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Unit Title:  Caesar Rodney:  Hero or Dutiful Statesman? 

Subject/Topic Area: Grade Level(s): 4th 


Designed By: Crystal Graham and  Jenyfer Casterline 


Time Frame:  One Week 


Date: March 2, 2009 


Brief Summary of Unit (This should include a brief unit summary including a description of unit goals, rationale for the approach taken, and where it appears in the course of study.) 


The goal of this unit is to have students focus on the famous ride of Ceasar Rodney in order to identify primary and secondary resources, recognize author bias as a way of determining credible resources, as well as to gain background knowledge of the events that led to Americas need for independence.


		Stage 1: Desired Results 


(Determine What Students Will Know, Do and Understand) 



		Delaware History Content Standard (Write out the Delaware History standard for which instruction is provided in this unit and which are ultimately assessed in the unit.) 



		HISTORY STANDARD ONE (4-5): Students will employ chronological concepts in analyzing historical phenomena. 


  


HISTORY STANDARD TWO (4-5a):  Students will identify artifacts and documents as either primary or secondary sources of historical data from which historical accounts are constructed.  


  


HISTORY STANDARD THREE :  Students will explain why historical accounts of the same event sometimes differ and will relate this explanation to the evidence presented or the point of view of the author. 


  



		Big Idea (This should include transferable core concepts, principles, theories, and processes that should serve as the focal point of curricula, instruction, and assessment. Ex: Manifest Destiny, fighting for peace.) 



		The main purpose of the unit is to use a single important event in Delaware history to teach the difference between primary and secondary resources.  In addition, students will also discover and analyze said sources to determine why there can be two accounts of the same event.  Students will also be able to determine which, if any, historical resource is best. 






		Unit Enduring Understandings (This should include important ideas or core processes that are central to the unit and transferable to new situations beyond the classroom. Stated as full-sentence statements, the understandings specify what we want students to understand about the Big Ideas Ex: All sources contain some level of bias.) 



		Students will understand that… 


· Many different types of sources exist to help us gather information about the past, such as artifacts ans documents.  Sources about the past need to be critically analyzed and categorized as they are used. 


· What is written by a historian depends upon that historian's personal background and methods, the questions asked about the sources, and the sources used to find the answers to those questions. 


  


  



		Unit Essential Question(s) (This should include open-ended questions designed to guide student inquiry and focus instruction for “uncovering” the important ideas of the content. Please consult the history clarification documents at http://www.doe.k12.de.us/ddoe/files/pdf/History_Clarifications.pdf for a list of essential questions that the Delaware Department of Education has deemed to be in alignment with the standards.) 



		· History Standard 1a (4-5): To what extent does one event always lead to another event?  


· History Standard 2a (4-5): Which historical source is best? 


· History Standard 3 (4-5): Why might there be two accounts of the same event? 



		Knowledge & Skills (This should include key knowledge and skills that students will acquire as a result of this unit. Ex: difference between a primary and secondary source, historians use different sources.) 

It should also include what students will eventually be able to do as a result of such knowledge and skill Ex: analyze a primary source document, .) 



		Students will know…. 


· the famous ride of Caesar Rodney has two different accounts. 


· how to analyze credible sources and recommend one over the other. 


· events that led up to the signing of the Declaration of Independence. 
 


Students will be able to… 


· evaluate primary and secondary resources to formulate conclusions regarding a single event. 


· defend conclusions drawn. 


· explain why there can be two different accounts of the same event. 


describe the events that led up to the signing of the Declaration of Independence




		Stage 2: Assessment Evidence 


(Design Assessments To Guide Instruction) 



		(This should include evidence that will be collected to determine whether or not the Desired Results identified in Stage One have been achieved? [Anchor the unit in a performance task that requires transfer, supplemented as needed by other evidence –quizzes, worksheets, observations, etc.] 






		Suggested Performance Task(s) (Strive for an authentic task that will yield evidence of student mastery of the targeted benchmark. Ex: a book or movie review, closing statement, a Photo Story documentary, a student composed section of a history text, a timeline.) 



		Students will . . . 

       create a four-door foldable.  On the outside of the foldable students will trace the map outline of Delaware and Pennsylvania connected.  Students should trace the route that Caesar Rodney traveled from Dover to Philadelphia in red marker. On the inside of the foldable, students will write to the following prompt:  


        

     You are a reporter in 1776 who heard about Caesar’s fantastic ride to Philadelphia. As a reporter, use your credible resources to determine whether CR was a hero that saved America or just another statesman doing his elected duty. Write an editorial sharing your discoveries about what really happened. 


  



		Rubrics for Performance Task (Be sure to align your rubric to the benchmark. A student should not be able to score well on a rubric if he or she has not mastered the standard/benchmark itself.) 



		2 Students show an understanding of the history concepts involved.  Several details


       are used which shows a clear, complete understanding.

1     Response may be correct but not enough supporting details.      

0     No response at all OR response is totally incorrect.

  



		Other Evidence (This could include tests, quizzes, prompts, student work samples, and observations used to collect diverse evidence of student understanding.) 



		Students will . . . 


· utilize an anticipation guide to create a timeline of events that led up to Caesar Rodney's ride to Philadelphia 


· create a learning log and record new information in it 


· compare and categorize resources as credible or non-credible 


· listing resources as either primary or secondary 






		Student Self-Assessment and Reflection (This should include opportunities for students to monitor their own learning. Ex: reflection journals, learning logs, pre- and post-tests, editing own work.) 



		Students will maintain a learning log.  In this log they will describe the difference between a primary and secondary resource.  By the end of the unit, students will be able to explain why there can be two accounts of a single event.

  





		Stage 3: Learning Plan 


(Design Learning Activities To Align with Goals and Assessments) 



		Key learning events needed to achieve unit goals 


(You might consider this the “Procedures” section of your unit plan. Be very specific in describing the procedures you want followed. A unit should consist of 3-5 lessons. This should include instructional activities and learning experiences needed to achieve the desired results (Stage 1) as reflected in the assessment evidence to be gathered (Stage 2). 



		Lesson # 1

Title of the Lesson Classroom Scandal


Author(s): Fran O'Malley


Lesson Description:

· In this lesson students analyze a "scandal" in which a student stands accused of cheating on a test.  Students will be given descriptions of four sources [witnesses] who might be used by teachers to determine whether the cheating actually occurred.  The student's task is to analyze for credibility and recommend "good" sources for the teacher to consider.  The lesson "teaches for transfer" by asking students to apply their understandings to two similar contexts.


Time Required: 1 class period


Essential Question Addressed:


· What questions should I ask before I use a source?


· How does one know if a source is credible?


· Why might a particular source be considered not credible? And for whom?


· How might a historian's use of sources affect his or her conclusions?


Enduring Understanding:


· Many different types of sources exist to help us gather information.  These sources need to be critically analyzed and categorized as they are used.


Materials:

· Overhead projector or LCD projector


· Transparency of Visual 1: "The Cheating Scandal"


· Transparency of Visual 2: "The Witnesses"


· Handout 1: Analyzing for Credibility (class set)


· Transparency of Visual 3: "Called Shot Testimony"


· Handout 2: Assessments (class set)


Procedures:

· Activate the Lesson:  Select a "mystery" in history around which there are considerable or commonly-held uncertainties (i.e. Did Captain Preston give the order to fire at the "Boston Massacre?"  Who fired the first shot at Lexington?  What destroyed the Maine?  Did FDR know about Japanese plans for Pearl Harbor?  Who killed JFK?  Did Ronald Reagan know about Iran-Contra?).  Phrase the mystery as a question and write it on the board.  Hopefully, you can tie the mystery in to the unit you are covering.  If not, you may need to provide some brief background information.  Paul Aron's Unsolved Mysteries series offers a range of possible mysteries from which one might choose.


· Think-Pair-Share:  Ask students to work in pairs to think of at least 5 witnesses who they might consider as sources in an investigation of the mystery question that you presented on the board.  Tell them that they do not have to name specific people (i.e. they might add "the President's wife" rather than "Nancy Reagan").  Have students share their lists without commenting on why they selected their sources.  Tell the students you are going to "switch gears" for a moment.


· Present (project) Visual 1 to the students.


· Tell the students that the teacher has identified a list of 4 sources or "witnesses" who he thinks might prove valuable as he investigates the alleged act of cheating.  Present Visual 2 the following list to the students and read each source description - one at a time - to the students.


Witnesses

Erin - sits in front of the room.  Likes Bob very much

Katie - sits next to Bob in the back of the room

Sean - sits next to Bob in the back; dislikes Bob greatly

Ryan - sits in the middle of the room


· Mapping Activity: ask students to take out a blank piece of paper and map the scene of the "Classroom Cheating Scandal" (i.e. where Bob, Erin, Katie, Sean, and Ryan wold have been sitting).


· Think-Pair-Share: Ask students to work with their partner to analyze the quality of the witnesses or resources.  which ones appear most credible?  Which ones appear least credible?  Ask the students to create a list of "good" (credible) and "bad" (incredible) sources for the teachers.  Tell them that they must be able to explain why they considered each source "good" or "bad."  Allow a few minutes for the pair to complete the tasks then, starting with "Erin," ask volunteers to explain their analyses and conclusions about each witness (a.k.a. source).


· Whole Group Discussion:  Ask the students the following questions:


· What would the social studies teacher conclude if he used Sean as his only source of information? [Probable response: Bob cheated]


· What would the science teacher conclude if he used Erin as his only source of information? [Probable response: Bob did not cheat]


· Why might two different teachers arrive at two different conclusions about the same event? [Response: they relied on different sources]


· Can you think of other situations in which two people might [or did] arrive at different conclusions because of reliance on different sources?


· Mini-Lecture: Making Transfer Explicit: Explain to students that transfer is one of the important aims of education.  Transfer refers to the ability to use hat one learns in one situation and apply it or solve problems in a new but similar situation.  for example, a student who learns to drive a car uses that understanding to drive a truck.  Note that a student  who can analyze the quality of sources in a hypothetical situation like that presented in "The Cheating Scandal" can provide solid evidence of learning or understanding by transferring that skill successfully to similar investigations or tasks.  Ask students if they can think of other examples of transfers.


