in the national transportation system were still being dug in the 1820s and 1830s, and in the time between 1830 and 1880, thousands of miles of rail were being laid. With no bulldozers existing at the time, the pick and the shovel were the only earth-moving equipment at the time. And the Irish laborers were the mainstay of the construction gangs that did this grueling work. In towns along the sites of work, groups of Irish formed their small communities to live in. 


By the middle of the nineteenth century, as American cities were undergoing rapid growth and beginning to develop an infrastructure and creating the governmental machinery and personnel necessary to run it, the Irish and their children got their first foothold- on the ground floor. Irish policemen and firemen are not just stereotypes: Irish all but monopolized those jobs when they were being created in the post-Civil War years, and even today Irish names are clearly over-represented in those occupations (Daniels, 1990). Irish workmen not only began laying the horsecar and streetcar tracks, but were some of the first drivers and conductors. The first generations worked largely at unskilled and semiskilled occupations, but their children found themselves working at increasingly skilled trades. By 1900, when Irish American men made up about a thirteenth of the male labor force, they were almost a third of the plumbers, steamfitters, and boilermakers. Industry working Irish soon found themselves lifted up into boss and straw-boss positions as common laborers more and more arrived from southern and eastern Europe- Italians, Slavs, and Hungarians.


excerpted from:


Immigration: The Journey to America. Retrieved July 23, 2009, from thinkquest.org Web site: http://library.thinkquest.org/20619/Irish.html 


“INVESTIGATE” MATERIALS FROM THE WEB:


One of the images for analysis from 


Comment on this VoiceThread: http://voicethread.com/book.swf?b=548975



“INVESTIGATE” MATERIALS FROM THE WEB:


One of the images for analysis from 


Comment on this VoiceThread: http://voicethread.com/book.swf?b=548975



ALTERNATIVE WRITTEN SOURCES:







An Immigrant Story – source http://www.spindelvev.no/immigrant/




Curtiss, Wisconsin       April 20th 1889.


 Dear parents and siblings,



As we arrived safe and sound here in Curtiss yesterday, I will try to write today. We left Liverpool (England) on April 6th. First we were on a little ship, as "Servia" was moored quite a distance from shore. It was too large to come to the pier. It was a well-arranged, good ship. And there was good food on board, and strict order. We were separated: girls at the one end, and boys at the other end of the ship, and married couples and children in the middle of the ship. It is worst being at the end of the ship, as it rocks more. But then we who were in the middle of the ship were so close to the engines that it made more noise than a grinding mill all the time.



After having sailed a while the ship stopped outside Ireland. There a little ship came with a lot of Irishmen who joined us. Some people said there were sixteen hundred people altogether. I am not sure, but there certainly are a lot.


As I stood on deck looking at Ireland and the white bird following the ship, I felt queasy and had to go down to my bunk and lie down. After that I was not up at all. I must be one of those people who cannot stand the ocean. As soon as I lifted my head from my pillow, I threw up. I cannot say I was in pain. I threw up without moaning, but I could hear people in their bunks close by throwing up and moaning so it was awful to listen to. I could hardly eat anything and soon grew so weak that I was not able to go to the bathroom, though it was close by, but Mattias had to assist me. Not only did he help me, but also the other women from Gausdal, because most of them were sick for a few days. Mattias was not all right himself, but he was up every day helping the others. His brother could not eat anything and was very sick all the time. 



Two of our party, … cought the measles and were taken to the ship's hospital. When we came to New York, they stayed there until they were well enough to be sent to their destination. Nikoline's mother stayed to accompany her when she was well again. We were all checked for scars from smallpox vaccinations. Amongst those of our party who had to be vaccinated again was Nils Seielstad, as he did not have a scar on his arm.



I cannot say we had bad weather over the Atlantic, but we had headwind all the time, so there was a heavy sea running, and waves sometimes washed over the decks. A Swedish couple shared the bunk Mattias and I were in. One evening the man had gone up on deck a wave had washed over the deck, thrown the man over and onto a hard object so he was hit in the head. The doctor bandaged him up and he was well again after a few days. As I mentioned before, the weather was not bad, but none of us from Gausdal considered travelling to America a pleasure trip. I believe that those who say so are lying, or just boasting that they are tougher than the rest. Because, to some degree, all have to suffer either of illness, or other unpleasant things that can happen on such a long journey. We all agreed that we grew tired and weary of the trip.



We arrived in New York on the 15th.There our clothes and cases were weighed. Then we sailed a little ferry across the water to another part of town, to the well known Castle Garden. That is a large, round hall that can hold several hundred people. There you can buy many kinds of food and drink, but it is so expensive you cannot buy much. And there people get their railway tickets. And there we spent the night. Some people lay on the ground. There are also benches there, but not enough for everyone. Mathias and I pushed two benches together, so we were lying sort of protected. And I slept quite well that night.



The next day we sailed another little ferry to get to the railway station. Then we came aboard the railroad and did not stop before we arrived in Chicago. It is boring enough being on the train, because if you want to sleep at night you have to sit and sleep. When we got to Chicago we were split up, as we were going to different destinations. Nine of us stopped here in Curtiss, Wisconsin. 



Mathias met a lot of people he knew at the station here in Curtiss. … It is Easter eve today, tomorrow we are going to church. Mass will be held. The fields are green here, and the cows are out, so we can hear cow-bells all around us. The air is fresh and clean, and not too warm yet…. 




My most heartfelt greetings to my parents and siblings, from your daughter Randi.

In 1889 Randi Pedersdatter Holtseteren, aged 28, emigrated from Gausdal, Norway to Clark County, Wisconsin. She was one of 900 000 Norwegians who left their country in search of a new life in America. 

1. On what day in 1889 did Randi and Mathias Holseteren leave England for America?


2. Where did Randi and Mathias have to stay while on-board the Servia?


3. What happened when the ship got to Ireland?


4. What was the voyage like for Randi and her fellow passengers?  Be specific.


5. When did Randi and Mathias arrive in New York?  How long had the trip taken?


6. Before Ellis Island was built in 1892, where were immigrants such as Randi and Mathias “processed”?


7. What evidence seems to support the idea that Randi likes Curtiss, Wisconsin?






Our Trip To America From Sweden – 1916     

In 1912, my Great-Grandfather Claus Emil Peterson came to Minnesota from Sweden, leaving behind his wife and eight children until he became well established enough to send for them. In 1916, my great-grandmother made the trip from their farm in the Swedish countryside to Minneapolis. In 1957, my Great-Grandmother Hulda relayed the story of the crossing, and it was written down by another relative. C. Emil and Hulda now have about 100 descendants living all over the United States.


What follows is the story my Great-Grandmother told. I have divided it into sections and given those sections titles, but it is otherwise her exact story in her own words. Hopefully the story will be of interest to those studying Scandinavia or immigration, as well as to my other relatives who may not know the story yet.


1. Preparing to leave


Our large family decide to make a change and leave Sweden to join my husband in America. he had been here three and a half years and wrote to me if I thought I and the children can make the long trip to come over here we should make plans to do that. We all thought it over. I had not been out much before and had had no experience in traveling. I wondered how it would go. We had eight children, the oldest fourteen and a half, and the youngest four years old. There were six boys and two girls, one girl nine and the youngest four. The seven-year-old boy said, "I have one kronor in Swedish money. I put it now in a small envelope. You can take that. Let us start to get ready right now." I said to my boy, "We can't be ready so quick, first we have to think it over. We have the farm to sell, and we had four cows, pigs, chickens, and sheep, and all the other stuff we had accumulated in the sixteen years we had lived there." 


The first thing we did was to have an auction and sold our home and all other things we could not take with us. I was much afraid of the auction as there was usually much drinking there. I have been against drinking all of my life and with my eight children there I was a little afraid. It turned out to be not so bad. Only one man got drunk and he bought the pigs and paid a high price for them. After he had bought them he forgot them and left them there. After I had had them for a few days I got in touch I got in touch with him and asked him, "Why didn't you take the pigs?" He said, "Did I buy your pigs?" And I said, "You did and I don't know what to do. I haven't any food for them, and I can't take them with me." "Well," he said, "if I have bought them, I will have to take them." So he came after them, and all went fine. We had sold everything, and now I had to get clothes for my children and myself and get ready. 


2. From the farm in Småland to Malmö, then to Copenhagen


And now it was hard to say goodbye to my husband's father and four sisters, thinking we would never see them again. We had to get ready as fast as we could. Finally, the day came for us to leave. With tearful eyes and praying for God's help, that I always depended upon, our friends came to say goodbye. That was hard. My closest neighbor came and made our breakfast. She was my best friend that I had there. Our neighbors took us to the first railroad station. They had three wagons and three horses, and the wagons were open so we could not protect ourselves from the rain. We came now to the first railroad station. The small boys were very curious. They had never seen a train before. The station man said, "Where are you going with all those children? Is there a picnic someplace?" "No," I said. Then he said, "Where is your husband?" I said, "He is in America, and we are going to join him there. I hope it will go all right." I had an old uncle who was going to visit his daughter in Copenhagen and he would help us get to the boat, but he was worse than the children. He was so nervous and he said this trip would be a hard job for me. He wondered if I could make it. We arrived in the next station at Alvasta. We had to stay there before we took that train to Malmö. It was still raining. The children, hungry and still wet, wanted to see all the trains coming and going. I had a hard job making them mind me and we had a big lunch the neighbors had sent with us. After we finished our lunch and settled down a little, we had to take the train to Malmö. I had to take care of the two girls and one big satchel. John, the oldest of the boys, was to take care of the youngest boy, Eric, and one satchel. Carl, next to the oldest, was to take care of Ingle and one small satchel. Walfrid and Henry were always to go ahead of us and I learned to count to eight children on the way. It was most important not to lose any of them. 


