Historical Literacy Project Model Unit Gallery Template
Unit Title:

Media’s Influence on America’s Policy

Designed by: Cliff Cromwell, Chris Kenton, Matt Lindell
District:

Lake Forest, Capital

Content Area: U.S. History
Grade Level(s): 9-12
Summary of Unit This unit will ask the students to learn about the influence of media
in directing people’s actions. It will start with the students creating their own “Yellow
Journalism” and analyzing their creations. Second the students will analyze the
newspaper record from contemporary newspaper reports from across the country on the
USS Maine sinking. Lastly the students will debate the issue of imperialism in present
day Iraq with help from the debate from the Philippines.

Stage 1 – Desired Results
What students will know, do, and understand

Delaware Content Standards

History Standard Two 9-12b: Students will examine and analyze primary and
secondary sources in order to differentiate between historical facts and historical
interpretations.
Big Idea(s) Yellow Journalism
Imperialsim
Manifest Destiny
Propaganda
Unit Enduring Understanding(s)

Students will understand that the media can play an important part in influencing
our thoughts and actions.
Unit Essential Questions(s)

Students will know…History is the interpretation of the past. Historians use
historical facts in the creation of their interpretations.
Students will be able to…Analyze primary and secondary documents in order to
draw conclusions about the past
Recognize the value and limitations of historical documents
Explain why there are competing views of the past
Stage 2 – Assessment Evidence
(Design Assessments To Guide Instruction)

Suggested Performance/Transfer Task(s) The transfer task for this unit is
included in lesson #3.
Students can design the brochure using the computer or construction paper, and
they can include pictures to illustrate their points. Once the projects are done, the teacher
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will have a policy roundtable where the class can debate their points freely and present
their points contained within the brochure. The teacher will take a poll after the
debate/discussion to see what options were most popular. This is a good time to tell
students that issues such as what is our role in the world is a question that is debated
today and it has been debated by previous generations of Americans (ex: , War of 1812
and the War Hawks, imperialism—Philippines, Isolation vs. Intervention—World War II,
Hamilton vs. Jefferson (pro-French vs. pro-British foreign policy). In each of these
generations, Americans debated in favor or against one particular decision, which is
where we currently stand today in our debate about our role in the affairs of Iraq. This
discussion should lead into the debriefing part of this lesson which addresses the essential
question for this lesson.
See Page 20 for directions
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Stage 3 – Learning Plan
(Design learning activities to align with Stage 1 and Stage 2 expectations)

Lesson # 1
The use of Yellow Journalism

Cliff Cromwell
Lesson Description: Students (in Groups) will read a current newspaper article and then will
convert it into a piece of yellow journalism.
Time Required: This should take about 1class periods
Essential Question Addressed:
How did the media affect people’s opinions and beliefs?
Can people be influenced in their thoughts through the use of media?
Enduring Understanding: This lesson is to introduce yellow journalism and the impact it had on
the Spanish American War.
Materials: A number of short newspaper articles from your local newspaper. The article should
have the standard journalism components of who, what, where, when how within the
article.
Procedures:
1. Group students into 2 or 3studetns per group.
2. Give the groups one of the articles to read and work on.
3. Tell the students they are now to rewrite the article so that they are to influence the
emotional make-up of the reader. The use of adjectives and adverbs are essential.
4. Give them about 15-20 minutes to compose their article.
5. Bring the class back together and then have the students read their article. The other
groups should listen and then verbally analyze the new article. Ask the class questions
like:
How did the article make you feel?
What worked were used that made you fee this way?
Why do you think the writer wanted you to feel this way?
6. After all groups have reported then have the students summarize the activity. What was
gained by the exercise? Does it have any value in our society today?
Debrief: The question arises, does the news media affect peoples opinion and beliefs. Remind
the students about what happens during a election campaign. How does this translate to the
Spanish American War period?
Formative Assessment (“Check for Understanding”):
Choose one of the events---besides the Maine incident--, and create a piece of yellow journalism
about the event. Each piece must include the following:
1. a sensational headline
2. a “shocking” photograph or drawing
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3. a one- or two-paragraph article about the event. The article should focus on the most
shocking, sensational, or emotional aspects of the event.
Resources and Teaching Tips (Consider the two questions below when completing this section.)