· Formulate Analytic Questions: Distribute copies of Handout 1 - Analyzing for Credibility.  Ask students to reflect on their thinking as they analyzed potential witnesses for the cheating scandal.  Tell them to work with their partners and use Handout 1 to create a list of questions that they might ask about any witness or source when faced with the task of deciding which source might be best or most credible.  [Do not share all of these with the students but reasonable questions might include:]


· Was the witness there when the event occurred?


· Is it likely that the witness was attentive to the event?


· Was the witness in a position to observe the event?


· Did the witness have any potential biases?  If so, what were they?


· Which witness appears to have had the least bias . . . most bias? Why?


· Were the witness's recollections consistent with the recollections of others?


Ask each group to share one question and continue moving from group to group until you have exhausted all of the questions [or have groups share their best question].  Ask the students to record any questions that do not appear on their list.


Then, ask the students to work with their partners to eliminate or rephrase any qustion that could not be used to evaluate any source.  In other words, you want them to develop questions that generalize or apply to a wide range of sources [i.e. are transferable], not just the "Cheating Scandal" task.  After a few minutes, ask volunteers to share questions that they either eliminated or rephrased.


· Teaching for Transfer - Context 2:  Ask the students to take out a piece of paper and draw a baseball field on it (they can work together if they are not sports-minded or you can have a sports-minded volunteer model on the board).  Once they have diagramed their field, ask the students to position each of the following people where they would most likely be situated on the field.  Present each person orally, one at a time and allow students to use the abbreviations beside each individual.


· B=batter


· C=catcher


· P=pitcher


· U=umpire


· OD=on-deck batter


· RA=radio announcer


· Read the following story aloud to the class:


The Called Shot


"The New York Yankees played the Chicago White Sox in the 1932 World Series.  Rivalries caused bad blood between the players.  With the score tied in the 5th inning, Babe Ruth stepped up to the plate for the Yankees.  Facing a count of two balls and two strikes as well as the taunts from the White Sox dugout, Ruth allegedly raised his hand, pointed to center field, and indicated that he was going to hit a homerun in the exact spot to which he pointed.  On the very next pitch, Ruth slammed a tremendous homer!


Despite the fact that there were 51,000 people in the stands that day, there is still a controversy surrounding the Babe's infamous "called shot."  Did he really make this remarkable prediction?"


· Ask the students to look at the baseball fields that they drew, use their questions to analyze the sources, and come up with a list of "good" and "bad" sources.  Which sources would be the best if their task was to determine whether Babe Ruth actually "called" his "shot?"  Which ones would be poor sources?  Remind them that they must be able to explain their decisions.


· Give the students a few minutes to generate their lists then go through each "source" one by one.  Keep track of the "good" and "bad" sources on the board.  Let students challenge each others' conclusions.


· ask the students to predict and share what each "witness" would probably have said if asked, "did Babe Ruth actually call his shot?" Project visual 1.


· B=batter9Babe Ruth, NY Yankee- "I stepped back again and pointed my finger at those bleachers . . . That ball just went on and on and on and hit far up in the center-field bleachers in exactly the spot I had pointed to."


· C=catcher (Gabby Hartnett, Chicago Cub - Ruth pointed his finger to the Chicago Cubs dugout on a 2 & 2 count and said "It only takes one hit.")


· P=pitcher (Charlie Root, Chicago Cubs - Ruth did not point at the fence before he swung.  If he had made a gesture like that, well, anybody who knows me knows that Ruth would have ended up on his tail!")


· U=umpire (no record of comments from him).


· OD =on-deck batter (NY Yankee: Paraphrase - "That little monkey did it")


· RA=radio announcer (Ruth called his shot)


· Whole Group Discussion:  Ask the students the following questions:


· What would a historian probably conclude about the "Called Shot" if he used interviews with the pitcher, Charlie Root, as his only source of information? [Probable response: Ruth did not call his shot]


· What would a historian probably conclude about the "Called Shot" if he used Babe Ruth's autobiography as his only source of information?


· Why might two different historians arrive at two different conclusions about the same event? [Response: they relied on different sources.]


· Can you think of other situations in which two people might [or did] arrive at different conclusions because of a reliance on different sources?


· Have students work with their partners to revise their "Analyzing for Credibility" questions on Handout 1. Delete or revise questions that do not apply to both the Cheating Scandal activity and the Called Shot activity (but be sure that they also generalize to the Cheating Scandal activity).


· Option - You may want to collect the Handout 1 lists and use select questions to create a source analysis worksheet that students might apply in subsequent similar tasks.


· Teaching for Transfer - Context 3: Ask students to think back to the mystery question that you wrote on the board at the beginning of class and the lists of sources that they generated to solve that mystery.  Have them go through their lists and rank the sources in terms of quality.  Which sources appear credible?  Which sources appear incredible?  Remind them that they must explain the reasons for the ranking.


Debrief:

Raise the following questions with students to check understanding:


· What questions should I ask before I use a source?


· How does one know if a source is credible?


· Why might a particular source be considered not credible?  And for whom?


· How might a person's or a historian's use of sources affect his or her conclusions or, why might two different people arrive at different conclusions about the same event]?


· Transfer Tasks: Ask students to offer examples of . . . .


· everyday situations in which a person might have to evaluate the quality of sources.


· situations in which a historian might have to evaluate sources (prod them to think about documents and artifacts as well as witnesses)


Formative Assessment (“Check for Understanding”)

· Monitor discussion



		Resources & Teaching Tips (Consider the two questions below when completing this section.) 



		What text/print/media/kit/web resources best support this unit? 


· Aron, P. (1997). Unsolved Mysteries of American History: An Eye-Opening Journey Through 500 Years of Discoveries, Disappearances, and Baffling Events.  New York: John Wiley & Sons, Inc.  


· Aron, P. (2000). Unsolved Mysteries of History: An Eye-Opening Investigation into the Most Baffling Events of All time.  New York:  John Wiley & Sons, Inc.


· Aron, P. (2004). More Unsolved Mysteries of American History: From Jamestown to Jimmy Hoffa, Investigating Our Greatest Enigmas.  New York:  John Wiley & Sons, Inc.


· Gavrish, M. J. (1995). The Historian as Detective;  An Introduction to Historical Methodology.  Social Education 59(3), pp. 151-153.


· Wineberg, S. (2001).  Historical Thinking and Other Unnatural Acts:  Charting the Future of Teaching the Past.  Pennsylvania:  Temple University Press.


What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues? 


    



		Differentiation (This should include a list or description of ways that you will differentiate instruction according to students' needs. This can include any curricular adaptations/accommodations that are needed to meet the needs of ALL students, including students with disabilities. Ex: using reading materials at varying readability levels, putting text materials on tape, using spelling or vocabulary lists at readiness levels of students, meeting with small groups to re-teach an idea or skill for struggling learners, or to extend the thinking or skills of advanced learners.) 


· Think-Pair-Share 


· Group discussion 


· Read aloud/with partner  





		Technology Integration 


· Students will have access to the Internet in order to gain more background knowledge.

· ELMO or overhead projector will be used to share photographs with the students in order to spark interest in the unit content.

Content Connections 








		Stage 3: Learning Plan 


(Design Learning Activities To Align with Goals and Assessments) 



		Key learning events needed to achieve unit goals 


(You might consider this the “Procedures” section of your unit plan. Be very specific in describing the procedures you want followed. A unit should consist of 3-5 lessons. This should include instructional activities and learning experiences needed to achieve the desired results (Stage 1) as reflected in the assessment evidence to be gathered (Stage 2). 






		Lesson # 2 


Title of the Lesson: Who was Caesar Rodney? 


Author(s) Crystal Graham and Jenyfer Casterline 


Lesson Description: In this lesson, students will share their background knowledge of Caesar Rodney.  They will also be presented with new information and record this new information in a learning log. 
  


Time Required: 45 minutes 



Essential Question Addressed:  


· To what extent does one event always lead to another?   


· Which historical source is best? 


Enduring Understanding: 


· Many different types of sources exist to help us gather information about the past, such as artifacts and documents.  


· Sources about the past need to be critically analyzed and categorized as they are used.  


  Materials: 


· Overhead picture of Caesar Rodney (Handout N) 


· 1 copy of each (Handout O, P, Q, R) picture per group 


· learning logs (1 per student) 


· chart paper 


· marker 


· picture book titled, "Caesar Rodney: The Story of an American Patriot," by Jan Cheripko and Gary Lippincott 


· variety of leveled readers pertaining to Caesar Rodney and the signing of the Declaration of Independence 


· Internet access for students who need more research. 



  


Procedures: 


1 - Show picture of Caesar Rodney on the overhead and ask who this person is. Record responses on chart paper.  If students do not know, prompt them with information such as, "This person is famous to Delaware."  "He lived in Dover."  "There is a school district named after him." 


  


2 - Once students have identified this person as Caesar Rodney, ask students what else, if anything, is known about him.  Record responses on chart. 


  


3 - Have students recall what a primary source and secondary resource is.  Discuss which type of resource is best.  


  


4 - Have students get into groups of four.  Give each group a set of pictures.  Ask students to analyze the photographs and make generalizations about the time period.  Ask questions such as, "Notice the way the people in the pictures dress.  What can you tell about this time period, about their lives, what they're profession is, etc?"  Have students compare the picture of Caesar Rodney to those in their groups.  What does this tell you about the kind of person that CR was.  Ask students, "What kind of resource is this?"  "Is it credible? Why or Why Not?" 


  


5 - Read the book, "Caesar Rodney: The Story of an American Patriot," by Jan Cheripko and Gary Lippincott.  Afterward, have students turn to their neighbor and describe two things they learned from listening to the story.  


  


6 - Ask, "What kind of resource is this? Is it credible? How would you know?" 


  


7 - Students should record any new information they learned about Caesar Rodney in their learning logs.     


Debrief: 


· Ask students, "What kind of resources did we work with in this lesson?"  


· Which of these sources were credible?  Which were not? 


  


Formative Assessment (“Check for Understanding”): 


· Check learning logs for understanding.


  



		Resources & Teaching Tips (Consider the two questions below when completing this section.) 



		What text/print/media/kit/web resources best support this unit? 


· Cheripko, J and Lippincott, G.  (2004). Caesar Rodney: The Story of an American Patriot. Boyds Mills Press.


· Palmer, C.  A Declaration of Determination.  Retrieved March 2, 2009, from National Archives Web  site: http://www.archives.gov/

What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues? 


          If there are students who are not gaining meaningful knowledge, provide a variety of leveled books or internet access in order for the student(s) to do additional research.