Now we arrived in Malmö late in the afternoon, and here we were to buy our tickets for the boat. So I had to tell them how old the children were. Before we left, Walfrid had just had his twelfth birthday and our friends thought he would go for half price. I was foolish and asked them, and they said he would have to pay full price if his birthday was that day. I said I was sorry that I asked them but I thought I should get a little commission when I bought so many tickets. Then I said, "You give me the tickets then," and they gave me four full tickets and five half tickets. I paid for the tickets and then they told me to go over to Copenhagen that night and take the boat there the next day. So now we had to rent a room and sleep overnight and I counted to see that we were all together again. We arrived there in the evening and rented a room for the night. We had to get a ride to the boat and the people who sold us the tickets sent a Ford to take us there and that was the first automobile we had seen. We wondered if we could get room in the Ford, but they put us close together and we came now to the big ship which was to take us to America.


My uncle and his daughter came to say goodbye to us. We had had a nice dinner in their apartment in Copenhagen. She had a bakery there so she brought a lot of good things to eat. We had to say goodbye to them there, never to see them again. Uncle said that was the worst job he had done -- to see me with all those children alone and hard for me to leave the land we loved so much, where we had had the happiest time of our life and just a loving memory of our home, mother and father, and the love they always gave to me. That memory I will never forget. They were not there anymore. They had left this world many years before. Three of my sisters were in America and I left one sister in Sweden who was to come to America in six months. So we were anxious to get to America to see my husband and sisters so we should be together again. 


 3. By Ship from Copenhagen to New York


Before we got on the boat I made one of my first mistakes. The children were hungry and wanted bread, so I went into what I thought was a bakery. It turned out to be a barber shop, so I bought some hair oil, which we didn't need , but it saved me from being embarrassed. We found a bakery so we bought some bread. Then we went to the boat. Now, I thought I wouldn't have to worry for a long time with everyone aboard. We got the largest room with four beds. The three oldest boys got seasick right away, and I prayed I would not get sick so I could take care of the children and they told me the best thing to do was to go up on the first deck for fresh air. I did that but one day I got sick too. We were all on the first deck laying on cots and the children were all vomiting and I told Walfrid it would be better if he moved to another spot so he wouldn't get all the blame. Here I thought all my worries were over when we all got on the boat but I soon found out different. They had many long step ladders and the boys wanted to climb all the time so I was afraid they would fall in the ocean. I had to watch them closely. 


We had a good time too on the boat. There were some Swedish people who had been in Sweden for a visit and going back again, and I asked if some of the children I saw on the boat were from America. She said they were from America, and I said, "We think in Sweden that they do not get dirty in America," and she said, "They have dirt there too," which I soon found out after we arrived here. We were on the boat eleven days so now we started to look for land. I went to the oldest boys now and told them we all had to look good when we had the examination or else they would send us back. Then they all got up from their beds and tried to look good and watched eagerly for the land where we were to make our home for the rest of our lives. We saw land in the morning so now we had to leave the boat. That was the worst day of the whole trip. I got all eight of them together and gave them strict orders to stay together. "If you don't you'll get lost and we'll never find you anymore!" 


4. Ellis Island/Castlegarden


Now we had to go through an examination again we kept our fingers crossed while we all had a thorough examination. The children had mental tests too. They passed all the tests fine. We had never seen American money. The children wanted to buy some candy and they gave twice as much for a dime than a nickel so the children couldn't understand that as the nickel was bigger than the dime. The learned quickly how to handle the money if only they had enough of it. 


After the boat we were sent to Castlegarden where we had another examination. There were two boats coming in the same day so there was standing room only and we were sent to different places there for examination. If they were not all right they were sent to a different place. I realized I could not speak English, only "yes" and "no". They knew that so they helped me along. Then a man came and wanted to take our railroad tickets and that took a long time before he came back, so I thought maybe he had taken them for himself. I understood they had some other doing in the other room so I tried to have the other children stay there and I carried the four-year-old. There was not any room to let her down. Then a man came while I was holding her and tried to say something to me. I couldn't understand him and I had been told to look our for strange men. I made him understand I wouldn't speak to him. I didn't even say "no" to him -- not anything. He did not give up but came back again and then he pointed to a man in a corner who had a chair and he told him to give up his chair for me and the baby. He kept pointing to the chair so I understood what he meant and was glad to get a chair, as I felt I couldn't stand it much longer. I was so tired of standing. One of the boys came to me while I was sitting and he became sick with all the people around. I never saw the man again who gave me his chair, but I will never forget him as long as I live for his kindness. Finally the man came back who had taken our railroad tickets and now I had to answer some questions and explain in Swedish. I said I had a little money left after buying the tickets and had a husband and three sisters in Minneapolis, and we had the whole trip paid for. Now we were ready to take the train from New York to Minneapolis. 


5. New York to Minneapolis by Train


I bought some lunch in New York and then thought we could get food on the train. We bought bananas and peaches, which we had never seen before. They thought the peaches were rotten apples so threw them away. The lunch was soon gone and we found they did not serve any food on the train where we were to spend the next four days. They did make a short stop and I gave John a dollar to buy some food and he came back quickly with four biscuits. I divided them into four pieces and gave them to the children. Then they made a second stop and said we would have time to get off to get a cup of coffee. That was the only word I understood, and I told the children to stay on the train and I would go in that liuttle place to get some coffee. So I followed the rest of the people in there. I was surprised to see two big negroes, which I had never seen before. They were supposed to have white uniforms, but we could hardly see the white on them. I was waiting for my turn, and then I asaw they did not wash the cups after they were used. They just kept filling them with coffee. I tried to show them they did not have clean cups they said they didn't have any time to wash them. I went out from there a little downhearted, as I couldn't drink the coffee I had longed for. 


I got back on the train and noticed two of the boys were missing and thought I saw them outside of the train as it was leaving. I looked and looked for them. It was Carl and Henry who were missing. Finally when I had looked a long time I decided they may have gone to see the engineer so I went to the first car and looked in the seat. I saw a little red hair sticking up on the first seat which I was sure belonged to Henry, and sure enough there they both were. they had decided they wanted to see how they drove the train. I was so upset I could not drink the coffee, and then I thought I had lost two boys. After all, when I had found the boys I had to thank God and I forgot all about not having the coffee. We went vack to our place on the train and were all content.


Now we had arrived in Chicago. We had to change trains here. The oldest boys had to carry the heavy suitcases and they started to complain because they were so heavy. They were so short and the tall men leaned their suitcases on the top of the boys' suitcases so they were much heavier. "Well," I said, "you have to work hard and not give up." We had a long time yet to be on the train. Finally we came to the other train and when we got there they said they didn't have room for us, and we had to take another train. So we had to pick up the heavy suitcases again and go to the other train. We were all overtired and I said, "Why didn't we stay in Sweden," like Israel's people said "Why didn't we stay in Egypt," after they had left there. We had more hard days ahead of us and we believed God would help us the rest of the way.


The children were hungry as well as tired and we were short of food but a lot of people got off the train in Chicago and they had so much left of the food they had bought in New York and they had seen all the children. Now they finally got good hearted and gave all the bread left over to me. John had fallen asleep in the seat and they gave so much bread we could not take care of it all. I awoke John and he couldn't understand how we could get so much bread. We had to put it up on the shelves and every place we could find room for it. I wondered what I was going to do with it in the morning when we would leave the train. We had to leave most of it. We had had so little food for the past few days and now we had so much we couldn't handle it all. A young boy who was going to Minneapolis saw some bottles he thought were pop. It turned out to be maple syrup. He gave it to me and said we could use it on all the bread we had. The children opened the bottle and the syrup got all over. That was an awful mess.


We kept riding and I turned the seats around to make a bed for the small boys. I thought they were alright there and I looked a little later and found only one of the boys sleeping on the seat. I looked for the other and he had fallen under one of the seats, still sleeping. I was glad nothing had happened to him. I toook them all to a tank where they had some ice and used the water that dripped from it to wipe their faces as best I could. Now we would soon be in Minneapolis and I thought our worries would soon be over and we would soon see our loved ones in the new land. 


6. Minneapolis


We arrived at Great Northern station and thought it was the nicest place we had seen sincewe left Sweden. I really forgot I could not speak one word of English. I first looked for my husband. He was not there. And I thought I had gone through so much that I sitll must have patience. I stood there with all the children and looked at all the men who came in (not the tall ones, just the others). Finally he came. "I did not think you came yet. The train came before I expected it. Now we are all invited to your sister Agda's." My brother-in-law came with two cars to take us to their home. We were most happy to arrive at their house and to use their bathroom after our long trip. We were most welcome. Now my husband had his responsibility to help take care of the children. My other sister, Anna, had helped him rent a house and buy furniture. After a week wehad to send six of the children to school, where they all started in the first grade. They larned English fast and were soon in their proper grades. We joined the Lutheran church. There the minister talked much Swedish; I was glad for that as I thought I would never learn English. 