o What text/print/media/kit/web resources best support this unit?
o

o

o

o

o

o

o

o

o

A WAR IN PERSPECTIVE INTRODUCTION
http://www.nypl.org/research/chss/epo/spanexhib/page_2.html
Discusses the Spanish-American War. Answers the question: Why did Spain
and the United States go to war?
1898-1998 Centennial of the Spanish & American War Background
http://www.zpub.com/cpp/saw.html
Gives background on the Spanish-American War, including reasons for the
war, where the fighting took place, results, and effects on U.S. world
leadership.
Spanish-American War
http://www.pbs.org/wgbh/amex/1900/filmmore/transcript/enhance/spanisha
mericanwar.html
Gives a simple summary of the Spanish-American War and provides answers
for questions like: Name 4 territories the United States gained from the war?
What event increased U.S. support for a war against Spain?
Encyclopedia.com Spanish-American War Introduction
http://www.encyclopedia.com/html/s/spana1mw1ar.asp
Brief statement answering the questions: What was the Spanish-American
War? Who brought on the war?
Encyclopedia.com Spanish-American War Causes of the war
http://www.encyclopedia.com/html/section/SpanAmWar_CausesoftheWar.asp
Answers questions: What was the reconcentrado,or concentration camp,
system in 1896? How did the yellow press, especially W.R. Hearst AND Joseph
Pulitzer report news from Cuba? What happened to the USS Maine? How did
its explosion lead to war?
Encyclopedia.com Spanish-American War A Short and One-sided War
http://www.encyclopedia.com/html/section/SpanAmWar_AShortandOnesidedWar.asp
Where did the first dramatic incident of the war occur? When did it take
place? Who was the leader? What happened and how did it end?
Encyclopedia.com Spanish-American War Results
http://www.encyclopedia.com/html/section/SpanAmWar_Results.asp
What treaty ended the Spanish-American War? What was the result on the
Spanish Empire? What happened to 1) Cuba, 2) Puerto Rico, 3) Guam, and 4)
the Philippines?
What were the effects of the war on the U.S. as a world leader?
Library of Congress Spanish-American War Rough Riders
http://www.loc.gov/rr/hispanic/1898/roughriders.html
Who were the Rough Riders? Who was the leader of the Rough Riders? Where
did their famous battle take place?
Library of Congress Spanish-American War Introduction
http://www.loc.gov/rr/hispanic/1898/intro.html
What event happened that caused the United States to declare war on Spain?
On what date did it happen? Where did it take place? How much money did
the United States have invested in Cuba? What was the product that the U.S.
traded that was worth $100 million? What did Congress pass on March 9th?

4

o

What happened on March 28, 1898? What did President McKinley order on
April 21, 1898?
Small Planet Spanish-American War Remember the Maine
http://smplanet.com/imperialism/remember.html
Who were the two editors who were responsible for yellow journalism? What
is yellow journalism? How did yellow journalism get its name.

o Most students will really get into this exercise this activity once they know
that they can use their imagination with their article. Some groups might not
want to read their article out loud. Just offer to read it for them.
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Lesson #2
The Sinking of the Maine, by Chris Kenton
Strategy 1: Gathering Information
A. Have each student create a Frayer Model for the “Sinking of the Maine.” Fold
a piece of paper in half twice and then bend down the upper-left corner.
When the paper is opened, the creases of the paper have created four
rectangular quadrants and a diamond-shaped area in the center.
B. Teacher should create a transparency of the Frayer Model to fill in during
class discussion. Use a piece of paper to cover the quadrants, revealing one at
a time.
Definition

Characteristics
Who Caused the
Sinking of the
Maine?