  



		Differentiation (This should include a list or description of ways that you will differentiate instruction according to students' needs. This can include any curricular adaptations/accommodations that are needed to meet the needs of ALL students, including students with disabilities. Ex: using reading materials at varying readability levels, putting text materials on tape, using spelling or vocabulary lists at readiness levels of students, meeting with small groups to re-teach an idea or skill for struggling learners, or to extend the thinking or skills of advanced learners.) 


  


· Small group work 


· Individual work 


· Read aloud/listening 


· Varied level books for reteaching 


· Internet access for additional research 



		Technology Integration 


· Students will have access to the Internet in order to gain more background knowledge.

· ELMO or overhead projector will be used to share photographs with the students in order to spark interest in the unit content.

Content Connections 








		Stage 3: Learning Plan 


(Design Learning Activities To Align with Goals and Assessments) 



		Key learning events needed to achieve unit goals 


(You might consider this the “Procedures” section of your unit plan. Be very specific in describing the procedures you want followed. A unit should consist of 3-5 lessons. This should include instructional activities and learning experiences needed to achieve the desired results (Stage 1) as reflected in the assessment evidence to be gathered (Stage 2). 



		  Lesson # 3 


Title of the Lesson: What led us to Independence? 


Author(s): Crystal Graham and Jenyfer Casterline 


Lesson Description:  


· In this lesson, students will gain the necessary background knowledge of the cause of the Revolutionary War from which to realize the importance of the ride of Caesar Rodney.



Time Required: 45 minute class period 


  


Essential Question Addressed: 


· To what extent does one historical event always lead to another?  


 Enduring Understanding: 


· History is messy and it is up to historians to logically organize events, recognize patterns and trends, explain cause and effect, make inferences, and draw conclusions from those sources which are available at the time. 


 Materials: 


· copy of book, "Delaware: The First State," by Dr. Carole Hoffecker 


· Handouts H, I, J, K, L, M, & N on overhead   


· Handout G (Anticipation Guide) 


· Handout F (The Boston Tea Party) 


· Sequential developmental pictures of a child from birth to present (Optional) 


Procedures: 

· Have students get into groups of two.  Hand out a set of pictures of a child as he/she grows. 


· If no pictures are available, cut apart the copy of the five paragraph essay.  Have 


      students put the pictures in sequential order, (or the paragraphs in logical    


      order).  Explain to students that this is what historians are faced with when they  


      have to make sense of history.  History is like a puzzle that must be put together.  


  


· Handout the anticipation guide.  Have students read through each statement and record whether they believe it is a true or false statement in the "Before" column.  Reassure them that they are not expected to know very much about the signing of the Declaration of Independence at this point so they should guess if necessary.  


  


· Using the book, "Delaware: The First State," by Dr. Carole Hoffecker, read aloud chapters 9 and 10.  During the reading, show the overhead pictures in order as story presents information.  When finished, students should redirect their attention to their anticipation guide.  In the "After" column, record whether each statement is in fact true or false.  


  


· Have students work in partners to create a timeline depiction of the events that led up to the signing of the Declaration of Independence.  


  


· Students should record any new information they learned today in their learning logs.      


  


Debrief:  


· Reiterate the question, "To what extent does one historical event always lead to another?" What were the main events that led to the signing of the Declaration of Independence? 


  Formative Assessment (“Check for Understanding”): 


· Learning logs 


· completed timelines 



		Resources & Teaching Tips (Consider the two questions below when completing this section.) 



		What text/print/media/kit/web resources best support this unit? 


· Hoffecker, C. (1988). Delaware, The First State. New Jersey: Middle Atlantic Press.


· Palmer, C.  A Declaration of Determination.  Retrieved March 2, 2009, from National Archives Website: http://www.archives.gov/

· Remedia Publications, Inc. (2002). The Boston Tea Party, taken from Skills Based Reading Blackline Masters.  Arizona:  Remedia Publications, Inc.


What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues?


          If there are students who are not gaining meaningful knowledge, provide variety of leveled books or internet access in order for the student(s) to do additional research.



		Differentiation (This should include a list or description of ways that you will differentiate instruction according to students' needs. This can include any curricular adaptations/accommodations that are needed to meet the needs of ALL students, including students with disabilities. Ex: using reading materials at varying readability levels, putting text materials on tape, using spelling or vocabulary lists at readiness levels of students, meeting with small groups to re-teach an idea or skill for struggling learners, or to extend the thinking or skills of advanced learners.) 


· Individual activity  


· Partner activity 


· Listening/set purpose for listening with anticipation guide 


· Hands on/cut & paste





		Technology Integration 


· Students will have access to the Internet in order to gain more background knowledge.

· ELMO or overhead projector will be used to share photographs with the students in order to spark interest in the unit content.

Content Connections 








		Stage 3: Learning Plan 


(Design Learning Activities To Align with Goals and Assessments) 



		Key learning events needed to achieve unit goals 


(You might consider this the “Procedures” section of your unit plan. Be very specific in describing the procedures you want followed. A unit should consist of 3-5 lessons. This should include instructional activities and learning experiences needed to achieve the desired results (Stage 1) as reflected in the assessment evidence to be gathered (Stage 2). 



		Lesson # 4 


Title of the Lesson: The Ride of Caesar Rodney  


Author(s):  Crystal Graham and Jenyfer Casterline 


Lesson Description:  


· In this lesson, students will examine resources, both primary and secondary to analyze for credibility and gain knowledge about the famous ride of Caesar Rodney.  Students will also recognize that there are two different accounts of the ride of Caesar Rodney.  
  


Time Required: Three 45 minutes sessions 


Essential Question Addressed:  


· Which historical source is best?  


· Why might there be two different accounts of a single event? 



Enduring Understanding:  


· Many different types of sources exist to help us gather information about the past.  These sources need to be critically analyzed and categorized as they are used.


Materials:  


· Handouts A, B, C, D, & E (on o/h and a copy for each student) 


· tracer map of Pennsylvania and Delaware connected (Teacher Reference page B)


· construction paper 


· scissors 


· stapler 


· red marker 


· teacher model of four-door foldable (see reference page A) 


· assessment   


Procedures:  


Day One 


1 - Have students recall who Caesar Rodney was and what he was famous for.  


  


2 - Handout A  - put on overhead and give a copy to each student.  Ask, "What type of resource is this?"  "What should we look for as we are reading to decide if it's credible?"   Read through together, and discuss.  Repeat this process for handouts B, C, D, & E.  


                 


3 - In learning logs, have students answer the following question: Of all the resources analyzed today, which did you feel was the most credible?  Explain why? 


  


Day Two: 


1 -  Have students take turns sharing something from their learning logs.  


  


2 - Show the teacher model of the four-door foldable (Teacher Reference Page A). Trace the map outline of Delaware and Pennsylvania connected.  Students should trace the route that Caesar Rodney traveled from Dover to Philadelphia in red marker. On the inside of the foldable, students will write to the following prompt:  


            


           You are a reporter in 1776 who heard about Caesar’s fantastic ride to Philadelphia. As a reporter, use your credible resources to determine whether CR was a hero that saved America or just another statesman doing his elected duty. Write an editorial sharing your discoveries about  what really happened. 


  


Day Three: 


1 - Hand out assessment after debriefing students. 


  


Debrief:  


· Ask, "How can there be two different accounts of the same event."


· Challenge students to find out what happened to the fifty-five men who signed the Declaration of Independence by going to http://www. Scratchinpost.net/barefootbob/doi1776.html


· Also . . . Try this fin game to test your knowledge of the American Revolution by going to http://www.pbs.org/ktca/liberty/road.html


Formative Assessment (“Check for Understanding”):  


· Learning logs 


· successful completing of foldable 


· informal monitor through discussion



		Resources & Teaching Tips (Consider the two questions below when completing this section.) 



		What text/print/media/kit/web resources best support this unit? 


· Zike, D. (2002).  The Big Book of Social Studies: Read, Write, Research.  Dinah-                                                                                                                                                                                         Might Adventures, LP. 


· Boston Massacre Historical Society.  Boston Massacre in Facts and Numbers, Retrieved March 2, 2009 from http://www.bostonmassacre.net/facts-and-numbers.htm 


· Tyson, Don. (2004).  Caesar Rodney’s Ride.  Retrieved March 1, 2009 from                                                                http://www.authorsden.com/visit/viewpoetry.asp?AuthorID=19124&id=94608 


· Sauter, Donald.  (Feb 2009).   Caesar Rodney's Ride for Independence - Hollywood Style Retrieved March 1,  2009, from http://www.geocities.com/donaldsauter/caesar-rodney.htm 


· Letters of Delegates to Congress, 1774-1789, Volume 4. Retrieved March 2, 2009 from http://etext.lib.virginia.edu/etcbin/toccer-new2?id=DelVol04.xml&images=images/modeng&data=/texts/english/modeng/parsed&tag=public&part=302&division=div1 

· Fleming, C. (1995).   The Desperate Ride of Caesar Rodney.  Highlights for Children, Inc., Columbus, Ohio.


· The Ride of Caesar Rodney. (n.d.).  Retrieved March 6, 2009, from Wikipedia:  http://en.wikipedia.org/wiki/Caesar_Rodney

· Palmer, C.  A Declaration of Determination.  Retrieved March 2, 2009, from National Archives Website: http://www.archives.gov/

What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues? 


· If there are students who are not gaining meaningful knowledge, provide a variety of leveled books or Internet access in order for the student(s) to do additional research.






		Differentiation (This should include a list or description of ways that you will differentiate instruction according to students' needs. This can include any curricular adaptations/accommodations that are needed to meet the needs of ALL students, including students with disabilities. Ex: using reading materials at varying readability levels, putting text materials on tape, using spelling or vocabulary lists at readiness levels of students, meeting with small groups to re-teach an idea or skill for struggling learners, or to extend the thinking or skills of advanced learners.) 


· Whole group activity 


· Teacher guidance/summary of given texts 


· Hands on activity 


· Introduce vocabulary students may find difficult at the beginning of the lesson 





		Technology Integration 


· Students will have access to the Internet in order to gain more background knowledge.

· ELMO or overhead projector will be used to share photographs with the students in order to spark interest in the unit content.