7. 1957


We have now been here over forty years. I cannot talk about all that has happened in that time. We lost one of our boys when he was twenty-four years old. He died from pneumonia. That was the first sad happening. One son was born here so we still have eight children. They had had good luck here so far. They all have nice homes and are successful in business. They all have nice wives, and two son-in-laws. We are still ingood health buy are gettingh quite old. Papa will be eighty-three in August, and I am seventy-six. Now we are in this country which we think is the best and has shown the most progress in the whole world. We will thank God for this place that has given help to so many people all over the world. I will close this story about our trip here over forty years ago. If we had had that trip now, we would have had it so much better, God help us all. That is my prayer.



Swedish Immigrant Questions


1.  Including the year that Claus Peterson came to America, how long has the Peterson family been part of America?  Where were they from?


2.  How many total kids did the Peterson’s bring over?  According to the Immigration requirement pamphlet, name three things that could have kept this family out of America?


3.  In order to raise additional money for the voyage over, what did the Peterson family have to do?  Was it successful?


4.  What various types of transports did the family have to travel on to get from Sweden to America?  Which two types of transport had the family never even seen before?


5.  What kinds of problems did the family run into in Malmo and Copenhagen, even before getting on the boat?


6.  Once safely on the boat, what kinds of problems did the Peterson family run into?


7.  Once at Ellis Island and Castlegarden, what kinds of problems did the Peterson family run into? (Get the idea that this wasn’t an easy voyage yet?)


8.  While on the train from New York to Chicago, the Peterson’s began to ask themselves, “Why didn’t we just stay in Sweden?!”  Why?


9.  After the Peterson’s got to Minneapolis, they seemed much relieved.  What things finally made them happy?


10.  In the end, do the Peterson’s think that the trip was worthwhile?  Why or why not?


11.  In contrast to Mrs. Peterson’s tale of hardships concerning the voyage from Sweden to America, what is her son Henry’s tale like?  


12.  In Henry’s story, give five examples of things that the young boy was amazed by/excited about, and give four examples of things that the young boy was scared/upset/confused about.




Lesson #2:  U.S. Immigration – The Third Wave or New Immigration (1890-1920)


Author:  Jane Parker


Lesson Description:  In this lesson students discover who, what, where, when, why, and how elements of American immigration during the third great wave or period of “new” immigration at the turn of the twentieth century.  Students will share their information by recording sensory experiences and creation of an immigrant caricature.  Understanding formed in this lesson will be utilized in the end-of-unit assessment.


Time Required:  Approximately two to three, 45 minute class periods (includes presentation time and homework).


Essential Question Addressed:  What groups of people comprised the third great wave or period of “new” immigration?  What factors pushed or pulled them to the United States?  What societal problems arose as a result of this wave of immigration?


Enduring Understanding:  Factors that force or entice people to migrate today are similar to factors that influenced people in the past.


Materials:  Ellis Island:   Island of Hope, Island of Tears (DVD and also available on line at http://www.youtube.com/watch?v=qh5CWbTDsuQ), Worksheets #1-4, and Immigrant readings http://library.thinkquest.org/20619/Past.html - past immigration and http://library.thinkquest.org/20619/Present.html - present immigration (either via computer or printed copies for students to read in class – provided as Handouts #1-2), and Immigrant Caricature Rubric (Handout #3).


Procedures:  


Step 1:  Distribute Worksheet #1, Movie Notes - Ellis Island:  Island of Hope, Island of Tears and discuss what the video will be discussing.  Ask students what the time period they would assume the third wave of immigration will be (with the understanding that they have already discussed the first/second waves previously).  Break at approximately 10 minute intervals throughout the video to discuss information contained and to thoroughly complete the information requested in the worksheet for questions #1-5.  At the end of the video have the students work with their seat partner to share information that may be missed for questions #1-5 and also to create a detailed flow chart showing the steps followed by the immigrants as requested in #6 in Worksheet #1.  Share results of flow charts with the class.


Step 2:  Distribute Worksheet #2, Sensory Experiences Chart of New Immigration, Part 1 (Movie Interpretation).  Have students work in different pair to complete the chart based on the information seen on the video.  Share ideas with class and have students add any that they did not already have noted.  


Step 3:  Distribute Worksheet #3, Sensory Experiences Chart of New Immigration, Part 2 (Immigrant Stories).  Have students work in another pair to select readings according to the directions on the worksheet (the stories are available on-line and as Handout #1 and #2) and to complete the worksheet as directed.  Share information with the class when all are completed.  


Step 4:  Distribute Worksheet #4, Sensory Experiences Chart of New Immigration, Part 3 (Comparison).  Students are to work independently to draw conclusions from review the video information and the immigrant stories.  Students must completed the details for question #1-4 (with the teacher approving the work as it is completed) and get the teacher’s approval before they can move onto question #5, the caricature of a typical immigrant from the third wave of immigration.


Note:  All information will be added into their journals in chronological order with the immigrant caricature being the last thing noted and graded according to the rubric provided (Handout #3).  


ALTERNATE/DIFFERENTIATION:  If technology gap exists, allow students to use hard copies of the immigrant readings or borrow a copy of the DVD.  If time allows, students could also do an experiential exercise with a trek through Ellis Island, in place of viewing the video.  


Debrief:  As an wrap-up on the final day of the lesson, have students complete a 3-2-1 as follows:  What are three things you have learned about the third wave of immigration, what are two things that you still have questions about, what is one thing that you already knew?

Formative Assessment (“Check for Understanding”):  Student understanding will be assessed through periodic checks in their notebook as worksheets are completed, via student discussions in class, and by the immigrant caricature graded via the associated rubric (Handout #3).


What text/print/media/kit/web resources best support this unit?  Students in the College Prep level classes of Social Studies 9 will be utilizing the textbook, History Alive (Chapter 15:  “Thorough Ellis Island and Angel Island:  The Immigrant Experience,” pp. 187-201)

Movie Notes - Ellis Island:  Island of Hope, Island of Tears
Worksheet #1

Directions:
Using the information you gathered from the video (also available at http://www.youtube.com/watch?v=qh5CWbTDsuQ) answer the questions noted below with specific details.

1. Who is coming through Ellis Island?  (list as many different people as possible)










2. Where are these people from?  Where are they headed once they leave Ellis Island?  (list as many answers as possible)










3. What are the reasons that these people are leaving their homeland (the push factors)?  What are the reasons they are heading to America (the pull factors)?  (list as many answers as possible)










4. When (or During what time frame . . .) do the people of this immigration wave pass through Ellis Island?







5. How do these immigrants travel to America and why is it rather unique?  Another way to address this questions is, why do these immigrants have to pass through Ellis Island?  (list as many answers as possible)








6. On a separate page create a flow chart that illustrates the steps that a typical immigrant would follow once they decide to leave their homeland and come to America.  Start with their decision and end with them leaving Ellis Island for their new American home.  


		Sensory Experiences Chart of New Immigration, Part 1 (Movie Interpretation)
Worksheet #2



		Directions:
Imagine you are one of the many immigrants who came through Ellis Island.  Using your knowledge and notes from the movie, Ellis Island:  Island of Hope, Island of Tears, write examples of what you might have experienced with your various senses if you traveled as an immigrant through Ellis Island during the third wave of immigration.  You should have at minimum two examples for each sense noted below.



		

With my eyes, I see . . .

		

With my ears, I hear . . .

		

With my nose, I smell . . .

		

With my heart, I feel

		

With my hands, I . . .



		

		

		

		

		





Immigration:  Their Stories
Handout #1


http://library.thinkquest.org/20619/Past.html 


		Stories of the Past

I visited Ellis Island yesterday. It chanced to be a good day for my purpose. For the first time in its history this filter of immigrant humanity has this week proved inadequate to the demand upon it. It was choked, in half a score of gravid liners were lying uncomfortably up the harbor, repleat with twenty thousand or so of crude Americans from Ireland, and Poland, and Italy, and Syria, and Finland, and Albania; men, women, children, dirt, and bags together. Of immigration, I shall have to write later; what concerns me now is chiefly the wholesale multitudinous quality of that place and its work. I made my way with my introduction along with white passages and through traps and a maze of metal lattices that did for a while succeed in capturing and imprisoning me, to Commissioner Watchorn, in his quiet, green toned office. There, for a time, I sat judiciously and heard him deal methodically, swiftly, sympathetically, with case after case, a string of appeals against the sentences of deportation pronounced in the busy little courts below. First would come one dingy and strangely garbed wild eyed aliens, and then another: Roumanian gypsies, South Indians, Ruthenians, Swedes, each under the intelligent guidance of an interpreter, and the case would be started, a report made to Washington, and they would drop out again, hopeful or sullen or fearful as the evidence might trend… Downstairs we find the courts, and these seen, we traverse long refectories, long isles of tables, in close packed dormitories with banks of steel mattresses, tier above tier, and galleries and passages innumerable, perplexing intricacy that slowly grows systematically with the Commissioner's explanations. Here is a huge, gray, and tidy waiting room, like a big railway depot room full of a sinister crowd of miserable people, loafing about or sitting dejectedly, whom America refuses, and here a second and third, such chamber each with its tragic and evil-looking crowd that hates us, and that even ventures to groan and hiss at us a little four hour glimpse of its large dirty spectacle of hopeless failure, and here, squalled enough indeed, but still to some degree hopeful, are the appeal cases as yet undecided. In one place, at a bank of ranges, works an army of men cooks, in another spins the big machinery of the Ellis Island laundry washing blankets, drying blankets, day in and day out, a big clean steamy place of hurry and rotation. Then, I recall a neat apartment lined to the ceiling with little drawers, a card-index of the names and nationalities and significant circumstances of upward of a million and a half of people who have gone on and who are yet liable to recall. The central hall is the key of this impression. All day long, through an intricate series of mental pens, the long procession files, step by step, bearing bundles and trunks and boxes, past this examiner and that, past the quick, alert medical officers, the tallymen and the clerks. At every point immigrants are being picked out and set aside for futher medical examination, for futher questions, for the busy little courts; but the main procession satifies conditions, passes on. It is a daily procession that, with a yard of space to each, would stretch over three miles, that in any week in the year would more than equal in numbers that daily procession of the unemployer that is becoming a regular feature of the London in winter, that ina year could put a cordon round London or New York of close-marching peope, could populate a new Boston, that ina century-What in a century will it all amount to?


