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Summary of Unit
This unit is designed to guide students through the Cold War Era. Students will develop
an understanding for the era by beginning with a lesson on how former allies became
enemies following World War II.
The unit will then progress through the War in
Korea, the space race, the Red Scare, the Bay of Pigs, and the Cuban Missile Crisis.
Students will complete the unit after reading Thirteen Days and participating in a
simulation of the Cuban Missile Crisis and complete journal entries as if they were
President Kennedy.

Stage 1 – Desired

students will know, do, and understand

____________________________________________________________
Delaware Content Standards

History Standard One: Students will employ chronological concepts in analyzing
historical phenomena [Chronology].
Historical inquiry is not limited to the study of specific events, but may also focus
on ideas or trends which extend across space and time. The continuing migrations of a
population, the development of a religion or a philosophy, or the gradual change in the
social status of a particular group all represent possible subjects for investigation. Such
investigations depend heavily on the ability to construct accurate chronologies and draw
logical conclusions regarding cause and effect.
History Standard One 6-8: Students will examine historical materials relating to a
particular region, society, or theme; analyze change over time, and make logical
inferences concerning cause and effect.
HISTORY
History organizes events and phenomena in terms of when they occur. Students study the
ways in which individuals and societies have changed and interacted over time. They
practice the skills of gathering historical data, and examining, analyzing, and interpreting
these data. They learn to organize events through chronologies, and to suggest
cause-and-effect relationships among those events. Before choosing a position or acting,
citizens need to be able to research issues in order to understand the importance of
historical developments and trends on contemporary events. The study of history
empowers them to form reasonable conclusions about the potential consequences of
available options.

Big Idea(s)
• Change over time
• Cause and effect
• Changing relationships between countries and world leaders
• Complexity of presidential decisions
Unit Enduring Understanding(s)

Students will understand that events must be organized logically in order to recognize
patterns and trends.
Students will understand that historical events allow us to draw conclusions about
causation and patterns of change over time.
Students will understand the importance of relationships between world leaders.

Unit Essential Questions(s)

Is change inevitable?
How often does the past predict the future?
What is the evidence for my conclusion?
Knowledge and Skills
• Students will be able to identify the reasons why former allies during WWII became
foes following the war.
• Students will be able to explain the relationship between Joseph Stalin and
Presidents Roosevelt and Truman.
• Students will be able to identify the reasons for United States involvement in the
Korean War.
• Students will be able to discuss the Cuban Missile Crisis from the point of view of
President Kennedy.
Suggested Performance/Transfer Task(s) (Strive for an authentic task that will yield
evidence of student mastery of the targeted benchmark. Ex: a book or movie review, closing statement, a
Photo Story documentary, a student composed section of a history text, a timeline.)
Project Title/Description: The Decisions of Presidents
Students will create a journal as if they are President Kennedy during the Cuban
Missile Crisis.
Essential Question Addressed:

What is the evidence for my conclusion?

Prior Knowledge: Now that you have studied the people and events of the Cold War
you are to create a Presidential Journal written from the perspective of President
Kennedy during the Cuban Missile Crisis.

Scenario: (Problem/Role) - The United States have been involved in many conflicts
with other nations since the Revolutionary War. After the development of the
branches of government most of the responsibility of dealing with other nations and
guiding the policies of the country has fallen upon the President of the United States.
It is the responsibility of each president to keep the citizens safe from foreign invasions.
During the Cuban Missile Crisis, President Kennedy was forced to make decisions based
on the knowledge, advice and the intelligence data he was given at the time. You role
in this project is to be President Kennedy during this crisis and create a series of journal
entries that are for your eyes only. Use the sources studied in this unit as well as any
other information that you have researched. Use events, people, data, describe your
emotions, instincts and decision making process.
Requirements: The journal should include at least 15-20 entries, assuming the
president may make multiple entries in one day depending on how events unfold.
Journal entries may be presented in a journal or posted on a tri-fold poster board.
Final Product: The final product should be should be set up as if it will be placed in
the National Archives for a Cold War exhibit. The final product should also contain an
essay answering the following questions regarding your research.
1. What is difference with how President George Bush and President Obama could
handle a crisis compared with President Kennedy in 1962? What has changed?
What has stayed the same?
2. What factors do you think led President Kennedy to make the decisions he made?
What factors do you think most often affect President Obama?
3.