Content Connections 








Handout A 

  

  

Caesar Rodney's Ride
by Don Tyson 

  

I wrote this after reading about the challenges met by the members of the Continental Congress 

  

  

The call came after midnight.
He dressed hurriedly and dashed into the night.
Quickly he saddled his mount as
There was no time to waste.
In darkness he rode at a frantic pace.
He could not be long delayed.
Lightening flashed and thunder roared.
Through the mud his steed he urged.
Rain beat against his face and chest,
But onward he must go,
For there was too much at stake.
He arrived in Philadelphia at noon,
Too weak to walk they carried him
Through the door into the room.
With a feeble voice he shouted "Aye,"
When asked how he would vote.
With that shout a new nation was born.
He took the quill with shaking hand and
Like fifty-five other brave souls,
Pledged his life, fortune, and honor,
To set a people free.
My question then, to you this day,
Will you commit to keep what they won,
So our children can remain free? 

  


  

Handout B 

Caesar Rodney's ride for independence - Hollywood style 


"Once Upon A Time In Delaware" was written for Delaware children by Katharine Pyle, sister of writer and artist Howard Pyle. It was first published in 1911.  The foreword by the Delaware Society of the Colonial Dames of America begins, "Dear Girls and Boys, these true stories are written just for you." In such books, I doubt too many people worry overmuch about a little apocrypha sneaking in here and there.   (Well, I know someone like Hendrik Van Loon, who got America enthused about world history in the 1920s with his book "The Story Of Man", also aimed at young readers, would argue adamantly that truth is far more amazing and entertaining than fiction. And since I brought it up, let me invite you to track down a copy of Van Loon's book so you might see what the stir was about and why it had gone through 32 printings between 1921 and 1926; imagine the buzz created by his tie-in radio show; and mourn the lack of any such figure in our time to get Americans excited about knowledge.)   Katharine Pyle's detailed account of Caesar Rodney's ride had me wondering more than any of her other chapters about the dividing line between the bare facts and the brushed-in color. After all, every version you hear is at least a little different. In fact, whenever Caesar Rodney comes up, the writer or speaker is obliged to point out how sketchy our knowledge is of, not only his ride, but also of the man, himself. (Never mind the speculation that Caesar Rodney was a woman.) 

So maybe Katharine Pyle really had her sources for the following account? 

 


ONCE UPON A TIME IN DELAWARE

by Katharine Pyle

Chapter V. How Once Upon A Time Caesar Rodney Rode For Freedom

                    

                    YEARS passed, and the Counties on the Delaware(1), under the wise laws of William Penn(2) grew and prospered. Dover was laid out and settled; New Castle flourished; Lewes became a town. Instead of the rough buildings of the early settlers, handsome country houses and comfortable farms were to be seen.

 

                    The manners and customs of the people were still very plain and simple. Very few foreign articles were used in this part of the country. Clothes were woven, cut and sewed at home. Beef, pork, poultry, milk, butter, cheese, wheat and Indian corn were raised on the farms; the fruit trees yielded freely, and there was a great deal of wild game; the people lived not only comfortably but luxuriously(3).  

 

                      The Counties on the Delaware were very fertile, and very little labor was needed to make the land yield all that was required. The people had a great deal of leisure time for visiting and pleasure. They were always gathering together at one house or another, the younger people to dance or frolic, and the older men to amuse themselves with wrestling, running races, jumping, throwing the disc and other rustic and manly exercises.

                     On Christmas Eve there was a universal firing of guns, and all through the holidays the people traveled from house to house, feasting and eating Twelfth cake,

and playing games(4).  

 

                    So for years, life slipped pleasantly by in these southern Counties, and then suddenly there came a change. There began to be talk of war with England.  News was eagerly watched for. There was no mail at that time. Letters were carried by stage-coach, or by messengers riding on horseback from town to town.  In the old days, the people had been content to send their servants for letters. Now, when a messenger, hot

and dusty, came galloping into the town, a crowd would be waiting, and would gather round him.

 

                    And it was thrilling news that the dusty messengers carried in those days, the days of 1775. England was determined to tax her colonies, and the colonies were

rising in rebellion. Boston had thrown whole cargoes of tea into her harbor rather than pay the tax on it.

 

                    Then the first shots of the Revolution were fired at Concord and Lexington. At the sound of those shots the Counties on Delaware awoke. Drums were beat,

muskets were cleaned, ladies sewed flags for the troops to carry; men enlisted, and the militia drilled. But still it was hoped by many that things would settle back peaceably. 

 

                    But worse and worse news came from the north.  Boston harbor had been shut up by the English. The people were starving. Warships from England had brought over more troops (many of them hired Germans), and had quartered them on the town. All the country was hot with anger over these things. Food and clothing were sent to Boston. General Washington raised troops of a thousand men, at his own expense, and marched north to her relief. 

 

                    General Caesar Rodney was one of the important men of Dover at that time. He was a tall, pale, strange looking man, with flashing eyes, and a face, as we are told, "no larger than a good sized apple." He was a general in the militia, and was heart and soul for independence.  He rode about the country, calling meetings, speaking to the people, and urging them to enlist, and urging them, too, to raise money to give to the government.  He was at this time suffering from a painful disease, but he spared neither strength nor comfort in the cause of freedom.

 

                    Mr. George Read of New Castle was a very important man in the colonies, too. He was a patriot, and belonged to the militia, but he was very anxious not to begin a war. He agreed that the time might come when the colonies would have to be free, but he thought that time had not yet come. He hoped that when it did, the colonies might win their freedom peaceably, and not by battle and bloodshed. He was a calm, quiet,

learned man, rather slow of speech, and different in many ways from his quick and fiery friend, Rodney.

 

                    A third man who was important in Colonial times was Mr. Thomas McKean. He was a lawyer in New Castle, and was a friend of both these men. Like Rodney, he was for freedom at any cost.

 

                    In 1776, when the Colonial Congress was called to meet in Philadelphia, these three men, Rodney, Read and McKean, were sent to it as delegates by the Counties on the Delaware(5). 

 

                    This meeting of Congress in the summer of 1776 was the most important meeting that had ever been held. From north and south the delegates came riding to it, from all the thirteen colonies; and they met in the Committee Room of the State House in Philadelphia,

 

                    Many serious questions were to be decided by these delegates this year. But the most serious of all the questions was whether the Colonies should declare themselves free and independent states. If they did this, it would mean war with England.

 

                    While the question was still argued about in the committee room, Caesar Rodney was sent for to come back to the Counties on the Delaware. Riots and quarrels and disturbances had broken out there, and no one could quiet them as well as Caesar Rodney. He was very glad to go, for it seemed as though it might be a long time before the delegates would decide on anything, and he hoped to be able to raise some money

for the government.

 

  He started out early one morning on horseback, cantering easily along through the cool of the day.  It was eighty miles from Philadelphia to Dover, and he broke it by stopping overnight at New Castle, which was rather more than half way home. The road he took was the old King's Highroad, which ran on down through the Counties on Delaware, through Wilmington and New Castle and Dover, as far as Lewes.

 

                    General Rodney found a great deal to do down in the Counties. The Whigs and Tories had come to blows. One Tory gentleman only just escaped being tarred and feathered, and carried on a rail. Caesar Rodney was the one who had to quiet all the troubles.  Beside this he made speeches, raised moneys and helped get together fresh troops of militia.

 

                    But busy though he was, he managed to find some time for visiting about among his friends. Especially he found time to visit at the house of a young Quaker widow named Sarah Rowland. Mistress Rowland lived in Lewes. She was a Tory, but she was very beautiful and witty, and Caesar Rodney was said to be in love with her. He might often have been seen, between his busy times, cantering along the road that led to Lewes and to her house. Mistress Rowland, as a Quaker, believed all fighting to be wrong, but she was always friendly with the General. Perhaps she hoped in some way to be able to help the Tories by things the General told her, or by having him at her house. At any rate she always made him welcome.

                     Now, while General Rodney was still busy down in the Counties on the Delaware, with his work and pleasure, great things were happening in Philadelphia. 

The Declaration of Independence was finally drawn up and written out.

 

                    It was laid on the table before the Colonial Congress, and the delegates were given five days to make up their minds to agree, whether they would sign it or not. They considered and discussed it in secret behind closed doors.

 

                    One after another, the delegates from various colonies agreed to sign. At last, only the Counties on the Delaware were needed to carry the agreement. They could not sign the Declaration, for they had now only two delegates present at Congress. Of these, one (McKean) was for it, and one (Mr. Read) was against it, so it was a tie between them, and Rodney, whose vote could have decided the matter, was down in the Counties on Delaware, eighty miles away.

 

                    McKean was in despair. He sent message after message down to Delaware, begging the General to return to Philadelphia and give his deciding vote, but no answer came. The fact was that General Rodney did not receive any of these messages McKean sent. He was visiting Mistress Rowland in Lewes at the time, and she managed to keep the letters back from him. She hoped that he might know nothing about the

Declaration until it had been voted on and the whole matter decided. Even if all the other Colonies decided to sign, it would weaken the union very much if the Colonies on the Delaware did not sign.  On the third of July, McKean sent a last message down to Rodney, passionately begging him to come to Philadelphia. The vote of the delegates was to be taken July the fourth, and if the General was not there the vote of the Counties on Delaware could not be cast for the Declaration of Independence, and it might be lost. 

 

                    On this same day, July the third, 1776, Caesar Rodney was chatting with Mistress Rowland in the parlor of her house at Lewes, so one tradition goes. It had

seemed strange to him that he had not heard from McKean lately, but he felt sure that if anything important were happening at Philadelphia he would receive word at once. So he put his anxieties aside and laughed and talked with the widow.

 

                    Suddenly, the parlor door was thrown open and a maid-servant came into the room. She crossed over to where General Rodney was sitting. "There!" she cried.  "I'm an honest girl and I won't keep those back any longer!" and she threw a packet of letters into the General's lap.

 

                    Rodney picked them up and looked at them. They were in Mr. McKean's hand-writing. Hastily he ran through them. They were the letters Sarah Rowland had been keeping back,--the letters begging and imploring him to hasten north to Philadelphia.

 

                    Without a word, General Rodney started to his feet, and ran out to where his horse was standing before the house(6). Sarah Rowland called to him, but he did not heed her. He sprang to the saddle and gathered up the reins, and a moment later he was galloping madly north toward Dover. It was a long ride, but a longer still was before him. The heat was stifling, and the dust rose in clouds as he thundered along the King's Highroad.