-H.G. Wells


Two undersized old people stand before the commissioner. They are Hungarian Jews whose children have preceded them here, and how, being fairly comfortable, have sent for their parents so they can spend the rest of their lives together. The questions, asked through an interpreter, are pertinent and much the same as those already asked by the court which has decided upon their deportation. The commissioner rules that the children be put under a sufficient bond to guarantee that this aged couple shall not become a burden to the public, and consequently they will be admitted. A Russian Jew and his son are called next. The father is a pitiable-looking object; his large head rests upon a small, emaciated body; the eyes speak of premature loss of power, and are listless, worn out by the study of the Talmud, the graveyard of Israel's history. Beside him stands a stalwart son, neatly attired in the uniform of a Russian college student. His face is Russian rather than Jewish, intelligent rather than shrewd, materialistic rather than spiritual. "Ask them why they came," the commissioner says rather abruptly. The answer is: "We had to." "What was his business in Russia?" "A tailor." "How much does he earn a week?" "Ten to twelve rubles." "What did the son do?" "He went to school." "Who supported him?" "The father." "What do they expect to do in America?" "Work." "Have they any relatives?" "Yes, a son and a brother." "What does he do?" "He is a tailor." "How much does he earn?" "Twelve dollars a week." "Has he a family?" "Wife and four children." "Ask them whether they are willing to be separated; the father to go back and the son to remain here?" They look at each other; no emotion yet visible, the question came to suddenly. Then something in the background of their feelings move, and the father, used to self-denial through his life, says quietly, without pathos and yet tragically, "Of course." And the son says, after casting his eyes to the ground, ashamed to look his father in the face, "Of course." And, "This one shall be taken and the other left," for this was their judgment day.


-Edward Steiner



The railroad ferries come and take their daily host straight from Ellis Island to the train, ticketed now with the name of the route that is to deliver them at their new homes, West and East. And the Battery boat comes every hour for its share. Then the many-hued procession-the women are hooded, one and all, in their gayety shawls for the entry-is led down on a long pathway divided in the middle by a wire screen, form behind which come shrieks of recognition from fathers, brothers, uncles, and aunts that are gathered there in the holiday togs of Mulberry or Division Street. The contrast is sharp-an artist would say all in favor of the newcomers. But they would be the last to agree with him. In another week the rainbow colors will have been laid aside, and the landscape will be poorer for it. On the boat they meet their friends, and the long journey is over, the new life begun. Those who have no friends run the gauntlet of the boarding-house runners, and take their chances with the new freedom, unless the missionary or "the society" of their people holds out a helping hand. For at the barge-office gate Uncle Sam lets go. Through it they must walk alone.


-Jacob A. Riis, 1903



At the ringing of a bell at seven o'clock every morning, I roll out of neither comfortable nor notably uncomfortable bed in my dormitory, where there are about fifty beds, all of them usually occupied. I line up off the adjacent bathrooms and showers, dress, gather up my books and papers and a portable typewriter I've borrowed from an American friend-whatever I intend to use during the day-and am in Passenger Hall before eight o'clock, when the dormitory doors are locked. At eight, another bell rings, and my fellow passengers and I file down to a cafeteria on the ground floor. Except for lunch (twelve to twelve-thirty) and supper (five to five-thirty), I am in Passenger Hall. At nine P.M., a guard blows a whistle, and I go upstairs to my dormitory, put my belongings under my bed-the only place for them-and usually do my laundry. Lights are spanned out at ten-thirty. As you are probably aware, the Russians have long made heavy propaganda use of Ellis Island. They call it a concentration camp, which, of course, is outrageous. No one mistreats us here. Our jailers-nearly all of them, anyway-are very kindly people, who go to extraordinary lengths, within the system, for which they don't pretend to be responsible, to make our stay here as little like a nightmare as they can. They is a movie here every Tuesday and Thursday night; the children get milk six times a day and go to school three hours a day. We are kept warm and fed generously-nothing like the Colony, I assure you, but more than enough. And, as people are always pointing out to us, it doesn't cost us anything. But I will tell you, it is hard to not be depressed at the realization that within the American government, which has rightly been honored so long as the guardian of individual freedom and human dignity, there is one small agency that can seize a man and bring him to his place, where everyday of his life he can look on the mocking face of the Statue of Liberty and where-almost as if this were that other kind of world, behind the Curtain-he is walled in by silence. He isn't told the particulars of his offense, his accusers are nameless, and the weeks and months pass, as if human beings were no more to be considered than ciphers in a manila folder.


-George Voskovec, Czechoslovakian playwright and actor, detained at Ellis Island in 1951, under the Internal Security Act of 1950



Ellis Island is the nations' gateway to the promised land. In a single day it has handled seven thousand immigrants. "How much you got?" shouts the inspector at the head of the long file moving up form the quay between iron rails, and, remembering, in the same breath shrieks out, "Quanto monèta?" with a gesture that brings up from the depths of Pietro's pocket a pitiful handful of paper money. Before he has half of it out, the interpreter has him by the wrist, and with a quick movement shakes the bills out upon the desk as a dice-thrower "chucks" the ivories. Ten, twenty, forty lire. He shakes his head. Not much, but-he glances at the ship's manifest-is he going to friends? "Si, si! signor," says Pietro, eagerly; his brother of the vineyard-oh, a fine vineyard! And he holds up a bundle of grapesticks as evidence. He has brought them all the way from the village at home to set them out in this brother's field. "Ugh," grunts the inspector as he stuffs the money back in the man's pocket, shoves him on, and yells, "Wie viel geld?" at a hapless German next in line. "They won't grow. They never do. Bring 'em just the same."


-Jacob A. Riis, 1903


A handsome, clear-eyed Russian girl of about twenty-years, the daughter of a farmer comes in and sits down before us. She is clean and intelligent looking. She nervously clasps and unclasps her hands and the tears are welling in her eyes. "That girl over there," says the commissioner, "is an interesting and puzzling case. Her father is a farmer in moderate circumstances. A young man with whom she grew up, the son of a neighbor, came here two years ago, and last year wrote to her father that of the girl would come over he would marry her. So she came, alone. But the prospective bridegroom didn't show up. I wrote him-he lives somewhere in New Jersey-and last week he appeared and looked her over. Finally he said he wasn't sure whether he wanted to marry her or not. Naturally her pride was somewhat wounded, and she decided that she had doubts herself. So everything is at a standstill. The girl says she doesn't want to go back, to be laughed at; and I can't let her land. You don't know any lady who wants a servant, do you? She could work! Look at her arms. A nice girl, too. No? Well, I don't know what to do. Are you willing to marry Peter if he comes again?" The girl nods, the tears brimming over. "Well, I'll write to that fellow again and tell him he's a fool. He'll never have such a chance again." 


-Commissioner William William Papers, March 1910



The hardest quota cases were those that separated families. When part of the family had been born in a country with a quota still open, while the other had been born in a country whose quota was exhausted, the law let in the first part and deported the other part. Mothers were torn from children, husbands from wives. The law came down like a sword between them. The Polish wife of a Pennsylvania coal miner-both good Poles, admitted a year before-had gone back suddenly to Poland to visit her old father and mother who had taken sick and might soon die. The visit over, she returned quickly to America. She would be admitted at once, for little visits do not count against quotas. The coal miner was at the island, waiting for her. We told him everything would be all right, but he was unaccountably nervous. Then the ship came in , the Lapland of the Red Star line, from Antwerp, and we found out why the husband was so nervous. On the day before the ship made port, out on the high seas, a baby Pole had been born to the returning mother. The unexpected had happened, "mother and child both doing well" in the Ellis Island hospital, everyone delighted, until-the inspector admitted the mother but excluded the baby Pole. "Why?" asked the father trembling. "Polish quota exhausted," pronounced the helpless inspector. Then they brought the case to me. Deport the baby? I couldn't. And somebody had to be quick, for the mother was not doing well under the idea that her baby would soon be taken from her and "transported far beyond the northern sea." "The baby was not born in Poland," I ruled, "but on a British ship. She is chargeable to the British quota. The deck of a British ship is British soil, anyway in the world." I hummed "Rule Brittania-Brittania rules the waves," hummed I happily, for I knew the British quota was big. "British quota exhausted yesterday," replied the inspector. There was a blow. But I had another shot in my locker. "Come to think of it, the Lapland hails from Antwerp," I remarked. "That's in Belgium. Any ship out of Belgium is merely a peripatetic extension of Belgium soil. The baby is Belgium. Use the Belgium quota." So I directed, quite shamelessly and unabashed. "Belgium quota ran out a week ago." Thus the inspector. I was stumped. "Oh, look here," I began again, widely. "I've got it! How could I have forgotten my law so soon? You see, with children it's the way with wills. We follow the intention. Now it is clear enough that the mother was hurrying back so the baby would be born here and be a native-born American citizen, no immigrant business at all. And the baby had the same intention, only the ship was a day late and that upset everything. But-under the law, mind you, under the law-the baby, by intention, was born in America. It is an American baby-no baby Pole at all-no British, no Belgium-just good American. That's the way I rule-run up the flag!"