If you were President Kennedy what would you have done differently?

Why?

Rubric(s)

Scoring Category

Score Point 3

Score Point 2

Score Point 1

Perspective

All journal entries are
in the point of view or
perspective of
President Kennedy.

Most of the journal
entries are in the point
of view or perspective
of President Kennedy.

Most of the journal
entries are NOT in the
point of view or
perspective of
President Kennedy.

Journal Entries

Journal is well
designed and creative.
The perspective is
clear and consistent.
The required numbers
of entries are included.

Journal contains
necessary information,
but perspective and
theme are not
completely consistent.

Journal contains
minimal information,
perspective is not clear
and theme is
inconsistent.

Accuracy of Facts
and Data

All facts and data are
accurate and

There are 2-3
inaccurate facts and
details used n the
journal.

There are more than 3
inaccurate facts or
details used in the
journal.

Essay

Essay answers all
questions accurately
and provides details
and examples. Essay
contains no spelling or
grammatical errors.

Essay answers all
questions, but details
and examples are not
provided for each
question and contain
spelling or grammar
errors.

Only 1-2 questions are
answered. Details
and examples are not
provided for each
question and contain
spelling or grammar
errors.

Comments

.

Other Evidence (This could include tests, quizzes, prompts, student work samples, and observations
used to collect diverse evidence of student understanding.)
Timeline (chronology)
Document Analysis (historical documents)
Geographic Comparisons (maps)
Journal Entries

Student Self-Assessment and Reflection
Journaling
Peer Review
Large and small group work and discussions.
___________________________________________________________________

Lesson # 1
Title of Lesson: Friend or Foe

Author(s) Lisa A. Nothstein and Frank Singles
Lesson Description: This lesson details the changing relationship between nations following
World War II. During this lesson students will also explore the development of the Atomic
Bomb, the liberation of Eastern Europe, the idea of the Iron Curtain as well as the relationship
between Joseph Stalin and President’s Roosevelt and Truman.
Time Required: This lesson will take approximately three - four class periods.
Essential Question Addressed: Is change inevitable?
Enduring Understanding:

History is often messy, yet a historian must logically organize events, recognize patterns
and trends, explain cause and effect, make inferences, and draw conclusions from
those sources which are available at the time.
•
The questions a historian chooses to guide historical research that creates accurate
chronologies will affect which events will go into the chronology and which will be left
out. Competing chronologies can both be accurate, yet may not be equally relevant to
the specific topic at hand.
•
Students will understand the importance of relationships between world leaders.
Materials:
1. Middle School Social Studies Text
2. Post WWII - Outline Map of Europe (Handout 1)
3. Political Cartoon - Iron Curtain (Handout 2)
4. Political Cartoon - Atomic Bomb (Handout 3)
5. Chronology - A Broken Alliance (Handout 4)
6. Cold War Graphic Organizer (Handout 5)
7. “Thirteen Days” A Memoir of the Cuban Missile Crisis - Robert F. Kennedy (this book will
independently throughout the unit with teacher monitored journal entries.