 

               At Dover, he stopped to change his horse, and here he was met by McKean's last messenger, with a letter, urging him to haste, haste. Indeed, there was not an hour to waste. Philadelphia was eighty miles away, and the vote was to be taken the next morning.

 

                    On went Rodney on his fresh horse. Daylight was gone. The moon sailed slowly up the sky, and the trees were clumps of blackness on either hand as he rode.

 

                    At Chester, he again changed horses, but he did not stop for either rest or food. Soon, he was riding on again.

 

                    It was in the morning of July fourth, that the rider, exhausted and white with dust, drew rein before the State House door in Philadelphia. McKean was there watching for him.

 

                    "Am I in time?" called Rodney as he swung himself from. his horse.

 

                    "In time, but no more," answered McKean.

 

                    Side by side he and Rodney entered Independence Hall. There sat the delegates in a semi-circle. Rodney and McKean took their places. The Declaration of Independence lay on the table before them. It was being voted on. One after the other the colonies were

called on and one after another they gave their votes for it. The Counties on Delaware were called on. Mr. McKean rose and voted for it. Mr. Read was, as usual against it.

 

                    Then Caesar Rodney rose in his place. His face looked white and worn under its dust, but he spoke in a clear, firm voice. "I vote for Independence."

 

                    And so the day was won. From the belfry of Independence Hall, the bells pealed out over the Quaker City. Bonfires blazed out, people shouted for joy, and the thirteen American Colonies, strong in union, stood pledged together for liberty.

 

                  Has to be true if they even have a picture of Sarah Rowland's house, right? 

                                                                                              

Handout C 

Caesar Rodney To: Thomas Rodney 


Sir,
Philada. July the 4th 1776 


   I have inclosed you a Summons directed to the Sheriff to Summon the Member for our County to meet in Assembly at Newcastle on the 22d day of this Instant which I hope you will have put into his hands as soon as possible after it Comes to Yours. I arrived in Congress (tho detained by thunder and Rain) time Enough to give my Voice in the matter of Independence.(1) It is determined by the Thirteen United Colonies with out even one disenting Colony. We have now Got through with the Whole of the declaration and Ordered it to be printed, so that You will soon have the pleasure of seeing it. Hand bills of it will be printed and Sent to the Armies, Cities, Countys, Towns &c-to be published or rather proclaimed in form. Don't neglect to Attend Closely and Carefully to my Harvest and You'l oblige, Yours &c,Caesar Rodney 

   RC (CCamarSJ). 

** The circumstances behind Rodney's last minute appearance in Congress were described by Thomas McKean many years later as follows. "On Monday the 1st. of July the question was taken in the committee of the whole when the State of Pennsylvania (represented by seven Gentlemen then present) voted agt. it. Delaware (having then only two Representatives present) was divided; all the other States voted in favor of it. Whereupon, without delay I sent an Express (at my private expense) for your honored Uncle Caesar Rodney Esquire, the remaining member for Delaware, whom I met at the State-house door, in his boots and spurs, as the members were assembling; after a friendly salutation (without a word on the business) we went into the Hall of Congress together and found we were among the latest: proceedings immediately commenced, and after a few minutes the great question was put; when the vote for Delaware was called your uncle arose and said: As I believe the voice of my constituents and of all sensible and honest men is in favor of Independence and my own judgment concurs with them, I vote for Independence, or in words to the same effect." McKean to Caesar A. Rodney, September 22, 1813, Burnett, Letters, 1:534. For an analysis of several conflicting accounts of Rodney's ride to Philadelphia, see William Baskerville Hamilton, Anglo-American Law on the Frontier: Thomas Rodney b His Territorial Cases (Durham: Duke University Press, 1953), pp. 21-22. 

  








Handout E


American Revolution

Rodney joined Thomas McKean as a delegate to the Stamp Act Congress in 1765 and was a leader of the Delaware Committee of Correspondence. He began his service in the Assembly of the Lower Counties in the 1761/62 session and continued in office through the 1775/76 session. Several times he served as Speaker, including the momentous day of June 15, 1775 when "with Rodney in the chair and McKean leading the debate on the floor," the Assembly of the Lower Counties voted to separate all ties with the British Parliament and King.








The presentation of the Declaration of Independence to Congress. [1]

Because of his military experience Rodney was named Brigadier General of Delaware's militia. As Delaware and the other colonies moved from protest to self-government and then to independence, the situation in strongly loyalist Kent and Sussex County rapidly deteriorated. Numerous local leaders spoke strongly in favor of maintaining the ties with Great Britain. Rodney and his militia were repeatedly required to suppress the resultant insurrections. Some of the Loyalists were arrested and jailed, some escaped to the swamps or British ships, and some just remained quietly resistant to the new government.








Caesar Rodney on the 1999 Delaware State Quarter.


Meanwhile, Rodney served in the Continental Congress along with Thomas McKean and George Read from 1774 through 1776. Rodney was in Dover attending to Loyalist activity in Sussex County when he received word from Thomas McKean that he and George Read were deadlocked on the vote for independence. To break that deadlock, Rodney rode eighty miles through a thunderstorm on the night of July 1, 1776, dramatically arriving in Philadelphia "in his boots and spurs" on July 2, just as the voting was beginning. (At least part of Rodney's famous ride was probably made in a carriage.[1]) He voted with McKean and thereby allowed Delaware to join eleven other states in voting in favor of the resolution of independence. The wording of the Declaration of Independence was approved two days later, and Rodney signed the famous parchment copy on August 2.


Handout F


THE BOSTON TEA PARTY 

  

So, some colonists made a plan.  They marched to where the three tea ships were tied up.  They went on the ships.  They split apart the chests of tea and dumped the loose leaves in the Boston Harbor.  Thousands of people watched them from the dock. 

  

          The British navy was only a few hundred yards away.  They did nothing.  When King George of England found out, he was very angry.  The leaders of the colonies decided that something finally needed to be done.  They made plans to meet in Philadelphia that September.  They wanted to work out their problems with the British.  They wanted peace. 

  

          On the night of December 16, 1773, a large crowd of people gathered at the Boston docks.  One hundred and fifty men wrapped themselves in blankets.  They put paint on their faces to make themselves look like Indians.  Why were they doing this?  What was happening? 

  

          The American colonists were very angry with the British.  The British said that the East India Company was the only one that could sell tea to the Americans.  The Americans thought that the British had no right to tell them who could sell goods.  They said that their own people could bring goods into the colonies.  They had the right to buy from anyone, not just the East India Company.

Handout G


Anticipation Guide


Directions: Read each statement.  Mark whether you believe the statement is true or false in the “Before” column.  After listening to the reading, revisit each statement.  Mark whether each is true or false in the “After” column.


		Before I Read

		

		After I Read



		_______

		1. France and Spain often fought over territory in North America. 




		_______



		_______

		2.  The final battle, “The French and Indian War” began in 1756 and lasted until 1763.




		_______



		_______

		3. In 1765 England passed the Stamp Act, which meant that Americans had to use stamps to mail letter.




		_______



		_______

		4. Americans were excited about the Stamp Act.




		_______



		_______

		5. In 1767 England imposed taxes on Americans on all imported goods by passing the Townshend Act. 




		_______



		_______

		6. John Dickinson became famous by writing editorials protesting the taxes.




		_______



		_______

		7. Americans boycotted English goods so England would stop taxing them.




		_______



		_______

		8. The Boston Tea Party in 1774 was when the colonies celebrated not having to pay taxes by having a tea party.




		_______



		_______

		9. June 1776, the Lower Counties became the state of Delaware.




		_______



		_______

		10. July 1776, Congress voted to accept the Declaration of Independence.




		_______



		_______

		11. 1777 was the battle of Cooch’s Bridge - only Revolutionary War battle that was fought in Delaware.




		_______



		_______

		12. In 1781, the French and American forces defeated England in Yorktown, Virginia.




		_______



		_______

		13. In 1763, England signed a treaty declaring the independence of the United States of America. 




		_______





Use the information from the anticipation guide to create a timeline of these events on a separate piece of paper.


Handout H




The Signing of the Declaration of Independence


Handout I




Voting at the Second Continental Congress


Handout J




    Redcoats and Massachusetts Militia at Battle of Lexington 


Handout K




  Boston Tea Party


Handout L




John Dickinson


Handout M




King George III


Handout N




Caesar Rodney

Handout  O




Handout P




Marble statue of Caesar Rodney


Handout Q


Name: _________________________________       Date: _____________________


How can two accounts of the same event be different?




After reading the two accounts of how the Boston Massacre started, explain how there could be two different statements of how the same event occurred.


________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________





Handout R




King Street Boston- Boston Massacre, March 5, 1770 

· engraving by Paul Revere




Boston Massacre – March 5, 1770


Chomolithograph by John Bufford



Teacher Resource A


Teacher Reference B (tracer map of Delaware and Pennsylvania connected)


Teacher Resource B


Tracer Map of Delaware and Pennsylvania




Visual 1




Visual 2


Witnesses 


Erin - sits in front of the room.  Likes Bob very much 


Katie - sits next to Bob in the back of the room 


Sean - sits next to Bob in the back; dislikes Bob greatly 


Ryan - sits in the middle of the room 


Handout D





  Colonists during the Stamp Act





The following are two accounts of how the Boston Massacre occurred.  Please read the following before answering the extended response.


Account 1


British Soldiers were sent to America to enforce the Proclamation and to maintain order but their presence just made matters worse. It all started March 5 by a couple of boys throwing snowballs at British soldiers. A crowd soon gathered throwing ice and making fun of them. Soon after, the British started firing wildly. Other weapons were clubs, knives, swords, and a popular weapon, your own bare hands. The people that died are: Crispus Attacks, one of the more famous people who was an African American sailor, Samuel Gray, a worker at rope walk, James Caldwell, a mate on a American ship, Samuel Maverick, who was a young seventeen year old male, and Patrick Carr, a feather maker.


Account 2


On March 5, 1770 at approximately 9:00 pm an angry crowd approached a British sentry standing on guard outside of the Customs House. By this time the local troublemakers have already been in another street brawl and were ready for action. One of the leaders started insulting the British private, saying among other things that his company commander was a cheat and did not pay him for a wig. Some of the attackers were waving clubs and throwing stones.  One of the attackers threw a club at the private, knocking him off his feet. Rising, the British private fired a shot into the air. He was stricken again with a club and Montgomery had no choice but to point his gun at the attacker. At the same time another British soldier pointed his musket at the other two attackers. Probably the anger and the fear of being beaten by a club like his fellow solder, the soldier pulled the trigger. More shots were fired and more people fell to the ground wounded or dead.









































Extended Response Rubric:


Students show an understanding of the history concepts involved.  Several details are used which shows a clear, complete understanding.