-Henry Curran, Ellis Island Commissioner 1922-26, commenting on First Quota Act, 1921



The small white steamer, Peter Stuyvesant that delivered the immigrants from the stench and throb of the steerage to the stench and throb of New York tenements, rolled slightly on the water besides the stone quay in the lee of the weathered barracks and new brick buildings of Ellis Island. Her skipper was waiting for the last of the officials, laborers, and guards to embark upon her before he cast off and started for Manhattan. Since this was Saturday afternoon and this was the last trip she would make for the weekend, those left behind might have to stay over till Monday. Her whistle bellowed its hoarse warning. A few figures in overalls sauntered from the high door of the immigration quarters and down the gray pavement that led to the dock. It was May of the year 1907, the year that was destined to bring the greatest number of immigrants to the shores of the United States. All that day, as on all day since spring began, her decks had been thronged by hundreds of upon hundreds of foreigners, natives from almost every land in the world, the jowled close-cropped Teuton, the full-bearded Russian, the scraggly-whiskered Jew, and among them Slovack peasants with docile faces, smooth-cheeked and swarthy Armenians, pimply Greeks, Danes with wrinkled eyelids. All day her decks had been colorful, a matrix of the vivid costumes of other lands, the speckled green-and-yellow aprons, the flowered kerchief, embroidered homespun, the sliver-braided sheepskin vest, the gaudy scarfs, yellow boots, fur caps, caftans, dull gabardines. All day the guttural, the high-pitched voices, the astonished cries, the gasps of wonder, the reiterations of gladness had risen from her decks in a motley billow of sound. But now her decks were empty, quiet, spreading out under the sunlight almost as if the warm boards were relaxing from the strain and pressures of the myriads of feet. All those steerage passengers of the ships that had docked that day who were permitted to enter had entered.

-Henry Roth, Call It Sleep, 1934



They also questioned people on literacy. My uncle called me aside, when he came to take us off. He said, "Your mother doesn't know how to read." I said, "That's all right." For the reading you faced what they called the commissioners, like judges on a bench. I was surrounded by my aunt and uncle and another uncle who's a pharmacist-my mother was in the center. They said she would have to take a test for reading. So one man said, "She can't speak English." Another man said, "We know that. We will give her a siddur." You know what a siddur is? It's a Jewish book. The night they said this, I knew that she couldn't do that and we would be in trouble. Well, they opened the siddur. There was a certain passage they had you read. I looked at it and I saw right away what it was. I quickly studied it-I knew the whole paragraph. Then I got underneath the two of them there-I was very small-and I told her the words in Yiddish very softly. I had memorized the lines and I said them quietly and she said them louder so the commissioner could here it. She looked at it and it sounded as if she was reading it, but I was doing the talking underneath. I was Charlie McCarthy!


-Arnold Weiss, Russian, at Ellis Island in 1921, age 13

An official-looking lady came toward me and said, "Is somebody waiting for you?" I said, "Oh, yes, my relatives, they're waiting for me." And nobody was waiting for me, nobody. I had nobody. Then I saw the officials approaching another man and they asked him, "Are you Jewish?" He said, "Yes." "Anybody waiting for you?" "No." The official said, "Well, we'll take care of you. We have a Hebrew sheltering organization. Come with us, we'll feed you and take care of you until your relatives pick you up."" Then sheepishly I said to the woman who had approached me before, "I lied to you, because of what I've been through in Hungary." She put her hand on my shoulder. She understood. I didn't realize I was free, I wasn't going to be put in prison.


-Endre Bohem, Hungarian, at Ellis Island in 1921, age 20






Immigration:  Their Stories
Handout #2


http://library.thinkquest.org/20619/Present.html 


Stories of the Present

When I came to United States for the first time it was very hard for me to cross the border. I spent two weeks in Tijuana trying to cross the border. The INS caught me and put me in jail for one month. My family thought I had died. They were very sad. When I left, I promised I had to cross the border and that's why I'm here. I never got back until I got-my resident card and I want to get my citizenship soon. When I was in Mexico before I came to United States, I enjoyed the holidays in my Rancho. The fair was fantastic and the food was very good. I recommend the beaches the sand and the beautiful ocean water isn't that cold and you can ride motorboats. The restaurants sell good seafood especially fresh fish and shrimps. Now my life is very good. I have a job and I'm studying to get a better job to support my family and help my children with their homework. My goal in the future is to be a welder and make good money and to buy my own house.


-Remigio



I am 25 years old, I was born and grew up in Mexico. I came to the United States 5 years ago. Before I came to the U.S. I used to live in Mexico City. I was studying at a preparatory school and I was working in a shopping center as a cashier. In the morning I had to work and in the afternoon I went to school. At that time I was planning to go to the university and be succesful like others guys ofmy age, but destiny had been prepared another way for me. I was living with my mother and one of my sisters whomI knew 8 years ago (she was 22 years old and she had been raised by another family). After that exciting day when my mother and I met my sister we lived so happily for the next 3 years but happines is not forever and a black day would come. It was during the first days of March of 1991 when my mother got sick and she had to be hospitalized, after a few days, my mother died and my life turned and took another way. It was so hard for my sister and me to live in the house because we were always remembering when my mother lived with us and we were always crying so we decided to come to the U.S. with one of my brothers that lived in San Diego. After 3 months we decided to come to Santa Ana to live with one of my aunts. Then here in Santa Ana I got married 3 years ago and now I have a son who is two years old and I plan to start some bussines here in the U.S. or go back to Mexico and go to the university with my wife. I can say my mother would be so proud of my life now.


-Ignacio



My name is Tina Duong. I came from Vietnam. I had a big house in Vietnam, and my family lived together. My father, mother, brother and sister, we had a business. After 1975 my family immigrated my country to Malaysia by a small boat. When we were on the sea, we were very worried about the robber on the sea, but we were very lucky. After 48 hours, we arrived in Malaysia. We stayed in Kulalumpur for two days than they sent us to Bulaubidong Camp. In Bulaubidong we lived there while waiting for my brother to sponsor. We lived in the camp. We couldn't leave the camp to find fire wood, vegetables, or any food for the children because it was forbidden to go outside the camp. My husband went fishing for a small fish and we didn't have enough rice to cook. When the children were sick, we don't have medicine for them. After two years the person who sponsored us was my husband's brother. We left the camp to go to Philippines. We had to study English there for six months and then we went to the United States. When we first arrived, we had trouble because we didn't speak English very well. We weren't accustomed to the customs and way to life in the U.S. I couldn't use the oven, turn on the faucet, and shower, nor vacuum the flour because I wasn't encountered these things in my homeland. Eventually, I overcame the tough times and got to learn how things work with hard work and determination. My family and I succeeded in life. We now have a very happy family, a nice house and a successful business. My children are studying hard in school and are bound to be successful in the future.


-Tina



My name is Trinh. I am from Vietnam. I was born in a small village in the north. In 1954 a big war happened there because France and communist fought a long time. After the Geneva meeting, my family decided to escape my village and went to the south Vietnam by a small boat. We had been living in the south for about thirty years. I am married and have 4 children. My husband was a teacher and also a soldier because at that time my country need teacher to change to soldier. There was a big war again and many people died by the bomb. We couldn't count them, and the communist killed many people, and many houses burned. After 1975, my family decided to leave my country by boat one by one. We went to a Malaysia refugee camp in 1984. We had been living in the camp about 15 months. We have been on a waiting list to come to the US. We left the refugee camp and went to the US by plane. Now I am living in Santa Ana. I have been living in the US since 1985. When we first time we came here, we didn't have anything. We had to start our life over again. We read the newspaper to find a job, and we did a lot of different jobs and we worked overtime every day. After one year my children went to college and they had to study and work. After four years they graduated from Cal State Fullerton. They are working at big company with good salary and good benefits. Now we are very happy to live in the USA because we are living together. We have freedom in our life. We bought a house and cars. We are satisfied with our children. I have been studying English as a second language. I hope in the future my English is better. I am happy because I just passed by citizenship oral interview last week. I will become an American Citizen soon. 