Examples/Models

Non-Examples

Steps:
1. Introduce the concept of this lesson: The Sinking of the Maine, and how it
was viewed throughout different parts of the country.
2. Characteristics: Have students predict how different parts of the country
might respond to the sinking of the United States Battleship. What might
have caused it to explode?
3. Examples/Models: Have students predict what the New York Journal or the
New York World, known for Yellow Journalism, might have reported.
4. Non-Examples: Are there any theories that can be ruled out as to who might
have blown up the Maine?
5. Definition: Have students take a guess as to who they think might have blown
up the Maine.
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Sample:
Definition – In your own words
The battleship Maine was
probably destroyed by the U.S. as
a result of a fire in a bunker.

Characteristics
The South, with possibly
more Spanish people, might
be more willing to blame the
U.S. than a northern state.

Who Caused the
Sinking of the
Maine?
Examples/Models
The two newspapers mentioned
probably put the blame on Spain hoping
to incite a war.

Non-Examples
One might argue that Spain
would have too much to lose
by sinking the U.S.S. Maine.

Strategy 2: Gathering Information
Write inquiry on the board: How did different newspapers from throughout the country
view the sinking of the U.S.S. Maine, and did their reports change over a period of time?
Have students begin to examine newspaper articles from different regions of the country
the days following the explosion of the U.S.S. Maine.
Whole Group Discussion: Pose the following questions for discussion:
- Do we know what happened to the U.S.S. Maine? What are the FACTS of the
incident?
- What evidence do you have for your answer? Give an example where the
reporter uses solid evidence to support a claim made in the article.
- Which of these newspapers do you think is more reliable, and which one
would you most likely buy?
- How are the newspapers from New York area different from those in different
areas of the country?
- How significant do you think the Maine explosion was to the American
people at this time? Why?
- Of all the different newspaper accounts, which one is more convincing?
Why?
Check for Understanding:
How does the sinking of the Maine incident demonstrate the importance of differentiating
between fact and opinion? Use a specific example from the Maine incident to support
your answer.
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Rubric
2 – Response provides at least one valid reason and an example that supports it.
1 – Responses includes at least one valid reason but does not include a relevant example.
The teacher will be able to show students front page papers from the following
newspapers:
Houston Daily Post - Houston, Texas
The Times - Richmond, Virginia
New York Tribune – New York, New York
The Call - San Francisco, California
The Globe – St. Paul, Minnesota
Scranton Tribune - Scranton, Pennsylvania
We have the papers from the following dates:
February 16th – February 24th.
Teacher Tip: The instructor may want to put the class into 6 groups, and give out 1 set of
papers from each city to a different group. It would be interesting to not tell the students
that they have different papers, then ask the students what happened to see the reactions
of different groups if their papers were different. This would further show students that
history is often what is reported.
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NEWSPAPER WEB PAGES
The web links below will take you to the actual newspapers pages for that date and
Newspaper. Once at this Library of Congress site you can enlarge the pages and also go
to the next page in that issue or link to the next day’s issue. The students will have to
search the pages carefully because headlines back then were not as large as they are in
today’s newspapers.

Houston Daily Post
Wednesday, Feb. 16, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn86071197/1898-02-16/ed-1/seq-1/
Thursday, Feb. 17, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn86071197/1898-02-17/ed-1/seq-1/
Friday, Feb. 18, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn86071197/1898-02-18/ed-1/seq-1/
Monday, Feb. 21, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn86071197/1898-02-21/ed-1/seq-1/
Tuesday, Feb. 22, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn86071197/1898-02-22/ed-1/seq-1/

New York Tribune
Wednesday, Feb. 16, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn83030214/1898-02-16/ed-1/seq-1/
Thursday, Feb. 17, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn83030214/1898-02-17/ed-1/seq-1/
Friday, Feb. 18, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn83030214/1898-02-18/ed-1/seq-1/
Saturday, Feb. 19, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn83030214/1898-02-19/ed-1/seq-1/
Sunday, Feb. 20, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn83030214/1898-02-20/ed-1/seq-1/