Procedures:
1. Vocabulary (words and terms to be defined)- capitalism, communism, atomic bomb,
containment, Warsaw Pact, NATO, arms race, Truman Doctrine, Marshall Plan.
2. Map Activity - (Post WWII Europe) Students will locate and label the important places.
3. Read about the start of the Cold War; Potsdam, Yalta, United Nations, Truman Doctrine,
Marshall Plan and the struggle between the United States and the Soviet Union. (use any
appropriate middle school social studies text).
4. Analyzing a Political Cartoon - Iron Curtain
5. Analyzing a Political Cartoon - Atomic Bomb (Peace Today)
6. Chronology Skills - A Broken Alliance - Post War Alliances, 1946-1949
(comprehension/inference, application/cause and effect and evaluation questions).
Debrief: Graphic Organizer - Results of WWII - United States and Soviet Union.
Formative Assessment (“Check for Understanding”): Essay - What caused the United States
and the Soviet Union to go from allies to enemies after WWII? Explain.

Did you consider the following unit design principles?
IP – International education perspective
IL – Information Literacy
WR – Workplace readiness/21st century skills
FA – Formative assessment, used to check for understanding
DI- Differentiated Instruction
UDL– Universal Design for Learning
TL – Technology Literacy

Resources and Teaching Tips (Consider the two questions below when completing this section.)
1.
2.
3.
4.
5.

Key Decisions in U.S. History - Volume 2 , Walch Publications, Patrick Henry Smith and John Croes
The DBQ Project - Mini Q’s in American History - Volume 2: 1877 - Present , Brady and Roden
The Cold War - A History in Documents - Allan M. Winkler
We Interrupt This Broadcast - text and CD’s - Joe Garner
Thirteen Days - A Memoir of the Cuban Missile Crisis by Robert F. Kennedy

Lesson # 2
Title of the Lesson: War in Korea

Author(s)

Lisa A. Nothstein and Frank Singles

Lesson Description: This lesson introduces students to the Korean War and the decisions made
by President Truman involving Communism and the Korean War.
Time Required: Approximately 3 class periods.
Essential Question Addressed:
1. Is change inevitable?
2. How often does the past predict the future?
Enduring Understanding:

History is often messy, yet a historian must logically organize events, recognize patterns

and trends, explain cause and effect, make inferences, and draw conclusions from
those sources which are available at the time.
•
The questions a historian chooses to guide historical research that creates accurate
chronologies will affect which events will go into the chronology and which will be left
out. Competing chronologies can both be accurate, yet may not be equally relevant to
the specific topic at hand.
• Students will understand the importance of each decision made by a President and
how crucial reliable information is during the decision making process.
Materials:
1. Middle School social studies text.
2. Key Decisions in U.S. History - A Participatory Approach - Volume 2: 1861-1994,
President Truman: Should the United States fight communism in Europe? (pages 53-54)
3. Power Point - Inchon
4. Cold War Timeline 1945- 1954 (Handout 6)
5. “Thirteen Days” A Memoir of the Cuban Missile Crisis - Robert F. Kennedy (this book will
independently throughout the unit with teacher monitored journal entries.
Procedures:
1. Vocabulary (words and terms) - Mao Sa Zedong, Douglas MacArthur, President Truman,
38th Parallel, Truman Doctrine, Marshall Plan.
2. Read about the Korean War from any appropriate middle school social studies text book for
background information.
3. Secondary Source Interpretation - President Truman: Should the U.S. fight communism in
Korea? Students will participate in the decision making process.
4. Power Point - Inchon
Debrief:
Essential Question - Is change inevitable?
Students will create an illustrated timeline from 1945 - 1954 reviewing events that occurred early
in Cold War through the Korean War. (Example 1946 - Winston Churchill coined the phrase
“Iron Curtain”) Teacher will supply the dates and students will identify the correct event and
include an appropriate illustration.
Formative Assessment (“Check for Understanding”):

Students will create a narrative based on the timeline and answer the essential question: Is
change inevitable?

Did you consider the following unit design principles?
IP – International education perspective
IL – Information Literacy
WR – Workplace readiness/21st century skills
FA – Formative assessment, used to check for understanding
DI- Differentiated Instruction
UDL– Universal Design for Learning
TL – Technology Literacy

Resources and Teaching Tips (Consider the two questions below when completing this section.)