-Trinh



I am Dagoberto Olvera, I was born in Mexico City, one of the biggest cities on the world. The place I used to live is called "Villa de Guadalupe". It's a place where there is a beautiful church and the history says that the of Guadalupe's Miracle happened. Well, the place is very nice. I went to elementary school in a place close to this church and then continue secondary education in another school also near my neighborhood. When I was a kid I used to live with my mother and my grandparents, I grew up without knowing my father, but I was happy because my grandparents always bought me everything I wanted, at that time I was the only child at home. Later my Mom got married, and I had two brothers. I learned how to share my toys with them, and I got a stepfather who taught me many good things because he is a good and hard working man. My Mom is lucky. Before I finished the high school, I started to work for a big tools company as a salesman helper (where I learned many new things). After one year I had, the opportunity to become a salesman. That job gave me many opportunities to continue studying because I had a flexible schedule. I finished high-school, and I drop out of school for two years because I liked to make money and I forget the school. Fortunately I changed my mind and went back to school to finish the university. I studied Business Administration and I majored in Hotels Administration. After four years I completed the university and got my degree. One year before I got my degree I got married. When I was finished school I got a job with Coca-Cola Company as a sales supervisor. It was a good job but so tiring because I worked at least 12 hours a day, Monday to Saturday and sometimes when Coca-Cola would have events my zone made me work even on Sundays. At that time, I was tired and bored with my work. When my brother in law, who was taking vacations in Mexico, asked me "Why don't you go to California to work?, wouldn't you like it?." That question gave me many things to think about and after a long talk with my wife we decided I would go to California to work, but only for one year. Before I arrived in California, I prepared my passport and I thanked my boss when I quit my job. Three weeks later I was ready to come to California and I was also afraid because it was my first time outside of my country and I didn't know what would happen. At the beginning it was very nice because everything was new for me, I got a job my second week here, and I started to make plans for what I would do with the money which I started to get. But later things changed. I think life in United States is boring because most of the people who come here, have different customs or maybe because it's hard to accept that we need to be part of this society to have a better time, or maybe because we keep the idea that very soon we will go back to our countries and we don't need to learn to much about the customs in U.S.A. I don't know exactly what happened, but I didn't like to staying here. When I completed the first year, I didn't get everything I wanted, so I decided to stay a little more. I missed my family a lot, my wife and two kids, but I thought that everything I was doing would be for them. The economical situation in Mexico started to change and I needed to keep working here. I got two jobs and I saved some money but I didn't feel happy because didn't like my job, I don't still like it, but I have to work, and it's hard to get an opportunity without speaking English. After seven years here I realize that I can't keep working in two jobs for the rest of my life, so I have decided to make the change that I needed. I quit one of my jobs and I went back to school to learn English and take any other classes that would help me to get a better position in my actual job and of course a better salary. I want to invest my time learning something new or something that would make me feel happy and make financially secure. Actually I studied Macintosh Computer programs, because I like graphics and want to learn how draw or make publicity ads using the computer. This is one of the things I would like to do in the future. Later I will try to take my transcript of my Business Administration Diplomat and get my degree from some other University or College here in America. At this moment is only a dream but, who knows. If I stay in America, I'll try to be one of the best residents. Maybe, some day, I will be the citizen who came here to work and found an opportunity to grow up economical and intellectually but, I know I have to work hard if I want to get such a reward some day. 


-Dagoberto Olvera



I was born in Vietnam. I grew up in the countryside, but I studied in the Capital of South V.N at a famous school. My father he worked hard, he wanted all of us to graduate from high school. My first sister died when she was 3 years old. All of my sibling and I studied at a big and famous school. After my older brother graduated from high school, he become a soldier. He was a nurse and he worked in the middle part of the country but he saved money to send to my parents every month to support us, so we could all finish high school. He got married, and he had 4 children: 2 boys and 2 girls. When my country became communist, my older brother stayed home and helped his son and his daughter study a second language at home because he spoke French and English very well! When his son was 19 years old, he wanted to get out of his country by boat as refugees. This son, my nephew arrived in Indonesia and lived there for 7 years , after that he returned to my country V.N by plane...because we could not sponsor him to come in The United States. While he was living in Indonesia, his father died of liver cancer. Before I went to The U.S. I knew my brother had cancer, and I was very sad because I knew I would not see him again. Now I have a good job, make a lot of money but I don't have my old brother to support him. Now! I'm supporting his children to go to College because I loved my old brother very very much! I'll never forget him in my mind. 


-Quoi Tran



My name is Linda Thong. I was born in Vietnam, and I have one sister, two brothers and my mom. My father passed away when I was ten years old . He died in the Vietnam War, and my mother took care of four children . It was very hard for her. We lived on a farm. I hadn't finished high school yet because I had to help my mom take care of my brothers. I got married when I was 17 years old. I am very lucky to have a good husband because he helps our family a lot. I had two daughters before I arrived in the USA. I have been in America since 1985. First I came to Thailand by boat. My boat so small, but they were 55 people in the boat. We went for 9 days and 8 nights. After 5 days, we didn't have anything to eat or drink, and some people fainted. We opened their mouths and gave them urine and after that they woke up. Two people died, and after two more days we met a boat. I saw seven men on the boat. They waved their hands and my boat came beside it and they picked us up then put us in their boat. They cooked a lot of food for us. After we had already eaten every body feel full and happy. We thought we had freedom, but bad luck came to us. They spoke Thai Language. We didn't understand what they were saying. They took our hammers, saws and knives. They took every body's gold jewelry and everything precious to us. My boat had three women and one girl. They kidnapped the girl. I was very lucky because I cut my hair like a man. I wore my husband's clothes and on my face I put a lot of oil. I looked so ugly. After that they threw us back on our boat. I remember a man took my daughter and threw her in the sea. I said please help her. My brother in-law immediately jumped down into the sea and caught her and my husband gave him a stick. He held it and he got on the boat. Our boat didn't run on gasoline, but we used sails to continue for more days and more nights. We met another Thai boat. We were very scared, but this boat had eight men on it, and they were humane. They gave us a lot of food. They had a long rope, they attached it to my boat and brought us to Thailand. After five months, then we went to New Orleans. We left New Orleans after one month and came to California. When first I arrived in California, I worried too much because I didn't speak English, just said hello and good morning. One month later I gave birth to my third children. We had no money and clothes for my baby. I remembered three months we slept on the floor because we didn't have a bed, and the Government gave us money but not enough. I came here with my husband, two daughters and three brothers. One is my brother and two brothers in-law. We lived together in the apartment with two bedrooms, one bath. It was very hard for us. My husband and three brothers found jobs at the swap-meet on the weekends. Weekday we went to school and studied English. My husband found another job and the owner paid for him five hundred dollars a month. After two years we saved 5,000 dollars to open a small business. We sold toys step by step, we made good money. Now I am 39 year old and I have five children; two girls and three boys. Two are in University at UCI. One is second year, one is first year. They are both taking Biology. One boy is in high school, and another one is in the six grade. My last boy is in Kindergarten. My children very nice study hard and listen to parents. We bought a house, cars and good business. My husband and I work very hard for my children. We want our children have education in the future and to be good people. I always thank God very very much for my family have freedom. 


-Linda Thong



I came from south Mexico. My state is Oaxaca, where I studied and grew until after high school. In my childhood I took care of cows, goats, sheep and horses. When I was 12 years old, I was riding a wild horse, and it throw me down. I got my two arms broken, so my parents got so upset and they argued. Then they sent me to take of cows and not to ride horses. Now I am going to tell about when I left my state at 15 years of age. I had never traveled far away from my home and this first time I did it I got lost in the big city of Tuxtla Gutierrez Chiapas. I felt sad and worried because I thought I would never find my family again. After two days of being lost, I found the School that I was looking for where I applied and attended for 4 years to be a teacher. When I graduated from the school, the Public Secretary or teacher director sent me to Michigan State. After all application process was finished, the zone inspector assigned me my first school. The name was "Benito Juarez". This was where I cried and passed my first experience as a teacher. The first obstacle was how I got to the community where my school was. I had to walked 10 hours in the mountains on an animal path. My community didn't have electric service, water and any other public service. I lived in the school, washed my own clothes, and I made my own food. My first students I keep in my heart for ever. I stayed in this comunity for four years. Every morning when I walked to take a shower in a little stream I usually took a donkey to bring water back for me to use all day. To finish this story, what can I say? Only that all this time was wonderful for me, I learned something new every day and I imparted my knowledge obtained at school. When I departed, I left part of my life with them, but at the same time I got with me all those wonderful memories.


-Fabian Villalobos



I born in Mexico city in 1969. When I was child used to be a good boy and a good student, my parents were proud of me. My father is a teacher who has taught mathematics for 25 years. He spent all his time studying and fixing his car. My mother is a retired secretary. We are two brothers and one sister, they live in Mexico and are married, I am the only one who is still single. I was studying before come this country, and working for a paper company for two year. Then I thought "I want to go to USA" the life in my country is difficult because there aren't enough opportunities for getting better lives. I planned to come here for couples years , save money and go back, but every day I have been living with my friend for many years, he and I , we are as brothers. I keep going to school until I reach my goal, if it is possible never stop studying. When I was a student my major was mathematics and physics. At first when I emigrate to United States, I had many struggles. One of them was I did not know anybody here, did not have enough money for rent, a place to live, and pay for food, I did not understand and speak English. I began to live on the streets and looked for food in different places where people give free food and clothes for everybody who want to. After two weeks I got a job and my life changed, I started to earn money and rented a place to live. Then I saw that it is important to learn English, and two months later I started school. 