Richmond Times
Wednesday, Feb. 16, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85034438/1898-02-16/ed-1/seq-1/
Thursday, Feb. 17, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85034438/1898-02-17/ed-1/seq-1/
Friday, Feb. 18, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85034438/1898-02-18/ed-1/seq-1/
Saturday, Feb. 19, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85034438/1898-02-19/ed-1/seq-1/
Sunday, Feb. 20, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85034438/1898-02-20/ed-1/seq-1/
Tuesday, Feb. 22, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85034438/1898-02-22/ed-1/seq-1/
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San Francisco Call
Wednesday, Feb. 16, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-16/ed-1/seq-1/
Thursday, Feb. 17, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-17/ed-1/seq-1/
Friday, Feb. 18, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-18/ed-1/seq-1/
Saturday, Feb. 19, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-19/ed-1/seq-1/
Sunday, Feb. 20, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-20/ed-1/seq-1/
Monday, Feb. 21, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-21/ed-1/seq-1/
Tuesday, Feb. 22, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-22/ed-1/seq-1/
Wednesday, Feb. 23, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-23/ed-1/seq-1/
Thursday, Feb. 24, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn85066387/1898-02-24/ed-1/seq-1/
Continues for many more days….use the web site to investigate further.

Scranton Tribune
Wednesday, Feb. 16, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn84026355/1898-02-16/ed-1/seq-1/
Thursday, Feb. 17, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn84026355/1898-02-17/ed-1/seq-1/
Friday, Feb. 18, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn84026355/1898-02-18/ed-1/seq-1/
Saturday, Feb. 19, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn84026355/1898-02-19/ed-1/seq-1/
Sunday, Feb. 20, 1898: Page 1
Monday, Feb. 21, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn84026355/1898-02-21/ed-1/seq-1/
Tuesday, Feb. 22, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn84026355/1898-02-22/ed-1/seq-1/

St. Paul Globe
Wednesday, Feb. 16, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn90059523/1898-02-16/ed-1/seq-1/
Thursday, Feb. 17, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn90059523/1898-02-17/ed-1/seq-1/
Friday, Feb. 18, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn90059523/1898-02-18/ed-1/seq-1/
Saturday, Feb. 19, 1898: Page 1
10

http://chroniclingamerica.loc.gov/lccn/sn90059523/1898-02-19/ed-1/seq-1/
Sunday, Feb. 20, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn90059523/1898-02-20/ed-1/seq-1/
Monday, Feb. 21, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn90059523/1898-02-21/ed-1/seq-1/
Tuesday, Feb. 22, 1898: Page 1
http://chroniclingamerica.loc.gov/lccn/sn90059523/1898-02-22/ed-1/seq-1/
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Lesson #3
“What Should We Do With Iraq?