1     Response may be correct but not enough supporting details.      


0     No response at all OR response is totally incorrect.









Handout I




Voting at the Second Continental Congress



Handout M




King George III



Handout R




King Street Boston- Boston Massacre, March 5, 1770 

· engraving by Paul Revere




































Handout Q


Name: _________________________________       Date: _____________________


How can two accounts of the same event be different?




After reading the two accounts of how the Boston Massacre started, explain how there could be two different statements of how the same event occurred.


________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________




The following are two accounts of how the Boston Massacre occurred.  Please read the following before answering the extended response.


Account 1


British Soldiers were sent to America to enforce the Proclamation and to maintain order but their presence just made matters worse. It all started March 5 by a couple of boys throwing snowballs at British soldiers. A crowd soon gathered throwing ice and making fun of them. Soon after, the British started firing wildly. Other weapons were clubs, knives, swords, and a popular weapon, your own bare hands. The people that died are: Crispus Attacks, one of the more famous people who was an African American sailor, Samuel Gray, a worker at rope walk, James Caldwell, a mate on a American ship, Samuel Maverick, who was a young seventeen year old male, and Patrick Carr, a feather maker.


Account 2


On March 5, 1770 at approximately 9:00 pm an angry crowd approached a British sentry standing on guard outside of the Customs House. By this time the local troublemakers have already been in another street brawl and were ready for action. One of the leaders started insulting the British private, saying among other things that his company commander was a cheat and did not pay him for a wig. Some of the attackers were waving clubs and throwing stones.  One of the attackers threw a club at the private, knocking him off his feet. Rising, the British private fired a shot into the air. He was stricken again with a club and Montgomery had no choice but to point his gun at the attacker. At the same time another British soldier pointed his musket at the other two attackers. Probably the anger and the fear of being beaten by a club like his fellow solder, the soldier pulled the trigger. More shots were fired and more people fell to the ground wounded or dead.









































Extended Response Rubric:


Students show an understanding of the history concepts involved.  Several details are used which shows a clear, complete understanding.


1     Response may be correct but not enough supporting details.      


0     No response at all OR response is totally incorrect.









Handout  O




  Colonists during the Stamp Act









Handout F


THE BOSTON TEA PARTY 

  

So, some colonists made a plan.  They marched to where the three tea ships were tied up.  They went on the ships.  They split apart the chests of tea and dumped the loose leaves in the Boston Harbor.  Thousands of people watched them from the dock. 

  

          The British navy was only a few hundred yards away.  They did nothing.  When King George of England found out, he was very angry.  The leaders of the colonies decided that something finally needed to be done.  They made plans to meet in Philadelphia that September.  They wanted to work out their problems with the British.  They wanted peace. 

  

          On the night of December 16, 1773, a large crowd of people gathered at the Boston docks.  One hundred and fifty men wrapped themselves in blankets.  They put paint on their faces to make themselves look like Indians.  Why were they doing this?  What was happening? 

  

          The American colonists were very angry with the British.  The British said that the East India Company was the only one that could sell tea to the Americans.  The Americans thought that the British had no right to tell them who could sell goods.  They said that their own people could bring goods into the colonies.  They had the right to buy from anyone, not just the East India Company.


Handout N




Caesar Rodney









Handout H




The Signing of the Declaration of Independence



Visual 1




Visual 2


Witnesses 


Erin - sits in front of the room.  Likes Bob very much 


Katie - sits next to Bob in the back of the room 


Sean - sits next to Bob in the back; dislikes Bob greatly 


Ryan - sits in the middle of the room 















Handout E



American Revolution

Rodney joined Thomas McKean as a delegate to the Stamp Act Congress in 1765 and was a leader of the Delaware Committee of Correspondence. He began his service in the Assembly of the Lower Counties in the 1761/62 session and continued in office through the 1775/76 session. Several times he served as Speaker, including the momentous day of June 15, 1775 when "with Rodney in the chair and McKean leading the debate on the floor," the Assembly of the Lower Counties voted to separate all ties with the British Parliament and King.




The presentation of the Declaration of Independence to Congress. [1]

Because of his military experience Rodney was named Brigadier General of Delaware's militia. As Delaware and the other colonies moved from protest to self-government and then to independence, the situation in strongly loyalist Kent and Sussex County rapidly deteriorated. Numerous local leaders spoke strongly in favor of maintaining the ties with Great Britain. Rodney and his militia were repeatedly required to suppress the resultant insurrections. Some of the Loyalists were arrested and jailed, some escaped to the swamps or British ships, and some just remained quietly resistant to the new government.





 HYPERLINK "http://en.wikipedia.org/wiki/File:Delaware_quarter,_reverse_side,_1999.jpg" \o "Enlarge" 



Caesar Rodney on the 1999 Delaware State Quarter.


Meanwhile, Rodney served in the Continental Congress along with Thomas McKean and George Read from 1774 through 1776. Rodney was in Dover attending to Loyalist activity in Sussex County when he received word from Thomas McKean that he and George Read were deadlocked on the vote for independence. To break that deadlock, Rodney rode eighty miles through a thunderstorm on the night of July 1, 1776, dramatically arriving in Philadelphia "in his boots and spurs" on July 2, just as the voting was beginning. (At least part of Rodney's famous ride was probably made in a carriage.[1]) He voted with McKean and thereby allowed Delaware to join eleven other states in voting in favor of the resolution of independence. The wording of the Declaration of Independence was approved two days later, and Rodney signed the famous parchment copy on August 2.


Handout G


Anticipation Guide


Directions: Read each statement.  Mark whether you believe the statement is true or false in the “Before” column.  After listening to the reading, revisit each statement.  Mark whether each is true or false in the “After” column.


		Before I Read

		

		After I Read



		_______

		1. France and Spain often fought over territory in North America. 




		_______



		_______

		2.  The final battle, “The French and Indian War” began in 1756 and lasted until 1763.




		_______



		_______

		3. In 1765 England passed the Stamp Act, which meant that Americans had to use stamps to mail letter.




		_______



		_______

		4. Americans were excited about the Stamp Act.




		_______



		_______

		5. In 1767 England imposed taxes on Americans on all imported goods by passing the Townshend Act. 




		_______



		_______

		6. John Dickinson became famous by writing editorials protesting the taxes.




		_______



		_______

		7. Americans boycotted English goods so England would stop taxing them.




		_______



		_______

		8. The Boston Tea Party in 1774 was when the colonies celebrated not having to pay taxes by having a tea party.




		_______



		_______

		9. June 1776, the Lower Counties became the state of Delaware.




		_______



		_______

		10. July 1776, Congress voted to accept the Declaration of Independence.




		_______



		_______

		11. 1777 was the battle of Cooch’s Bridge - only Revolutionary War battle that was fought in Delaware.




		_______



		_______

		12. In 1781, the French and American forces defeated England in Yorktown, Virginia.




		_______



		_______

		13. In 1763, England signed a treaty declaring the independence of the United States of America. 




		_______





Use the information from the anticipation guide to create a timeline of these events on a separate piece of paper.



Handout J




    Redcoats and Massachusetts Militia at Battle of Lexington 





Boston Massacre – March 5, 1770


Chomolithograph by John Bufford




   


Historical Literacy Project Template adapted from Delaware Recommended Curriculum  


Unit Title:  Caesar Rodney:  Hero or Dutiful Statesman?  
 
 
Subject/Topic Area: Grade Level(s): 4th  
Designed By: Crystal Graham and Jenyfer Casterline  
Time Frame:  One Week  
Date: March 2, 2009  
 
 
Brief Summary of Unit (This should include a brief unit summary including a description of unit goals, 
rationale for the approach taken, and where it appears in the course of study.)  
The goal of this unit is to have students focus on the famous ride of Caesar Rodney in order to 
identify primary and secondary resources, recognize author bias as a way of determining credible 
resources, as well as to gain background knowledge of the events that led to Americas need for 
independence.  


 
 


Stage 1: Desired Results  


(Determine What Students Will Know, Do and Understand)  


Delaware History Content Standard  


HISTORY STANDARD ONE (4-5): Students will employ chronological concepts in 
analyzing historical phenomena.  
   
HISTORY STANDARD TWO (4-5a):  Students will identify artifacts and documents 
as either primary or secondary sources of historical data from which historical 
accounts are constructed.   
   
   


 


Big Idea  


The main purpose of the unit is to teach students the difference between primary and 
secondary resources.  Students will also be able to determine which, if any, historical 
resource is best.   
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Unit Enduring Understandings  


Students will understand that…  


• Many different types of sources exist to help us gather information about the past, 
such as artifacts and documents.  Sources about the past need to be critically analyzed 
and categorized as they are used.  


• History is often messy, yet a historian must logically organize events, recognize 
patterns and trends, explain cause and effect, make inferences, and draw conclusions 
from those sources which are available at the time.   


 


Stage 3: Learning Plan  
(Design Learning Activities To Align with Goals and Assessments)  


Key learning events needed to achieve unit goals  


Lesson # 1  
Title of the Lesson Classroom Scandal  
Author(s): Fran O'Malley  
 
Lesson Description:  


• In this lesson students analyze a "scandal" in which a student stands accused of 
cheating on a test.  Students will be given descriptions of four sources [witnesses] 
who might be used by teachers to determine whether the cheating actually 
occurred.  The student's task is to analyze for credibility and recommend "good" 
sources for the teacher to consider.  The lesson "teaches for transfer" by asking 
students to apply their understandings to two similar contexts.  


 
Time Required: 1 class period  
 
Essential Question Addressed:  


• What questions should I ask as I engage a source?  
• How does one know if a source is credible?  
• Why might a particular source be considered not credible? And for whom?  
• How might a historian's use of sources affect his or her conclusions?  