1.
2.
3.
4.
5.

Key Decisions in U.S. History - Volume 2 , Walch Publications, Patrick Henry Smith and John Croes
The DBQ Project - Mini Q’s in American History - Volume 2: 1877 - Present , Brady and Roden
The Cold War - A History in Documents - Allan M. Winkler.
We Interrupt This Broadcast - text and CD’s - Joe Garner
Thirteen Days - A Memoir of the Cuban Missile Crisis by Robert F. Kennedy

Lesson # 3
Title of the Lesson: The Space Race

Author(s) Lisa A. Nothstein and Frank Singles
Lesson Description: This lesson details the Soviet launch of Sputnik in 1957, and the fear of
Communism driven by McCarthyism and American reaction to these events.
Time Required: Approximately 2-3 days.
Essential Question Addressed:
1. Is change inevitable?
2. How often does the past predict the future?
Enduring Understanding:

History is often messy, yet a historian must logically organize events, recognize patterns
and trends, explain cause and effect, make inferences, and draw conclusions from
those sources which are available at the time.
•
The questions a historian chooses to guide historical research that creates accurate
chronologies will affect which events will go into the chronology and which will be left
out. Competing chronologies can both be accurate, yet may not be equally relevant to
the specific topic at hand.
• Students will understand how events abroad have a significant impact on events in the United
States.
Materials:
1. Reading - “Sputnik Launched by Soviets” and corresponding questions (Handout 7)
2. Reading - excerpt from “The Crucible” by Arthur Miller (Handout 8)
3. “Thirteen Days” A Memoir of the Cuban Missile Crisis - Robert F. Kennedy (this book will
independently throughout the unit with teacher monitored journal entries.\
4. Cold War Quiz (Handout 9)
Procedures:
1. Vocabulary - Sputnik, satellite, NASA, Red Scare, President Eisenhower, HUAC,
McCarthyism, Arms Race
2. Read about the launch of Sputnik, the space race and McCarthyism from an appropriate
middle school text book.
3. Read an essay on Sputnik (October 4, 1957), and answer appropriate comprehension questions.
4. Read an excerpt of the Arthur Miller play “The Crucible” in which McCarthyism is
compared t the Salem Witch Trials. Students will work in pairs or small groups to read, answer
and evaluate the impact of these events.

Debrief: Students will be asked to write journal entries discussing the similarities and
differences between the Sputnik and Red Scare events during the Eisenhower years with the
terrorist and terrorist cells during the Bush and Obama years.

Formative Assessment (“Check for Understanding”):
1. Students will answer the essential question: How often does the past predict the future?

As they make significant comparisons between the past and present.
2. Quiz (Handout 9)
Did you consider the following unit design principles?
IP – International education perspective
IL – Information Literacy
WR – Workplace readiness/21st century skills
FA – Formative assessment, used to check for understanding
DI- Differentiated Instruction
UDL– Universal Design for Learning
TL – Technology Literacy

Resources and Teaching Tips (Consider the two questions below when completing this section.)
1.
2.
3.
4.
5.

Key Decisions in U.S. History - Volume 2 , Walch Publications, Patrick Henry Smith and John Croes
The DBQ Project - Mini Q’s in American History - Volume 2: 1877 - Present , Brady and Roden
The Cold War - A History in Documents - Allan M. Winkler
We Interrupt This Broadcast - text and CD’s - Joe Garner
Thirteen Days - A Memoir of the Cuban Missile Crisis by Robert F. Kennedy

Title of the Lesson:

Lesson # 4
The Cold War - The Kennedy Years

Author(s) Lisa A. Nothstein and Frank Singles
Lesson Description: This lesson introduces the students to President Kennedy and the many
foreign policy issues he faced during his administration. Communism created many hot spots in
the world. Crafting a response to this aggressive behavior proved to be a difficult task for
President Kennedy who responded with a flexible response policy with the United States
adjusting its actions based on the particular situation.
Time Required: Approximately 4-5 class periods.
Essential Question Addressed:

Is change inevitable?
How often does the past predict the future?
•
What is the evidence for my conclusion?
Enduring Understanding:

History is often messy, yet a historian must logically organize events, recognize patterns
and trends, explain cause and effect, make inferences, and draw conclusions from
those sources which are available at the time.
•
The questions a historian chooses to guide historical research that creates accurate
chronologies will affect which events will go into the chronology and which will be left

out. Competing chronologies can both be accurate, yet may not be equally relevant to
the specific topic at hand.
•
Students will understand the role of a President and his advisors during a crisis that
threatens the United States.
Materials:
1. “Thirteen Days” A Memoir of the Cuban Missile Crisis - Robert F. Kennedy (this book will
independently throughout the unit with teacher monitored journal entries.
2. Minute by Minute - The Role of Intelligence in the Cuban Missile Crisis - A Case-Based
Lesson Plan from the International Spy Museum in Washington, D.C.
3. JFK and The Cuban Missile Crisis - a re-creation of President Kennedy’s striving to handle
the Cuban Missile Crisis in 1962. (Interaction Publishers - Lakeside, CA 92040)
4. News Journal Article - 2002 - Cuban Missile Crisis nearly got out of control, documents
show by Anita Snow (Handout 10).
Procedures:
1. Vocabulary - Bay of Pigs, quarantine, flexible response, Ex Comm., CIA, Berlin Wall,
I.C.B.M., S.A.M. , sortie, National Act of 1947, I.R.B.M.
2. Bay of Pigs (The Cold War A History in Documents) Castro ties to Soviet Union (pages
87-89), these documents will provide background information.
3 Analyze photographs from the Minute by Minute Spy Museum booklet to allow students to see
the information that President Kennedy had available to him as he made crucial decisions.
4. Ex Comm (Executive Committee of the National Security Council) Activity (JFK and The
Cuban Missile Crisis)
Debrief:
Students will analyze a 2002 document (Cuban Missile Crisis nearly got out of control,
documents show by Anita Snow) that brings to light declassified information regarding the Cuban
Missile Crisis.
Formative Assessment (“Check for Understanding”): The Kennedy journal is a percentage of
the final test grade as well as the following essay questions.
1. Class Discussion - . What makes a good leader? Discuss President Kennedy and General
Secretary Khrushchev as leaders. Could either be seen as heroic?
Written Response 1. What were the most important points in the decision making process that led you to the
policy decisions that were made to solve this crisis?
2. How did the Soviet Union, Cuba and the United States get into this crisis? How is this a
good example of a Cold War?
3. What parallels do you see between the Cuban Missile Crisis and events within the last
decade?

Did you consider the following unit design principles?
IP – International education perspective

IL – Information Literacy
WR – Workplace readiness/21st century skills
FA – Formative assessment, used to check for understanding
DI- Differentiated Instruction
UDL– Universal Design for Learning
TL – Technology Literacy

Resources and Teaching Tips (Consider the two questions below when completing this section.)
1. Key Decisions in U.S. History - Volume 2 , Walch Publications, Patrick Henry Smith and John Croes
2. The DBQ Project - Mini Q’s in American History - Volume 2: 1877 - Present , Brady and Roden
3. The Cold War - A History in Documents - Allan M. Winkler
4. We Interrupt This Broadcast - text and CD’s - Joe Garner
5. Thirteen Days - A Memoir of the Cuban Missile Crisis by Robert F. Kennedy
6. Minute by Minute - The Role of Intelligence in the Cuban Missile Crisis - International Spy Museum,
Washington, D.C.
Note - When reading Thirteen Days, in the after-word there is a discussion regarding constitutional issues
regarding the Cuban Missile Crisis.
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Lesson 1 Handout 1