-Valdimir



My name is Long Vang. I was born in Laos. My father worked in the farm and my mother was a cook. I had two brothers and two sisters. We lived in the beautiful place and were very happy, but after my father pass away, we moved to the new place. My country had A war. After 1975, the Communist came and took over my country. My brother and sister left me over there because at that time I was young and I couldn't go with my brothers and sisters to Thailand. I thought my brothers and sisters will be back in a few months, but they didn't come back. At seventeen years old, I had to live by myself until 1978 when the Communist were very powerful and I couldn't live In town. Then I moved with the people who lived in the mountains to fight for freedom. I was a guerrilla soldiers to fight from 1979 to 1983. I had lost many friends who lived in the forest and we didn't have enough food to eat. We fought one day and ate the next day. It was very difficult for me to live because I didn't have any thing around me. I knew I have only my gun to show me the way I must do. I didn't know how to save my life. Also I thought if I fought the Enemy again maybe my life is going to finish that's when I decide to leave the country. A day at a time after I left my country and went to Thailand. It was not easy for me to cross the border of Laos and Thailand because the Mekong River was between two countries. After I came to the border, it hard to get to into the water. I had to think about myself. I knew I had to cut the small tree to make a small boat for me to cross the Mekong River. After I crossed the Mekong River, I saw many people died. I couldn't help them. It was scary then I pass the Mekong River to Thailand. The Thai soldiers took me to the camp and I lived in the camp almost two years. I never thought to come to America. I always thought about going back to my country. One day my country will be free again. I waited month after month, year after year, but the communist still lived there. I thought I have to go back to my country and live there forever, but my brother wrote me a letter and he told me to come to America and start a new life in America than I decided to come to America and forget about my country, but I couldn't. I still miss my home town where I was born.


-Long Vang


CREDIT Rancho Santiago Community College Centennial Education Center Instructor: Grace Tanaka 


 



Sensory Experiences Chart of New Immigration, Part 3 (Comparison)
Worksheet #4

Directions:
Using the notes (Worksheets #1-3) from the video and readings, answer the questions noted below in detail and in complete sentences.

1. How did the information noted in the video seem similar to the immigrant’s stories?  Provide at least three specific examples.










2. How did the information noted in the video seem different to the immigrant’s stories?  Provide at least two specific examples or a detailed explanation regarding a lack of differences (if this is your determination). 










3. What took you by surprise regarding the immigration experience?  Be specific and provide specific examples from your research to support your answer. 










4. How do you think the experience of the immigrants might be similar to immigrants coming to the USA today?  How might it differ?  Provide at least two similarities and two differences. 










5. In your notebook draw a caricature of a European immigrant at the turn of the century.  Label the immigrant’s clothes, possessions, and body parts to show what a typical immigrant might have felt or been prepared for upon arrival in America.  Keep in mind that you will not be graded on your artistic ability, but on historical accuracy and detail.



Handout #3


Name:______________________________________________________   Period:___________________________


RUBRIC:  “New Immigration” Immigrant Caricature

		

		

		OUTSTANDING


Shows a Complete Understanding with Plenty of Details




		AVERAGE


Reflects a Lack Effort and/or Reflects a Lack of Complete Understanding with Limited Details

		NOT APPROPRIATE/REDO


Shows Complete Lack of Understanding with Limited or No Details






		Scale of Possible Points

		20                               15

		10

		5
0



		Image

		20

		



		Written Details

		20

		



		TOTAL (40 points)
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Lesson # 3


Continuity and Change:  Factors Affecting both Historic and Modern Immigration to the United States


Christopher A. Lohman


Lesson Description
The goal of this lesson is to study modern immigration to the United States.  Students will ultimately be comparing the information learned in this lesson (including countries of origin, push and pull causes, and settlement patterns) to the content learned in the previous lessons within this unit in order to analyze similarities and differences between historical and modern immigration.  We want students to see that immigration hasn’t ended, and though times have changed, the essential factors related to the immigrant experience have stayed the same.  For example, in the first two lessons students may have learned that Jews left Europe to escape religious persecution and find religious freedoms in the US.  In modern times, religious persecution still exists as a push cause, though now it might be Tibetans from China.  


Time Required: 1 Block Period


Essential Questions Addressed: 


#1
By analyzing historical and current immigration patterns to the United States, which push and pull factors have changed, and which have stayed the same?  Though people are still leaving their countries and setting the US as their destination, have the reasons they’re leaving and coming changed or stayed the same?  

#2
By analyzing historical and current immigration patterns to the United States, how have the countries of origin and destination points in America changed and remained similar?  Are people coming from the same places as before and are the settling into the same places once they arrive?


#3
By analyzing historical and current immigration patterns to the United States, which groups of individuals have continued to emigrate to the US, and what are the newest/largest current groups coming to the US?  


#4
Overall, after comparing and contrasting historical and current immigration trends in the United States, what patterns of continuity or change have emerged over time?


Enduring Understanding: Students have read and studied extensively the broad historical push and pull causes of immigration in the two previous lessons, as well as analyzed more specific groups of individuals and their particular reasons for leaving and arriving.  Students have read and studied extensively the countries from which emigrants left, and to what locations (either general regions, or specific states or cities) they primarily settled into in the United States.


Materials: For this lesson, students will use the following assessment tools, worksheets, and web content.


Immigration PowerPoint


Immigration Websites 1



Historic Push Graph



Historic Pull Graph



Modern Push Graph



Modern Pull Graph


Compare/Contrast Questions 1



Immigration Websites 2



World Map



Map of the United States



Compare/Contrast Questions 2



Historic Immigration Photo



Historic Interview Questions



Modern Immigration Photo


Modern Interview Questions

Procedures: 


1.
Using the introductory Immigration PowerPoint, students will be asked a series of questions regarding both historic and modern immigration issues.  Relying on prior knowledge, as a class the students will be asked to generate a list of push/pull causes of historic immigration.  Students will fill in the graphs marked Historic Push Graph and Historic Pull Graph as we generate our list.


2.
Next, students will first need to logon to Immigration Websites 1 site (PBS), and read the twenty-five selected readings.  


C. Halene

Peter Ang
Elvira Hernandez
Victor Manuel Mendez


Diana


Adrian Perez
Aline Lambert

Miguel Manna


Hasan Gultek

Peter Cagas
Cheslan Simpson
Yevgeny Kotylar


Peter Adler

John D.
Randy Naughton
Gurmukh Sarkaria


Yosef Workenh
Shilpa

Erik


Abraham Lambrechtse


Maria Valancia
Reza Karimi
Dawn Bijork

Esther


Sanaz Banu


Immigration Websites 1



http://www.pbs.org/destinationamerica/yourstory.php?id=74

3.
Students will need a copy of the Modern Push Graph and the Modern Pull Graph for this section.  Students will need to organize the modern push and pull reasons for immigration to the US as they read each modern excerpt from the PBS site. For example, as they read Helene’s story, they would fill out the Modern Push Graph with a bubble labeled “Lack of Education Opportunities” as the reason why she left.  They would also fill out the Modern Pull Graph with a bubble labeled “Educational Opportunities” as the reason why she came to the United States.  Students will do this for each of the selected readings. Afterwards, students will be able to complete the questions regarding similarities and differences in the push and pull causes of historical and modern immigration.  This is marked as Compare/Contrast Questions 1.

4.
After looking at the two sets of graphs, certain trends should appear that will allow the students to answer the questions.  For example, common push causes would be the lack of educational opportunities, unemployment, religious persecution, political oppression, and a lack of land or opportunity.  Common pull causes, then, would be higher education opportunities (as evidenced by someone like Helene or Cheslan), job availability (Viktor), religious freedom (Yevgeny), political freedom (Yosef), land ownership (Dawn), or simply new opportunities (Hasan).  Differences between the time periods might be push topics like plague or other now outdated diseases, while pull factors like gold or spices no longer exist. 

5.
In looking at the hypothetical questions about future push/pull factors, students could look at things like the current wars in Iraq and Afghanistan that push people out, and the fact that the US is peaceful as a pull.  Environment issues like flooding could push low lying countries like China and India to look for higher altitude countries in Scandinavia.  Lastly, students will need to think about factors that could deter immigrants from coming to the US in the future, like a wall between the US and Mexico, or a change in government leadership, or loss of freedoms or privileges.  If students really understand what makes the US attractive to foreigners, then they should be able to easily imagine what would need to be taken away or restricted to make it less attractive.

6.
Once again using the introductory Immigration PowerPoint, students will be asked to generate a list of countries that immigrants historically came from based on prior knowledge, and also a list of places where immigrants have settled in the past.  Students will fill in the maps marked World Map and Map of the United States as we generate our list. Historically, where did some of the major immigrant groups originate from?  The historic ports of origin from around the world will be marked with an “HO” notation.  Next, students will fill out a map of the United States and mark the most popular destinations for immigrants arriving in the United States.  Those areas will be marked with an “HD” notation.


7.
After students have completed their historic maps of the world (origins) and of the United States (destination points), they will begin to explore modern immigration to America.  While reading the twenty five short reading segments from the PBS site (Immigration Websites 1), students will once again receive a copy of the World Map and the Map of the United States.  Based on their readings, they will mark the modern ports of origin with a “MP” notation.  Next, students will discover where modern immigrants tend to settle in the United States.  To do this, they will need addition access to the websites Immigration Websites 2.   Some of these sites are examples of very specific groups (ie. Guatemalans to Delaware), though most are generalized in nature.  On a new map of the United States, students will mark where the twenty five new immigrants now live and other modern destination points with a “MD” notation.