Enduring Understanding:  
• Many different types of sources exist to help us gather information.  These 


sources need to be critically analyzed and categorized as they are used.  
Materials:  


• Overhead projector or LCD projector  
• Transparency of Visual 1: "The Cheating Scandal"  
• Transparency of Visual 2: "The Witnesses"  
• Learning Log 
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Procedures:  
• Activate the Lesson:  Select a "mystery" in history around which there are 


considerable or commonly-held uncertainties (i.e. Did Captain Preston give the 
order to fire at the "Boston Massacre?"  Who fired the first shot at Lexington?  
What destroyed the Maine?  Did FDR know about Japanese plans for Pearl 
Harbor?  Who killed JFK?  Did Ronald Reagan know about Iran-Contra?).  
Phrase the mystery as a question and write it on the board.  Hopefully, you can 
tie the mystery in to the unit you are covering.  If not, you may need to provide 
some brief background information.  Paul Aron's Unsolved Mysteries series 
offers a range of possible mysteries from which one might choose.  


• Think-Pair-Share:  Ask students to work in pairs to think of at least 5 witnesses 
who they might consider as sources in an investigation of the mystery question 
that you presented on the board.  Tell them that they do not have to name 
specific people (i.e. they might add "the President's wife" rather than "Nancy 
Reagan").  Have students share their lists without commenting on why they 
selected their sources.  Tell the students you are going to "switch gears" for a 
moment.  


• Present (project) Visual 1 to the students.  
• Tell the students that the teacher has identified a list of 4 sources or "witnesses" 


who he thinks might prove valuable as he investigates the alleged act of cheating.  
Present Visual 2 the following list to the students and read each source 
description - one at a time - to the students.  


Witnesses  
Erin - sits in front of the room.  Likes Bob very much  
Katie - sits next to Bob in the back of the room  
Sean - sits next to Bob in the back; dislikes Bob greatly  
Ryan - sits in the middle of the room  
 
 


• Mapping Activity: ask students to take out a blank piece of paper and map the 
scene of the "Classroom Cheating Scandal" (i.e. where Bob, Erin, Katie, Sean, and 
Ryan would have been sitting).  


• Think-Pair-Share: Ask students to work with their partner to analyze the quality 
of the witnesses or resources.  which ones appear most credible?  Which ones 
appear least credible?  Ask the students to create a list of "good" (credible) and 
"bad" (incredible) sources for the teachers.  Tell them that they must be able to 
explain why they considered each source "good" or "bad."  Allow a few minutes 
for the pair to complete the tasks then, starting with "Erin," ask volunteers to 
explain their analyses and conclusions about each witness (a.k.a. source).  


• Whole Group Discussion:  Ask the students the following questions:  
o What would the social studies teacher conclude if he used Sean as his only 


source of information? [Probable response: Bob cheated]  
o What would the science teacher conclude if he used Erin as his only source 


of information? [Probable response: Bob did not cheat]  
o Why might two different teachers arrive at two different conclusions about 


the same event? [Response: they relied on different sources]  
o Can you think of other situations in which two people might [or did] arrive 


at different conclusions because of reliance on different sources?  
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• Mini-Lecture: Making Transfer Explicit: Explain to students that transfer is one 
of the important aims of education.  Transfer refers to the ability to use hat one 
learns in one situation and apply it or solve problems in a new but similar 
situation.  for example, a student who learns to drive a car uses that 
understanding to drive a truck.  Note that a student who can analyze the quality 
of sources in a hypothetical situation like that presented in "The Cheating 
Scandal" can provide solid evidence of learning or understanding by transferring 
that skill successfully to similar investigations or tasks.  Ask students if they can 
think of other examples of transfers.  


• Formulate Analytic Questions: Distribute copies of Handout 1 - Analyzing for 
Credibility.  Ask students to reflect on their thinking as they analyzed potential 
witnesses for the cheating scandal.  Tell them to work with their partners and to 
create a list of questions in their learning log that they might ask about any 
witness or source when faced with the task of deciding which source might be 
best or most credible.  [Do not share all of these with the students but reasonable 
questions might include:]  


o Was the witness present when the event occurred?  
o Is it likely that the witness was attentive to the event?  
o Was the witness in a position to observe the event?  
o Did the witness have any potential biases?  If so, what were they?  
o Which witness appears to have had the least bias . . . most bias? Why?  
o Were the witness's recollections consistent with the recollections of 


others?  
Ask each group to share one question and continue moving from group to group until 
you have exhausted all of the questions [or have groups share their best question].  Ask 
the students to record any questions that do not appear on their list.  
Then, ask the students to work with their partners to eliminate or rephrase any question 
that could not be used to evaluate any source.  In other words, you want them to develop 
questions that generalize or apply to a wide range of sources [i.e. are transferable], not 
just the "Cheating Scandal" task.  After a few minutes, ask volunteers to share questions 
that they either eliminated or rephrased.  


• Formative Assessment (“Check for Understanding”)  
• Why should a person who is doing research ask questions of every source they 


encounter?   


Resources & Teaching Tips  


What text/print/media/kit/web resources best support this unit?  
• Aron, P. (1997). Unsolved Mysteries of American History: An Eye-Opening 


Journey Through 500 Years of Discoveries, Disappearances, and Baffling 
Events. New York: John Wiley & Sons, Inc.  


• Aron, P. (2000). Unsolved Mysteries of History: An Eye-Opening Investigation 
into the Most Baffling Events of All time. New York: John Wiley & Sons, Inc.  


• Aron, P. (2004). More Unsolved Mysteries of American History: From 
Jamestown to Jimmy Hoffa, Investigating Our Greatest Enigmas. New York: 
John Wiley & Sons, Inc.  


• Gavrish, M. J. (1995). The Historian as Detective; An Introduction to Historical 
Methodology. Social Education 59(3), pp. 151-153.  
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• Wineberg, S. (2001). Historical Thinking and Other Unnatural Acts: Charting 
the Future of Teaching the Past. Pennsylvania: Temple University Press.  


     


Differentiation  
• Think-Pair-Share  
• Group discussion  
• Read aloud/with partner   


Stage 3: Learning Plan  
(Design Learning Activities To Align with Goals and Assessments)  


Lesson # 2  
Title of the Lesson: Who was Caesar Rodney?  
Author(s) Crystal Graham and Jenyfer Casterline  
   
Lesson Description: In this lesson, students will share their background knowledge 
of Caesar Rodney.  They will also be presented with new information and record this 
new information in a learning log. 
   
Time Required: 45 minutes  
 
Essential Question Addressed:   


• Which historical source is best?  
   
Enduring Understanding:  


• Many different types of sources exist to help us gather information about the 
past, such as artifacts and documents.   


• Sources about the past need to be critically analyzed and categorized as they are 
used.   


  Materials:  
• Overhead picture of Caesar Rodney (Handout H)  
• 1 copy of each (Handout I, J) picture per group  
• learning logs (1 per student)  
• chart paper  
• marker  
• Internet access for students  
• index cards  
• pencils  
• Constructed Response (Handout K) 


   
Procedures:  
1 - Introduce new vocabulary to students (credible, reliable)  
   
2 - Show Handout H: Picture of Caesar Rodney on the overhead and ask "who 
is this person?" Record responses on chart paper.  If students do not know, 
prompt them with information such as, "This person is famous to Delaware."  
"He lived in Dover."  "There is a school district named after him."  
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3 - Once students have identified this person as Caesar Rodney, ask students 
what else, if anything, is known about him.  Record responses on chart.  
   
4 - Have students recall what a primary source and secondary resource is.  
Discuss which type of resource is best. "  
   
5 - Have students get into groups of four.  Give each group a copy of Pictures I 
and J.  Ask students to analyze the photographs and make generalizations 
about the time period.  Ask questions such as, "Notice the way the people in 
the pictures dress.  What can you tell about this time period, about their lives, 
what they're profession is, etc?"  Have students compare/contrast the picture 
of Caesar Rodney to "The Colonists During the Stamp Act".  In your journal 
compare and contrast these two photos by drawing a Venn Diagram.  What 
might this tell you about the kind of person that CR was.  Ask students, "What 
kind of source is this?" Prompt if necessary - primary or secondary? "Which sources 
were photographs, which were drawings? Is one better than the other? Might one be 
more credible than the other?  
   
6 - At this time, divide students into pairs.  If a computer lab is available, go to 
the lab and have students "Google" Caesar Rodney to learn more about this 
famous Delawarean.  On an index card, each pair should record five new facts about 
CR.  They should aim to record facts different than their classmates if possible.  When 
returning to the classroom, discuss facts that were learned.  Teacher should record the 
information on a class chart.  Ask students, from what kind of source did we get our 
information? Is it credible?  (If a computer lab is not available, print out information 
from the teacher computer and photocopy for students to read)  
   
7 - Students should record any new information they learned about Caesar 
Rodney in their learning logs.    
 
Debrief:  


• Ask students, "What kind of resources did we work with in this lesson?"   
• Which of these sources appeared credible?  Which, if any, were not?  


   
Formative Assessment (“Check for Understanding”):  


• Constructed Response Handout K  
 
Rubric(s)  


2 = Gives accurate and relevant responses with an explanation. 


1 = Gives accurate or relevant responses with no explanation. 


0 = Irrelevant or no response. 
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Differentiation    
• Small group work  
• Individual work  
• Read aloud/listening  
• Internet access for additional research  


What text/print/media/kit/web resources best support this unit?  
 


• Palmer, C. A Declaration of Determination. Retrieved March 2, 2009, from 
National Archives Web site: http://www.archives.gov/  


 
 
What tips to teachers of the unit can you offer about likely rough 
spots/student misunderstandings and performance weaknesses, and how 
to troubleshoot those issues?  
          If there are students who are not gaining meaningful knowledge, provide a variety 
of leveled books or internet access in order for the student(s) to do additional research.  
   


Technology Integration  
 


• Students will have access to the Internet in order to gain more background 
knowledge.  


• ELMO or overhead projector will be used to share photographs with the students 
in order to spark interest in the unit content.  


 


  Lesson # 3  
Title of the Lesson: What led us to Independence?  
Author(s): Crystal Graham and Jenyfer Casterline  
Lesson Description:   


• In this lesson, students will employ chronological skills to acquire and organize 
information about the causes of the Revolutionary War so that they understand the 
importance of Caesar Rodney's historic ride. 


Time Required: 45 minute class period  
   
Essential Question Addressed:  


• To what extent does one historical event always lead to another?   
   
Enduring Understanding:  


• History is messy and it is up to historians to logically organize events, recognize 
patterns and trends, explain cause and effect, make inferences, and draw conclusions 
from those sources which are available at the time.  