Lesson 1 Handout 2

Chronology Skills - A Broken Alliance
The alliance between the United States and the Soviet Union was based on mutual
distrust. This distrust eventually turned to hostility. In September 1945, the Soviet
Union decided there would be no free elections in Eastern Europe. By, 1946, the two
nations were confronting crisis after crisis. The World War II alliance was broken and
an uneasy truce allowed for the division of eastern and western Europe.
Use the chart
to trace the events that led to the dissolution of the United States and Soviet Union
alliance and then answer the corresponding questions.
Post-War Alliances, 1946-1949
1946
1947
February Kennan speaks on
“containing
communism”
March - Churchill
delivers “iron
curtain “ speech
June - Baruch Plan
is rejected.
Soviet Union
refuses inspection.
Soviet puppet
government is
forced from Iran.
Soviet Union
pressures Turkey
for military bases.
Great Britain is no
longer able to keep
military forces at
eastern end of the
Mediterranean.
Great Britain pulls
out of Greece and
Turkey.

March - Truman
Doctrine is issued.
U.S. aid to Turkey
and Greece is
approved.
June - Marshall
Plan offers aid to
European
countries.

1948

1949

February - Soviet
Union takes over
Czechoslovakia.

May - Berlin
blockade is lifted.

United States,
France and Great
Britain combine
their sectors of
Germany.
June - West
Germany federal
republic is formed.
Soviets blockade
Berlin.
Berlin airlift
begins.

June - United
States Senate
ratifies NATO
treaty pact.
September Soviet Union
explodes its first
atom bomb.

Comprehension (Inferring Information)
1. What was the first indication that the United States-Soviet alliance was beginning to
come apart?
______________________________________________________________________
______________________________________________________________________

2. What event motivated the United States, France, and Great Britain, to combine their
sectors of Germany into one?
______________________________________________________________________
______________________________________________________________________
3.

Why did President Truman issue the Truman Doctrine?

_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
Application (Recognizing Cause-and-Effect)
4.

Which of the events in the chart can be considered hostile Soviet acts?

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
5.

Which of the American acts were responses to Soviet actions?

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

6.

Which events cannot be directly related to any others?

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
Evaluation (Judging Policies)
7. Do you think that the Berlin airlift was a successful policy for the allies? Explain
why, using examples from the chart.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

Lesson 1 Handout 4

Cold War Timeline 1945-1962
Directions: Identify the event for the given date and add appropriate illustrations for
what you think are the seven most significant events. Some events have already have
already been identified.
1945
February 4-11:
May 8:
July: Potsdam Conference - Germany was officially partitioned into four zones of
occupation.
August 6:
August 9:
August 14:
August 15:

Emperor surrender broadcast - VJ Day.

1946
February 9:
March 5:
March 10:
July 1: Operation Crossroads with Test Able was the first public demonstration of
America’s atomic arsenal.
1947
March 12:
June:
September 2:
Rio Pact - U.S. meet 19 Latin America countries and created a security
zone around the hemisphere.

1948
February 25:
June 24:
1950
January 30:

Truman approves H-bomb development.

February:
June 24:

1951
January 12:

Federal Civil Defense Administration established.

April 11:
1952
A- Bombs developed by Britain
1953
March 17 - June 4:
April 15:

RAND report on the “Vulnerability of U.S.

July:
December 8 1954
March 1:
March:
July:

H-bomb Castle-Bravo test.
KGB established.

Strategic Air Power”

1955
May:
1956
June 29:

USSR sent tanks into Poznan, Poland, to suppress demonstration by workers.

September 4:
1957
October 4:
1958
November: Khrushchev demands withdraw of troops from Berlin.
1959
January:
1960
May:

Soviet Union reveals that U.S. spy plane was shot down over Soviet territory.

November:
December 19:
1961
April:

Bay of Pigs Invasion.

August 17:
1962
U.S. involvement in Vietnam increases.
Lesson 2 Handout 6