Matt Lindell—Dover High School
Lesson Description: When the United States defeated Spain in 1898, it was faced with the
following questions: Should we become an imperialist power and what should be the U.S. role in
the world? With these questions came heated debate for and against involvement in the affairs of
other nations, which resulted in the U.S. annexing the Philippines and maintaining some influence
over the affairs of newly independent Cuba. Just over 100 years later, in 2003, the U.S. was once
again asking the same questions, such as what should be the U.S. role in the world today and how
long or indefinitely should we remain in control of Iraq’s affairs after our military toppled the
Saddam Hussein’s government? In this lesson, students will review three popular opinions
regarding our role in Iraq, and they must create a persuasive brochure with sufficient evidence to
communicate their own opinion on the issue. Students will see that the same heated debate that
went on in 1898 between imperialists and anti-imperialists still remains intact with only the
names changing over time.
Time Required: 2-3 days
Essential Question Addressed: Were contemporary issues also problematic for past societies?
Why are those issues difficult? Is there a pattern of continuity or change?
Enduring Understanding: History is often messy, yet a historian must logically organize
events, recognize patterns and trends, explain cause and effect, make inferences, and draw
conclusions from those sources which are available at the time.
Materials:
Handout #1—Policy Opinions: The U.S. in Iraq: Confronting Policy Alternatives
(www.choices.edu Brown University)
Handout #2—Brochure Project Assignment
Paper, Markers, or Computer to create persuasive brochure
Procedures:
1. Students will come in and answer the following question of the day: What were the issues and
reasoning for the U.S. keeping the Philippines after the Spanish American War? Students should
mention either a strong sense of nationalism, to increase our sphere of influence and reduce the
chances of another nation increasing theirs by taking the Philippines, or to educate and uplift the
Filipinos by teaching them how to be civilized.
2. The teacher will mention that there is a parallel to the debate and the decision to keep the
Philippines and the current debate about our role in Iraq. Many of the reasons for intervening and
controlling Iraq are the same as the one’s given in support of annexation of the Philippines in
1898. In addition, there are many who are vocal about their opposition in increasing our
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influence over another land just as there was in 1898 when anti-imperialists argued against
annexation of the Philippines.
3. The teacher will handout Handout #1-- Policy Opinions: The U.S. in Iraq: Confronting Policy
Alternatives. The teacher will have students read the instructions (1st page) to themselves. When
the students are finished reading, the teacher will instruct them that they will be reviewing three
different but popular arguments about what our role should be regarding Iraq. Students will read
each argument including the pros and cons of each argument. Finally, the teacher will tell the
students that they will be designing a persuasive brochure that will try to convince Americans to
support their opinion. Give students Handout #2 Brochure Project Assignment. A student’s
opinion can be a hybrid of each opinion, but it has to provide solid evidence supporting their
argument, and creative solutions that will help the U.S. reach its particular goal in Iraq.
4. Students can design the brochure using the computer or construction paper, and they can
include pictures to illustrate their points. Once the projects are done, the teacher will have a
policy roundtable where the class can debate their points freely and present their points contained
within the brochure. The teacher will take a poll after the debate/discussion to see what options
were most popular. This is a good time to tell students that issues such as what is our role in the
world is a question that is debated today and it has been debated by previous generations of
Americans (ex: , War of 1812 and the War Hawks, imperialism—Philippines, Isolation vs.
Intervention—World War II, Hamilton vs. Jefferson (pro-French vs. pro-British foreign policy).
In each of these generations, Americans debated in favor or against one particular decision, which
is where we currently stand today in our debate about our role in the affairs of Iraq. This
discussion should lead into the debriefing part of this lesson which addresses the essential
question for this lesson.
Debrief: The teacher will conclude the lesson by reviewing the essential question: Were
contemporary issues also problematic for past societies (Annexing Philippines vs. Our role in
Iraq) and why are these issues difficult to solve? Students should see that the issue of what is the
role of the U.S. in the world is still an open ended left for debate today just as it was in 1898 at
the conclusion of the Spanish American War.
Formative Assessment (“Check for Understanding”):
Students will be graded on their creativity and persuasiveness of their brochures, and students
will answer a question on the test that compares the issues regarding the annexation of the
Philippines (1898) to our taking control of Iraq in 2003.
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Iraq Brochure Project
You will be reading about three different approaches in the debate over what the role of
the United States should be in Iraq. You are attempting to gain support for your answer
to this question by creating a brochure that details the key points in your argument.
In this project, you can pick one of the three policy options to make your brochure or you
can make a hybrid of the three with your own designed plan.
When pondering the answer to which is the best option, you should think about the
questions on the front of handout #1—Policy Options: The U.S. in Iraq.
Your brochure should contain the following:
1. A title
2. A summary of the position that you support and evidence to back it up. (Include
the values that are important to you that helped shape your decision).
3. Address the benefits of your argument (To the U.S. and Iraq)
4. Address the cons of your opponents’ argument.
5. What actions would you take to reach your addressed goal/belief about what to do
in Iraq.
6. What effect do you think your choice would have on the rest of the Middle East
(EX: Would it affect the Israeli-Palestinian conflict or how will it affect our
relationship with Saudi Arabia and Iran?)
7. Make it as creative, persuasive, and informative as possible because we will be
having a policy roundtable where you will have to try to sell the majority of the
class on your ideas that are contained in your brochure through debate/discussion.
Your brochure will be graded based on the following guidelines:
1.
2.
3.
4.

Did you include all information above as instructed?
Does your evidence support your argument?
How creative was your brochure in getting the point across?
How persuasive was your brochure (Can I tell you took the time to put serious
thought behind your argument and ideas?)

20