 Materials:  
• copy of book, "Delaware: The First State," by Dr. Carole Hoffecker  
• Handouts B, C, D, E, F, G on overhead    
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• Handout A (Anticipation Guide)  
  
Procedures:  


• Before this lesson, make overheads of handouts B, C, D, E, F, G 
• Have the students list 5 things they did since they woke up "this morning." Ask them 


to work with a partner to identify one consequence or effect of everything they listed. 
Ask if anyone was unable to identify a consequence. Then assist those who could not 
in a whole group. Was there anything they did that did not have a consequence or 
effect? Does one event always lead to another? (The idea is for students to realize 
that usually one event leads to another, but one event doesn't always have to lead to 
another).  Explain to students that this is what historians are faced with when they 
have to make sense of history.  In the absence of logical ordering, that which we 
observe or read about makes little if any sense. History is like a puzzle that must be 
put together.   


   
• Handout the anticipation guide (Handout A).  Have students read through each 


statement and record whether they believe it is a true or false statement in the 
"Before" column.  Reassure them that they are not expected to know very much 
about the signing of the Declaration of Independence at this point so they should 
guess if necessary.   


   
• Read aloud chapters 9 and 10 of "Delaware: The First State" by Dr. Carole 


Hoffecker.  During the reading, show the overhead pictures (B-G) in order as story 
presents information as a visual.  When finished, students should redirect their 
attention to their anticipation guide.  In the "After" column, record whether each 
statement is in fact true or false.   


   
• Have students work in partners to create a timeline depiction of the events that led 


up to the signing of the Declaration of Independence in learning logs.  
      
   
Debrief:   


• Reiterate the question, "To what extent does one historical event always lead to 
another?"   


• Identify the consequences of the events on their timeline  
 


  Formative Assessment (“Check for Understanding”):  
• Learning logs  
• completed timelines  


Resources & Teaching Tips  


What text/print/media/kit/web resources best support this unit?  
• Hoffecker, C. (1988). Delaware, The First State. New Jersey: Middle Atlantic Press.  
• Palmer, C. A Declaration of Determination. Retrieved March 2, 2009, from National 


Archives Website: http://www.archives.gov/  
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• Remedia Publications, Inc. (2002). The Boston Tea Party, taken from Skills Based 
Reading Blackline Masters. Arizona: Remedia Publications, Inc.  


 
 


What tips to teachers of the unit can you offer about likely rough 
spots/student misunderstandings and performance weaknesses, and how to 
troubleshoot those issues?  
          If there are students who are not gaining meaningful knowledge, provide variety of 
leveled books or internet access in order for the student(s) to do additional research.  


Differentiation  
• Individual activity  
• Partner activity  
• Listening/set purpose for listening with anticipation guide  
• Hands on/cut & paste  


 
Lesson # 4  
Title of the Lesson: The Ride of Caesar Rodney   
Author(s):  Crystal Graham and Jenyfer Casterline  
   
Lesson Description:   
In this lesson, students will examine both primary and secondary sources to analyze  
for credibility and gain knowledge about the famous ride of Caesar Rodney.  Students will also  
recognize that there are two different accounts of the ride of Caesar Rodney  
   
Time Required: Three 45 minutes sessions  
Essential Question Addressed:   


• Which historical source is best?   
 
Enduring Understanding:   


• Many different types of sources exist to help us gather information about the past.   
• These sources need to be critically analyzed and categorized as they are used.  


Materials:   
• computer lab (or access to research)  
• construction paper  
• scissors  
• stapler  
• red marker  
• teacher model of four-door foldable (see reference page A)  
• assessment    


Procedures:   
 
Day One  
1 - Have students recall who Caesar Rodney was and what he was famous for.   
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2 - Explain to students that they will be researching today.  Pose the following situation:     
Caesar Rodney's ride to Philadelphia is somewhat controversial.  Some say that he heroically  
made the 2 day trip in one long night on horseback.  Another account states that he only made the  
trip halfway on horseback and the rest of the way in a carriage.  Your task is to prove that one  
of these versions is the correct version using books, newspapers, Internet, encyclopedias, etc.    
Write a letter to the Delaware Historical Society, sharing with them your findings.  Be sure to  
defend your source as credible.     
   
                  
3 - In learning logs, have students answer the following question: Of all the resources analyzed  
today, which did you feel was the most credible?  Explain why?  
   
Day Two: Unit Assessment: 
1 -  Have students take turns sharing something from their Day 1 learning logs.   
   
2 - Show the teacher model of the four-door foldable (Teacher Reference Page A). using a map  
from the social studies book or a classroom map, draw a map outline of Delaware and Pennsylvania  
connected.  Students should trace the route that Caesar Rodney traveled from Dover to  
Philadelphia in red marker. On the inside of the foldable, students will write to the following  
prompt:   
 
        You are a reporter in 1776 who heard about Caesar’s fantastic ride to Philadelphia. As a  
reporter, use your credible resources to determine whether CR was a hero that saved America  
or just another statesman doing his elected duty. Write an editorial sharing your discoveries  
about what really happened.  
  
Rubric(s)  


2 = Gives an accurate and relevant response with an explanation. 


1 = Gives an accurate or relevant response with no explanation. 


0 = Irrelevant or no response. 


 
   
Debrief:   


• Ask, "How do artifacts and documents influence how history is written?"  
  
Formative Assessment (“Check for Understanding”):   


• Learning logs  
• successful completing of foldable  
• informal monitor through discussion 


 
What text/print/media/kit/web resources best support this unit?  


• Zike, D. (2002). The Big Book of Social Studies: Read, Write, Research. Dinah- Might 
Adventures, LP.  


• Boston Massacre Historical Society. Boston Massacre in Facts and Numbers, Retrieved 
March 2, 2009 from http://www.bostonmassacre.net/facts-and-numbers.htm  
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What tips to teachers of the unit can you offer about likely rough spots/student 
misunderstandings and performance weaknesses, and how to troubleshoot those 
issues?  


• If there are students who are not gaining meaningful knowledge, provide a variety of leveled 
books or Internet access in order for the student(s) to do additional research. 


 
Differentiation  


• Whole group activity  
• Teacher guidance/summary of given texts  
• Hands on activity  
• Introduce vocabulary students may find difficult at the beginning of the lesson 


 


Technology Integration  
• Students will have access to the Internet in order to gain more background knowledge.  


ELMO or overhead projector will be used to share photographs with the students in order to spark 
interest in the unit content.  
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Handout A 


Anticipation Guide 
Directions: Read each statement.  Mark whether you believe the statement is true or false in the 
“Before” column.  After listening to the reading, revisit each statement.  Mark whether each is true 
or false in the “After” column. 


    


Before I 
Read 


 After I 
Read 


_______ 1. France and Spain often fought over territory in North America.  


 


_______ 


_______ 2.  The final battle, “The French and Indian War” began in 1756 
and lasted until 1763. 


 


_______ 


_______ 3. In 1765 England passed the Stamp Act, which meant that 
Americans had to use stamps to mail letter. 


 


_______ 


_______ 4. Americans were excited about the Stamp Act. 


 


_______ 


_______ 5. In 1767 England imposed taxes on Americans on all imported 
goods by passing the Townshend Act.  


 


_______ 


_______ 6. John Dickinson became famous by writing editorials 
protesting the taxes. 


 


_______ 


_______ 7. Americans boycotted English goods so England would stop 
taxing them. 


 


_______ 


_______ 8. The Boston Tea Party in 1774 was when the colonies 
celebrated not having to pay taxes by having a tea party. 


 


_______ 
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_______ 9. June 1776, the Lower Counties became the state of Delaware. 


 


_______ 


_______ 10. July 1776, Congress voted to accept the Declaration of 
Independence. 


 


_______ 


_______ 11. 1777 was the battle of Cooch’s Bridge - only Revolutionary 
War battle that was fought in Delaware. 


 


_______ 


_______ 12. In 1781, the French and American forces defeated England in 
Yorktown, Virginia. 


 


_______ 


_______ 13. In 1763, England signed a treaty declaring the independence 
of the United States of America.  


 


_______ 


 


Use the information from the anticipation guide to create a timeline of these events on a separate 
piece of paper. 
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Handout B 
 
 
 
 
 
 


 


The Signing of the Declaration of Independence 
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Handout C 
 
 
 
 
 


 


Voting at the Second Continental Congress 
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Handout D 
 
 
 
 


 


    Redcoats and Massachusetts Militia at Battle of Lexington  
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Handout E 
 
 
 


 


  Boston Tea Party 
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Handout F 
 
 
 
 
 
 


 


John Dickinson 
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Handout G 
 
 
 
 
 
 
 
 


 


King George 
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Handout H 
 
 
 
 
 
 
 
 


 


Caesar Rodney 
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Handout  I 
 
 
 
 
 
 


 
 


 


 


  


Colonists during the Stamp Act 
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Handout J 


 


 


Marble statue of Caesar Rodney 
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Handout K 


Constructed Response 
 


 
 


Bob is a gemologist who heard about the “Heart of the Ocean” necklace that sunk 
along with the Titanic.  However, many people believe that the existence of this 
necklace is a hoax.  Bob is determined to prove that this necklace is/was real.  He 
located the following evidence: 


• a journal entry from a passenger on the boat, describing the necklace in 
great detail 


•  an interview statement of the great-great granddaughter of a passenger 
who survived the fateful Titanic.  The granddaughter stated that her 
grandmother saw a  woman had the necklace on at dinner on the last 
evening of the ship’s sail before it struck the iceberg  


• a record of the ship’s captain containing a log of the valuables checked in 
prior to departure.   


1. Which of the above sources are primary?  Explain why.  ________________      
_______________________________________________________ 


2. Which of the above sources are secondary?  Explain why. _______________ 
_______________________________________________________ 


3. Which would be the best source for Bob to use to prove that this necklace really 
did exist?  Explain why. 
_______________________________________________________
_______________________________________________________
_______________________________________________________ 
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Teacher Resource A 
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Visual 1 


 


       


 


 


 


Visual 2 


 


 


Witnesses  
Erin - sits in front of the room.  Likes Bob very much  


Katie - sits next to Bob in the back of the room  
Sean - sits next to Bob in the back; dislikes Bob greatly  


Ryan - sits in the middle of the room  
 
 






Handout P




Marble statue of Caesar Rodney






Teacher Reference B (tracer map of Delaware and Pennsylvania connected)


Teacher Resource B


Tracer Map of Delaware and Pennsylvania


















Handout L




John Dickinson



Handout K




  Boston Tea Party