Immigration Websites 2


· http://www.post-

 HYPERLINK "http://www.post-gazette.com/regionstate/20000424viets6.asp" \t "_parent" gazette.com/regionstate/20000424viets6.asp

· Vietnamese in California


· http://www.delawareonline.com/article/200907

 HYPERLINK "http://www.delawareonline.com/article/20090706/NEWS/907060341/0/NEWS02/Georgetown-immigrants-still-living-a-world-apart" \t "_parent" 06/NEWS/907060341/0/NEWS02/Georgetown

 HYPERLINK "http://www.delawareonline.com/article/20090706/NEWS/907060341/0/NEWS02/Georgetown-immigrants-still-living-a-world-apart" \t "_parent" -immigrants-still-living-a-world-apart

· Guatemalans in Delaware


· http://www.cjd.org/paper/milk.html

· Mexicans in Vermont


· http://www.teachervision.fen.com/united-states/population/4989.html

· Ethnic Concentrations in the United States


· http://www.entrepreneur.com/tradejournals/article/189870362.html

· Spatial Sorting of Immigrant Groups


· http://www.prb.org/Articles/2009/icelandpolicyseminar.aspx

· Immigrant Residential Segregation


· http://www.prb.org/Articles/2000/USImmigrantMagnets.aspx

· US Immigrant Magnets


8.
After the students have completed both the historic and modern maps, they can now complete the questions marked as Compare/Contrast Questions 2. In terms of origins, students may note more immigrants coming from Mexico, Eastern Europe, and the Middle East, and less from Western Europe.  Africa and Asia remain rather steady. Hopefully students will see that despite the time differences, most immigrants are still moving to major metropolitan cities in the US as well.


Formative Assessment (“Check for Understanding”): How will you measure student understanding of the targeted benchmark or essential question? This “Check for Understanding” must assess individual student achievement and involve written responses.


For their formative assessment of this lesson, the students will be given both the Historic and the Modern Immigration Photos, along with both the Historic and the Modern Interview Questions.  By having to generate answers that immigrants may have given in the past, as well as those arriving still today, students will have to draw upon the content they’ve learned in this lesson.  By using the photos, it may be easier for the students to realize that despite the fact that immigration has continued over a vast amount of time, the immigrants from long ago had very similar reasons for leaving their homes and coming to America, and very often settled in the same areas immigrants settle in today.



















Historic Push Graph



  


Modern Push Graph





Historic Pull Graph




Modern Pull Graph





Compare/Contrast Questions 1

Based on the information that you gathered during the introduction discussion and review of historical immigration, and the readings you completed based on modern immigration, answer the following questions:


1. After looking at both historical and modern immigration to the United States, what are some of the similarities in reasons why people leave their homelands?  Differences?  


2. What types of factors do you think will push people from their homelands in the future?  What are the most pressing world issues today that you think might influence people in the future to continue leaving their homelands in search of a better life? (For example, wars in Iraq and Afghanistan will cause people to flee their homelands in search of peace.)


3. After looking at both historical and modern immigration to the United States, what are some of the similarities in reasons why people set America as their destination for re-settlement?  Differences?  


4. Do you think that America will continue to be the premiere destination for emigrants around the world?  What factors do you think could change in America that could dissuade people from coming to America in the future? (For example, a fence around the southern border could deter people from coming to the US.)


Essential Question #2 Addressed 


By analyzing historical and current immigration patterns to the United States, how have the countries of origin and destination points in America changed and remained similar?  Are people coming from the same places as before and are the settling into the same places once they arrive?

World Map




http://www.wicketgate.co.uk/worldoutlinemap.gif



Map of the United States


http://upload.wikimedia.org/wikipedia/commons/thumb/c/ca/Blank_US_map_borders.svg/600px-Blank_US_map_borders.svg.png

Compare/Contrast Questions 2

Based on the information that you gathered during the introduction discussion and review of historical immigration, and the readings you completed based on modern immigration, answer the following questions:


1. Look at both your historic map of immigration ports and your modern map of ports.  What similarities and differences do you see?  Are immigrants leaving the same countries now as they did before?  Are there any trends or patterns that you see, such as immigrants no longer coming from certain areas of the world, or new concentrations of emigration?


2. Look at both your historic map of immigration destination and your modern map of destinations.  Are immigrants settling in the same areas as before?  Are there and trends or patterns that you see, such as immigrants no longer settling in certain areas of America, or new concentrations of settlement in major regions, states or cities?

Historic Immigration Photo



Historic Interview Questions


The year is 1920.  The eight immigrants pictured below have just arrived in the United States.  You are an immigration officer and you will be asking them a series of questions before they are examined and allowed entry into the country.  From left to right, you ask the first two immigrants “Where have you come from?”  The next two, “Why did you leave your homeland?”  The next two, “Why did you choose to come to America?”  And the last two, “Where are you going to live in the United States?”  Based on the information that you have learned about the historic push/pull causes of immigration, and the countries of origin and destination ports in America, imagine what each of the immigrant’s answers could be.  Draw a dialogue bubble coming from each immigrant and fill it with their answer.


Modern Immigration Photo



Modern Interview Questions


The year is 2009.  The picture below is of an ESL class for recent immigrants to the US.  You are the instructor for this class of ten new citizens to the United States, and you will be asking them a series of questions about their experiences.  You ask any three immigrants pictured, “Where have you come from?”  Any three, “Why did you leave your homeland?”  Any two, “Why did you choose to come to America?”  And the last two, “Where are you going to live in the United States?”  Based on the information that you have learned about the modern push/pull causes of immigration, the countries of origin and destination ports in America, imagine what each of the immigrant’s answers could be.  Draw a dialogue bubble coming from each immigrant and fill it with their answer.


Resources and Teaching Tips (Consider the two questions below when completing this section.)

· What text/print/media/kit/web resources best support this unit?


· History Alive!  Pursuing American Ideas

· Ellis Island: Island of Hope, Island of Tears

· http://library.thinkquest.org/20619/Past.html

· http://library.thinkquest.org/20619/Present.html

· http://www.pbs.org/destinationamerica/yourstory.php?id=74

· http://www.post-

 HYPERLINK "http://www.post-gazette.com/regionstate/20000424viets6.asp" \t "_parent" gazette.com/regionstate/20000424viets6.asp

· http://www.delawareonline.com/article/200907

 HYPERLINK "http://www.delawareonline.com/article/20090706/NEWS/907060341/0/NEWS02/Georgetown-immigrants-still-living-a-world-apart" \t "_parent" 06/NEWS/907060341/0/NEWS02/Georgetown

 HYPERLINK "http://www.delawareonline.com/article/20090706/NEWS/907060341/0/NEWS02/Georgetown-immigrants-still-living-a-world-apart" \t "_parent" -immigrants-still-living-a-world-apart

· http://www.cjd.org/paper/milk.html

· http://www.teachervision.fen.com/united-states/population/4989.html

· http://www.entrepreneur.com/tradejournals/article/189870362.html

· http://www.prb.org/Articles/2009/icelandpolicyseminar.aspx

· http://www.prb.org/Articles/2000/USImmigrantMagnets.aspx

· http://teachertube.com/viewVideo.php?video_id=115330&title=Irish_Potato_Famine

· http://www.suite101.com/lesson.cfm/18819/2329/3

· http://www.gabcast.com/index.php?a=episodes&b=play&id=30457&cast=142392

· http://americanhistory.suite101.com/article.cfm/castle_garden_immigration_station

· http://www.spartacus.schoolnet.co.uk/USAimmigration.htm

· http://voicethread.com/book.swf?b=548975 


· http://udel.edu/~bakert/IrishImmigration.html

· What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues? Be especially mindful to identify any misconceptions that students are likely to have as they enter this unit and that might interfere with their learning. 

Common perceptions about immigrants particularly illegal immigrants often lead students to close-minded thinking and stereotypical behavior.  Misconceptions about the nature of immigrants and immigration can be difficult to overcome and it is suggested that students look into their own family history to get a better understanding that nearly all modern Americans are descendants of immigrants.  
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�


With my ears, I hear . . .





�


With my eyes, I see . . .





Sensory Experiences Chart of New Immigration, Part 2 (Immigrant Stories)	Worksheet #3





Directions:	Read three immigrant stories from the past (Handout #1 or � HYPERLINK "http://library.thinkquest.org/20619/Past.html" ��http://library.thinkquest.org/20619/Past.html�) and three immigrant stories from the present (Handout #2 or � HYPERLINK "http://library.thinkquest.org/20619/Present.html" ��http://library.thinkquest.org/20619/Present.html�), and note down examples of what the immigrants experienced with their various senses based on their words.





Note:	If you need a reminder about the Ellis Island experience visit � HYPERLINK "http://library.thinkquest.org/20619/Eihist.html" ��http://library.thinkquest.org/20619/Eihist.html� and � HYPERLINK "http://library.thinkquest.org/20619/Eivirt.html" ��http://library.thinkquest.org/20619/Eivirt.html� to help you.  You may also watch the video from class or at � HYPERLINK "http://www.youtube.com/watch?v=qh5CWbTDsuQ" ��http://www.youtube.com/watch?v=qh5CWbTDsuQ�.





�


With my nose, I�smell . . .





�


With my hands, I . . .





�


With my heart, I feel
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Randi and Mathias on their 58th wedding anniversary in 1947.
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Push Causes of Immigration:  Historically, why did people leave their homelands?























Push Causes of Immigration:        During our Modern Times, why do people leave their homelands?























Pull Causes of Immigration:        Historically, why did Immigrants view the United States as an ideal destination?























Pull Causes of Immigration:        During our Modern Times, why do Immigrants still view the United States as an ideal destination?









